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ABSTRACT 


This study sought to describe perceptions of the staffing 
practices followed in one elementary school in 1975-76. In particular 
the s tudy examined the following aspects: 

(1) the extent to which teachers were involved in certain 
selected tasks and the extent to which the utilization of supporting 
personnel had altered that involvement; 

(2) the actual and preferred extents of involvement of paid 
paraprofessionals, adult volunteers and external student volunteers 
in selected tasks; and 

(3) the opinions of teachers and supporting personnel 
regarding the staffing practices followed in the school. 

Survey research techniques, interview, observation and 
questionnaire were used to obtain data from the principal, twenty-two 
teachers, three paid paraprofessionals, ten adult volunteers and 
thirteen external student volunteers. 

Results of the study indicated that of the seven task areas 
examined, teachers were involved to the greatest extent in Instructional, 
Clerical and Technical-Housekeeping functions, and least in In-Service 
and Planning-Administrative functions. 

Teachers felt that the employment of paid paraprofessionals, 
adult volunteers and external student volunteers had resulted in 
some considerable changes in the tasks performed by teachers in the 


Clerical, Instructional and Technical-Housekeeping areas. 
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Staff differentiation occurred in Grades 4, 5 and 6 where 
particular teachers took responsibility for the teaching of Music, 
French, Science and Physical Education. 

Teachers generally felt the areas in which supporting 
personnel should not be involved to be teaching, planning and 
evaluating. 

The preference of the staff was that paid paraprofessionals 
perform some activities related to Instructional, Emotional, Clerical 
and Communication tasks to a greater extent than adult volunteers or 
external student Jo Warned o> The teachers preferred that adult 
volunteers be most involved in Supervisory and Planning functions 
and external student volunteers most in Technical-Housekeeping 
functions. 

Teachers indicated that they preferred a greater involvement 
of supporting personnel than was the case at that time. 

Teachers expressed satisfaction with the utilization of paid 
paraprofessionals and adult volunteers and preferred an increase in 
numbers of paraprofessionals. They were less enthusiastic about the 
external student volunteer program. 

All categories of supporting personnel were pleased with the 
program and considered their involvement to be worthwhile. However, 
the paid paraprofessionals expressed concern over their numbers, and 
the external student volunteers wished for greater involvement in the 


classroom. 


a 
& 


a ae an 
bailar acaiabl Eee 


seth saasties panel ae hawaii oes 
ted15419 (Tenaisc stand supa oo net astiivtise sme miohnae : a 
io. grsszey lov. Sfube% “apes sooiad -veane i oF eden? poi%0 ound, ee” ra 
tiuba foe haha tate Anhiesian .prastew tov tnsbu #2 hemor 9 
eno) Tan? gifbninnet bie AOE Wefan at Bantivat tron sd eresaeiow 
eohcnbsani i Sa denm evseiotew rratiued levtekes Dia i: 

ig a an ane 


= , 


i 
pransvfovnl .tedep s aye vada apie besesionl pataet 


“emia: deri. at see! artpiaew nee fonncey sq eet : 


bieg to corres ona. Hate: deadeiet chan teapeatifoe ej sdoNNT © 44 
fi gaesion! ie berjaiang bas Asoo t ovale bea ieneeuhounnaye © 
si thode ‘nae saad _iliinai esr aeTeR NG edn 


inebuse femenes — 


7 


ACKNOWLEDGMENTS 


Special thanks are extended to Dr. E.A. Holdaway for his 
ready and extensive assistance throughout this study. 

The contributions of those Graduate students and staff of 
the Department of Educational Administration who participated in 
the testing of the instrument is gratefully acknowledged. 

The writer wishes to extend his thanks to the principal, 
staff and volunteers of Westbrook Elementary School in the City 
of Edmonton without whose cooperation and assistance this study 
would not have been possible. 

Thanks are extended to committee members, Dr. J. Fris 


and Dr. D. Massey, for their advice and recommendations. 


vi 


Of acraae thet neta leqo%sisuba Yo inaesseaed att 

bopbe Tyinmive vive at Yours gare! ets 0" ediias) adit 

faqion ia) aiit 02 =n etn Sine xe9 od cove iw saa wat: Role, | 
yao vara ct Tonio? cit niet soot zu Aq aapaneton brs Veda 

yo ze eteld, oa ead hoe nsitersbom sy Foor sitw amen | 

shania: fsod aiid gon kine 4 

ein wl “ad (ersdaon, se: sini of batinatne = eunedT wi _ 

- AOD Sale genni Sy “Bite is bs 4 bart” Yat er re 


2 


TABLE OF CONTENTS 


Page 

CASTROR TABREGEe oe See nos vane hbase Leah e SOSE RT RE ESOS EE Tle. xiv 

Chapter 

] STATEMENT OF THE PROBLEM AND DEFINITION OF TERMS ...... I 
HERP ROBLEM Gee ctcs «cts, die: sie o loseis so cls) hele 6 @ siete cieieie le oreCetereas 4 

WUSL ANCA LONEON @ GG S LUG. otis tele atolereteies cere eee a eee 5 
DEEN UE ONSMOR MU ERMS girstc stars «0: spec tarot e chavone?elslals) ctauela e's 6 

Rabon a lap LOnres 5, LOM a) S iene ccalciate wisiereie ete ate eek alate cle ir 6 

AOUIC eV OURIT CEE Garr irekticets lets ctee ete s ater eiselereie io, 6 stalaterele as 6 

Externemo CUCERT IV Ol UMLCETs tian. cts aetersttenootelereiel 6's 7 

ACIS ESB ceteris ose fore shore tet et ks hello tos Na tobe is tele ect eiiet a totstets «Yale if 

Stahl VotORtOeee 22.6 ch Gans Aw eeke nn tnaeinn 28244248 7 

ORGANI ZATHON@OFmMIHE. THES Sss cha wean ta cece ete 555 t8 7 

2 REVIEWLOR SRE CITERATURE SG cretccts s o16 oh sveraje (ous eletene’ ol eket sie sis 2 
SURVEVARESEARCHS sste: sisi osre sw aia ei eteits a) sie oe elsic o's ele #/0i4ieieia 9 
GlaSsihicatlons andsDeVe LOpment | occnte sia ate o ciela sic te a 10 

EM GAS ESSE UY ie ale cers sere) susie fois fo) «susie! ole te le tele sietenecetets i= e/a 1] 

QUES TEONNAT RE Sweats e's 6 ers 6 st = aise s ele epetno te arta Bere als «06s 13 

Class HEBEL ONS Saw nntcers oe ed HF MEER TTS EE PISO OS oe 13 
CONSE MUG EEOHUINE NG . clo adatuc cca et hate ot Haier Pte Te at hes Lon 

Datel LOS PIN «Sven sii vs nn oh eh atativt ion ot ev eat stich ob oretut etal Staal eh aletatat st steletarans hy 

TN TER VLEWECRURERI ER. ch croveta rater svat Wahstatar otet ote NatetatatetalateaMiteTe teste 18 


vii 


. : 
VIA by utara « Wal Olen CROEE sate Mele Fe ae er et ee eee 
= 7 zs i 


+ 7 
cone MRAP MOPTL WII AO OMA MIJGORS SHT 70 THAMaPATE 


a 
‘ see aiere 9-5 wl abe Be Nai - 
j- , 5 : “a 
eS. sreaeeed ae Cpueks tsa pawe vous2 wit to aotyaseiTt Peet 
Be Son Basta ua ee Pes eee ee csdev ee CURIE WO aMorTInITSO : 
= he a 7 
yf apc cullebaseveberveeees RISMALeeO IpTGaie® Ofpa 
‘ia a ; rn) 
Bie? chin reals peace cuwtslenlnchahanes eves. Seu On sa UDR a 
s,° a : 
. gt = a eed bine wee) Seren Jneby se Tarigi<d a 


t t | ; .<¢ 278MeaT 


\ dipwide 6 oO een We 1 ae ee 4 © 2 Be 812 8.8 Baws 8 A ee Be 
T ld kK 


, 
rea Utete 


c * 
\ ieee - ¢ « ae e680 oye © 6) 4 © e Gis 4 0 06:5) 9 604 959. S *.9, 5 Srv P 


' 7 
Seven oe QUBBHT JT YO MOTTA LUADAD ) 


Te a ee ee el ie 3hu TAH iT bd. aT 70° Waiver 


esti HoRAe3A YSYRUB 


e See dere ree Casi Saas eeeus es 


Gl ee eee 2 ee ee) snatiae Feet bns enoltsatttee wt 


tT Rib ran se + Geiger Se ges Saves ere es ens youae weed able 


Ff pehinees 4 Bt args ae aetoul | 


. nie . 
4 Skt a. 7 ae - ene ’ be jz 


Chapter 


CLASSE CHUA ON SION A TMRMN MS cr ar ors: orcs ck shoe onakolaierdeaecclevn alors 
The Interviewer/Respondent Relationship .......... 
EEODSSIAS . Pats. VCs PNNOOTS «oo cleisong cemancdas asa 
RE COLGIAGRKES PONSES MU e tle co cccandeaucewdsguecseae 
OBS RV RiOiMe. te dae: d 3 aisle st aa) ayn oo gonnatelonia af desman © « 
RA AO EI E W PR| ai t a! 2's, bt ot a as Bcc av. So Hip wiel nlarecar sf a auee aoc 
Record inGeomeObServat bomSen. docs ccs sxlena ew ces 
AOVAITCAGESO . tie Ne ke oa dls a Ge ere eeLS He Shim beg 30s dteie 


USE OF PARAPROFESSIONALS AND VOLUNTEERS IN SCHOOL .. 


DEGNG COUNGM SETA € 40a bw 65 shige ee eae Ss che ee 6 6, o bias 
Major Schemes and Numbers Involved ............... 
ReeruLtment jase Lectiongand ih raining... .<<a..5 +s 


Types of People Serving as Paraprofessionals 
Sie eV CECT SERUIIG OE nkin swan Shonen eiohnwnh ww oe oo 


Dees: Pe rfOrie ds... skAG senate KAR Suwanee nk owes 
Eval dations: ayers. Wel eePh chs lcoceceockcccence 
AdVan eageseands Piobil CMSéa nee nunnknn seek habe nn ues mc 
RO VaNT SCS Steic hin tl Gis ich bedi Ne Wie ere tote ome hs pone heb ws es peso kte na fo 
PAROD: | GING 9. ei ts, fola ao ms oe Saxaike Soweto be by bo is wave boxes xo ems de wens festa ele 


Suggestions. for the Future .......cescveevsescsses 


3 RESEARGHBDE S11 GNRGAT VID <feretetexstevevoxeiouchs tayensacqodcnokssone 04s cans soo snes ys 
RESHARCHMINS PRUMENT. FRTIRGEN sicickensketeiousiogenaiorosons pevanbystensesys 
POTTS cl OULU. chs cnntsnonsiabstoneteterotaretnienetatnxenstorensionesoselerepenepens 


OCHEREGCUGHE OST EERIE, SWAN TAIT Ie cssies tics euen sgsserees 


viii 


ae 


| : ‘ 


eae a) 


ee 


ae | 


ud veagnciee tipc'  nabeero ageeivessal oT 
Ee tel a sone 
MMM (nicola Sx 
der eh ht ie, _ yi 
wcnbareduatstesdvvess¥cy sletayn sede % pa terod at “-] 


., soowae wt aasaTWOYeu wo Qualia 12235108 TARAS ar) sy 


a ? 
ee ee ee ee ee) fet Sn 
vey - bovl eval “a7 sang bre zattAe. 01.08 a 
ree ee, Ys ree eet stats Tina ah on 


scien ante sé nena ‘staees *6 eaqyt 
oS Sart oS re ers Nee bip~ ace 2t867 nul ov has : n 


saan’ (os Obes dd eeebes Oka ddl es pee eotaee 
She a ieee Pin aks dee essen vers MOTOS 
scittvesdedeascteahede Spalder’ baw 2egermatbA 
1h abe sha ate eee ee eee 20067 MEvbA : 


bhp ete s ceele nae s selena Saath Cele ee 4 nde ae enn SOND one ton 


*hananes 77 » edie a 


dpe vee 


pee oa Ss 4, vies 
aad ae + weneiee ede : he 


‘ = 


ree : wees : 


Chapter 


h 


5 


Paid Paraprofessionals .. 


Adiltavolunteers oe... o.. 


| DATA COLLECTION PROCEDURES. 
DOCG UL VMCWr er. s asdis oe tack. 
Ques pronneitel..... 6 ss.e.s6 + 
Observal | Ones... Heme astm 


TREATMENT OF THESDATAs.....- 


eevee eeeeeeeeeeoeeeeeeeeee 


eeoeceoseeoee eee eereeoeoee ee eee 


oceooeveeeeeeeeceeeeee eee eee 


DEELHETATLLONS SAND ASSUMP TLONS © coat. a steracs cc ss 0 ons 08 


SUMMARY a ca Waaiinicis cas e039 9/6 


eooceaoeoeseevee wm eee eeeer eevee eee 


SPAPRMANGSHRAGTACES SFOLLOWEO S| NenHEs oCHOOL i cltints «/. 


each NGeo Cart tet setae. 
Paid Paraprofessionals .. 


AduiteVOUNLEe rs (ots. sa « 


ceecoevreeeer eee eeeeeee eee eee e@ 


EXcetivaleot gente VO Iti LEG CS. ete co ieue el ae aie ernie & aiaie wis 


ANLECECGENLS 5 cc ciscte atte es 
Unt VUCHGOSuidee cicks ee rekae rs 


SUMMARYS avy cispersrer ere] uajeis ato oo «+ 


RESULTS: THE TEACHING STAFF 
School Objectives .....-.. 
TASKS PERFORMED BY TEACHERS 


LHS Prue Riot cl eo ike ieee acece 


eoeoeoererwnerwre eee eee eee eee we ee 


oeoeoeeoeoer eee ee eee eee ere ere ee @ 


eecrevoevoevreveree ee ee eee ee ere ee ee 


esceeeveeeev eer eer ee eee eeee ee 


ooeoeoereoee ere eee eee ee eee eee 


Counselling (Individual and/or Group) ............ 


a 


hea on 

ie 
ah 

- ve M9: faa 

in 


Uy 


7 
Papas e ee teen ee ee eee 2M 


ee | 
Oe gute: sccsinbeeeynyy MMOD YORBM 
Gee Li eh es ine elegant ee Akt 3 son 0 
e2- PCR NTN NT rere si (equa teem 
a . -aeuwihics fevetenhirecartibag te vines coke, OSSD an 
Op chdgicwe'eLcesauss ened canes WMTAOO SRT tO RMN : 
Ge * 253 WadssNaress _ cobs BOLT Muzea: OHA 2HOUTATIMIAM a 


fa “ss ee PT Ce Tee ea er 
P b 


$3 a. Ve yooHog aT 20 140 oun) TaNA Durtate «=a 
Oe ae ryt benghoed-s boat elewiges RRIBEBAUIISST 

Be Eka. one eure eladolee lodgers bist 

Bs en veaeenenegleas yds tyes +) SSID ROY etUee q 
ay \ Galnial ative sak ees mea ee 2198200 Toy Iniehuse \enneand | 7 
OD | daxdee Bee ASS -tieaien eee kdipleas way RAO 
aetna a a 
8a chp eheeectesene eet esma ten eatery eeeeees eee SAAMMUZ 


- 
* ( oa 
or. eTtyraer oe ema ne i - 
- 


’ fax a aes pie a mnie’ i - 
; ior es rom < ee: 
a 7 a - 7 
ites oe a a 
= 7 i in ivy 7 , i Pare Ls a 


- Tye ot 


Chapter 


6 


SUDENMISOLY cee ete eee tee ee ee eo atin Oe ne oe 
technical Housekeeping * 2h rc0 steed esac ee debe cece: 
Planning’ Administrative*sssraseeserseese feedc oes 
trea: EGUCaENON (oes wate. seettte Oe ste Mee er eles cise olovs 


RCC a Lee te oie oe cone ciate ee otha ect te ee Oe ee 


Responsibilities Other Than Teaching ............. 
COEEABORAT) VEPWORK Ws 00. Sie ot ciate ates s Stee eee Eee ke 
DES UBEDeCHANGES@IN TEACHING-=RELATED AREAS) 2.0... a0. « 

TEACHES EM ESKS tela sc arcteits a's sted © oie eteld cfurecataeis%els crete) softs 

Views of the principal Sie UIT cane rth tole Gilera tees Sues in 6 
VMiCWS Oss ENEMECACHENS ac, sts clete cielse tosis euatele ein cies «1s 

Non PiIFOtess L.Olia 1 ASKS east ai a uls cere eeistoe ciate ests tcanel< 

NUMbe TSO tand eUS GStOfe Ota lita were eo cicrres e Sleteieiete 1 

SYS tem-wi desSUPPOrt!S Ca fiines « ccrssies sev ee cite olaisiepeta 


SUMMA RYteetee suareral sts iopalste etatete ete cle ie atte te'te tar ciaieie le ere ae oletegese 


RESULOn mESUPPORTINGRPERSONNELS tiers crore ctctsrevena ete care! sra) <0els 
PALDIPARAPROFESS LON AL Sic cc <sic«i6.0isicje sic) sie 4 isis «0s sive 


Staff Perceptions of Their Actual and Preferred 
involvemen tern selected Tasks ett. Bron cies siete es 


CAS ERUCTOROUD leer ie Settee rlctate belo sr cacls lath scllelessiateiar ss cece 
Eid Ch OCT ea Ve are ae CITIES a Te a loll otad ha llole oiave t ciataaigrs foie ote verais 
SUDELVUSONY ve carts totaee « svarewiate 0 sleuseaioin wim so 6 se gleiierars 


CV er Ree irre SS ra tace arate hate Natebonene, « ote: siatetecs 


a na 


a4 
oy at 


siasatcdi ee eienbiage 
at a He calqutaveetiot er 
ra 


1 


“H iets Se war oy eee ee ee 
' “— 


' > > - 


vy kas Sviversetitinba hei 


7 
aT tjerevreew eee i as 4 nolssoeb? 25 tye ude 
mm" ; all 
\ ooh H 4s oy as ESSE Mee PAAR TE PATS On Soe toothy *" 


-—, 


ne «* =F b dade wn ee ee ee ee rh 763 tome - ; 
7 : 
OB = vasievecseess DOTHOBeTOnsAT TSU sssts i Tel ensgesh 

of aeidates Gah ioe he * er a ae BROW Wt TAROSAAIND ti — 


re ca ckaseaee CATA O2TAIZA-“DUFHOAZT Wi CEOREND Caatiend 


roe Pugev le since ladies ge kre pAb s 2Aze F. beveragat 


et ¢ 
Ig ev encvawsscerperioetaame lt BQiontiad B70 SHe1y ; 
ie H , . 
- - on ne : 
Bs) . *“* ener e © 4 ar. “ye 8 > ee >\wutiest Te to awal V> i Ld a 
- f _ 4 3 
, ’ oe J 
r rr o} : 7 
LN of ee@erheaeeewmeeae et te eww eet eee e ex 24 . smote ty qa “Yo : 
. A sca : - og3 
et) . ~~ =) > ; . _ 
ES peu Wewy > eee cuneeny eee HAB2e 40, 2920) bAg, 10 2100" 
er % eo .% ; 
7 ee P ! Phd : 
r 4% = P » - 
as tatddis oa + 5 Ou ite a nati -» Tete Drogqee ahi wenshzye 
a : YRAMMUS 
cy +e eeneweeeoevwweeeee ee Oe ee ee ee ee rw) , 
, , yo : 
5 } : i 


e 25) & a. 
: ~ 7 ag 
B eeesute ee cheveseeteee UBMMOGHE4 GMETACRIOE eres 


ree cakes elite nies ee 4 
Bac a 


7 1 
: Sah “ ae 
a 2 feAedenanp tie . sie ae 


bans stes7 bre lanaiaan qTadt ta Ti sete = 


i ue Bp eae sera k Hts 135 aise nt > 
| a ee eee 


7 
a 


A 
tap eee e ee 

¥. 
- . 


te 
> 


: - Berkut iad ee fom an Lay = onard 


ar : s% 
Peer a pen eae re ovivs as 


we ee bases, +a' ; s' vee as 2S ity 


ie 


Chapter Page 


Le onnilicalanOUSeKeeDILNG) + ..:. 20 «000 ee teed oe : 93 
OM BNL OU Meat sists sida sls soins Hone Me Eee 96 
TOE G Ya TBE Ge ale aoe Tae SPCR ROS POR NP RE a Re ake! 
Comments of Teachers on the Use of Paid 
BAbaicO tes s uO Gee. ool oc Sidein bee ok eee oe 98 
Views of Paid Paraprofessionals on Their 
AVON MEMEO te canes ols ious ce curl itaiste x One ote oie oi ce 100 
ADULT AVOLUN TEE RSE AGREES .fGft Rishi Le RERSONHEL ... 101 
Teacher Perceptions of Their Actual and Preferred 
Invomvement cing selected Tasks. v0.. cc ss. oie + iste o> 101 
MSC CPOs Wists tess ghepos cc ioe eae etm atateeete Cistsetc cots Cie is 101 
SEES FPS aM De VIER Seber PCRS RRO ic De -ie ClS Oy Cea i AE pmrtrye 103 
SUID EEN VS OTY sete cs ote ete lotsis «ois picip si cietsl o/b amines cece alate eel 105 
Glers. co lias oui thie is 6 ees Osis cee aeeer Sas esis 105 
LecnieGarmHOuSeKEED LN use siecle: oc eles cies caters pala 109 
COMME Cail OF mea colcess acote scat erorels te lots ies is ita te w akisieis cia 109 
BMPAT ITY) Gitte ccetslicde 019 < ecole coke1s ela oleince sistelaisie tes 2 p's ete ot i142 


Comments of Teachers on the Use of Adult 
Vo lumtecuns bei . 20. PRE OT PIER < case sv oe cu wicle ass 112 


Views of Adult Volunteers on Their Involvement ... 116 


EXRERNALASTUDENT. VOLUNDEERSe. S. .sseis sce cee s ese pas 116 
Teachers' Perceptions of Their Actual and 

Preferred Involvement in Selected Tasks ........ 116 

(ASC UCT LONna ma cmaseteleietdis obelnisiete asere sicrstoeseiwneie eee reicters 116 

Eine CLON ili cf tate ici ets cn, apahce te scsi ract ofavens age ia ater tees 118 

SUDEEVISOFY mets s ies cr sicteccreleietis e1s)aceleh «tcl aioli cies mis sis 120 

Cll Ca litedie susie o cistarerecetine BSE ik OE IO fee 


ae 
ge peweo ere tenee #8 sdetails cata allel 
Be 


si om = apa aecnare? 


VbsiT 10 clang lkéatiorarel brat Yo awe lV 
oo! Vanes em ee Pee on nae a* Trataoy fawn! 


ior oa Te a pcan Sg We wes Me hs ae VP even we * 2A FSTROIOV, PABA 


barrstend bas rewyan “ish 19 empigqnoia® — 
Ab. cee ts yea cep eRe voaee tat al sramay loved 


WP) ooles weee eines (tau pidderecewcassvoe LONQLISIREMM 


a Ae be te) Fool ie 


eG! serait 4 e's e's aes ener viclle'ca ce eesheion eu SnOEORS -_ 
| i en (50 e3 wal | Bert qghetis sontt-T60 fnriseT 
- | a oe ee ee bassgwleens» Nehtes MuimeD 
ST ameeseew exe te sae e Peeve oe se tee st aees ewer erate pu fnass4 

ylubA %o Be att Ho e1etiasT Fo eleonne . 

2ys0tnuT OV . 


Git ee ee ee ee theca a Waste pepe wes bs ot 
BN... amsvavfovnt tsdT iad easat-wicl 4iubA Fo engl 
an. hn neat a aid Sac eatin salen heen opened 


Chapter Page 


hecho) cal—Housekeeni ngies.. «ai aekt rab oe Woe < cele e's 124 
COMMUNIC AMON Sal cise LAAEG’« » oo cis cise pcosc alee eee ee 124 
PAR Nis Reis Rie. soc 5 ds 5 Scetcld acsinlw old wo s'e ce oie 127 


Comments on Teachers on the Use of External 
Stouden tevOu unvee RS eye esc ae an eee eee a 12i7; 


Views of External Student Volunteers on Their 
INVOlVeMen tex ees ~ REE ls ok <cs se caieemeadvicwe 129 


+ 
PREFERENCES OF TEACHERS FOR SUPPORTING PERSONNEL 


TOMPERFORMo FUNCTIONS] NePARTICULARSAREAS ......... 130 
ENSiE BUCU ON al ite ate sictstets acest ereis 9 cieicterciets o wietaulels ass 4s, eie 130 
EMO Otel laecece: cera tae sete. aiatiapehe. cee eda me ote wate elere le ose 130 
SUDE LEVIES ON.Vanelie ccs;ciaiciore ctaleinte sys) shegate sve mbar stale ate oy 6 Sele ates 13] 
GLE Uica Wametere tae tate: siotalel ators win ciaieia cleverly <a etetetn ses oars ns 131 
LE CONC al=HOUSEKeCED ING Memcsmicls i ctlelc Malek wis cles a. o.nis. 6 131 
Comme CAC OMe ac cye pisla slere vleyetete sais cle ee eiersietehe © clare l= « 131] 
Pal erik 1Gieerce c. cec ahs ctetetaad cr cls tells enc slcnstule aialc oe iols cle aks tes: 131 
SUMMARY. eave ce wiv io18 apagscerelesa: Sok crsFover Me Gai /ets¥a.eco! ol erate ala ais « 132 
JO UNBARY se CONCLUS:TONS ZANDe IMP LT EATIVONSieeme ee terete tesa 134 
SUMMARY, wale ine ccrlctelw al sis eiv, o wkefete ie «eels ase esata aise eyes atebelein «-s 134 
Rastatemen to futhear ROD emacs ves wien ees ote coo ak 134 
Research Methodology ........ baelarieteReeccs axle cite oie's 3 134 
REVI GWOT © Che CH MO Save atetae crete eas ale tasiete, « aleiets sis 2 135 
Teachers!” stasks Satesists vm wi a ocerannie elu © cPete ayer elelw a 135 

Sta fhird bheren thaclon a eetesle ele cleterrie Gre ers oh pee stern oe 137 

The involvement of supporting personnel ........ 137 


xii 


Severe pada smite SF . 


. 


a a ) a 
Cane eee ee ee eee ee Ten mai do19 en 9 
oer et r74c 2 "Ak 


blns> het sees 


a 


Sve sie 


} 73 


* 8 - «= eee eee 


no 2 


yoLeaIe 


« 4 9 A 
Aah 


*n#eteenreevee . 


ee 


‘ese weonttiewte tr et 


eu dae Meter e's ek ES Saved 15s 104 ON om sis Ue mae VARHUe 
7 y 


7 e 


ves 
_ 


? 
a6 “ay | 


” 


PTS ee ee 


Fo sal 


sev vee@ee« =F 2 @ 6 ¢ 


masinilaY doaburée lertete3 


.-—e & wwe © © 


DMITHOSH 
HAIN ITRAG Ul 


. 


“eee o@eie ree? * 


> 


& 


ie 


dhe Sa Reet yo Tiotorita! at, — 


ia 


a 


7 | 
aie al rosso ‘you mn. 


a 


ba wa oe SCH Tes oS eis 7 


weit (0 everdeal ae esrewnod 
esa) ov {hebuit 


1 = 
t 


~oe weet eet ia LPs 


3503" 70 225NeCTID 


HOPI SHS MAO TATS -OT 


@ Hav 2 1 


Cd 


funeidsursedl 


. = 
a lis “od 
“eter ners ean ee cease te o BD1 9s | 


2 hd Dace “weiy4 f $2 = - 


pales sir evt= ee © 


ipo 7% 


~oeer 


iyi (ees = aun Nhe yp eroeT 


1 


} ?o5 ) Hur 


Pe woe Pe yote {9 


see ae &% 


ia Dimi ibd 
“eee eee RAMUS 


een eve we erhre Tew ete 


VGITATIIIING GHA 2HO12RI9HGD Vanes 


Insnsts Yar 
’ 


rt 


‘39 


70. Ws 


Chapter Page 


Views on present staffing practices ........20.- 137 

CONE EUSTONS SAND MUMPLST CATIONS To cc ster. wore ee te ee 139 

FURTHER *RESEARCH STUDI BS! Fee ASM Veen oe 142 

BLE LOGRAPI Oe tt. oes eee otetts 5 ce eee rete Coe CeO wes bis é 145 
APPENDIX A Pe piphoe LOE AREN LS SERUM 9 UMOOLS cies atte nee eters 15] 
APPENDIX B PNSPRURENTS USED #FOR* DATA’ TOLLEECTION ®. 72 20... os. 155 


xiii 


Table 


LIST OF TABLES 


Percentage Frequency Distribution of Teachers! 
Perceptions of Extent of Their Involvement 


INESeCTeC CCCMRUNGE| OSM es ces: itt. e 6 ee Meee eo a. 


Categories of System-Wide Personnel Considered by 
Teachers to be Available in Insufficient Numbers 


to Meet the Needs of Students and Staff ~.......... 


Percentage Frequency Distributions of Staff 
Perceptions of the Actual and Preferred Extents 
of Involvement of Paid Paraprofessionals in 


ENS EMUCTCLONS eltaS KS: Wastes a eee sige ean Ge ee 


Percentage Frequency Distributions of Staff 
Perceptions of the Actual and Preferred Extents 
of Involvement of Paid Paraprofessionals in 


EMO CLOMSUMEAS KS ar ttc ene cere ee re ee crtin tae ee 


Percentage Frequency Distributions of Staff 
Perceptions of the Actual and Preferred Extents 
of Involvement of Paid Paraprofessionals in 


SUDELVESOLY, #hASKS ce siecetesiete le cists eis eletelctetela ten ait ialsyora.e ss 


Percentage Frequency Distributions of Staff 
Perceptions of the Actual and Preferred Extents 
of Involvement of Paid Paraprofessionals in 


Cle rrCa We-Fas KS fice ie cre Rh a tcctevaeeteehel chete Ceeders re eile elesse s 


Percentage Frequency Distributions of Staff 
Perceptions of the Actual and Preferred Extents 
of Involvement of Paid Paraprofessionals in 


wechnical=Housekeep Ing) VeasksS ya. ttt. ieicteecs eects «i « 


Percentage Frequency Distributions of Staff 
Perceptions of the Actual and Preferred Extents 
of Involvement of Paid Paraprofessionals in 


COMMUN. Ca COM UASKS Ge clccotertucierece shale ateteletereta ete 6 e066 6 tate 


Percentage Frequency Distributions of Staff 
Perceptions of the Actual and Preferred Extents 
of Involvement of Paid Paraprofessionals in 


PALA (TGs dS Se siviceece eters sys) sietors sive sla) sjetete] 6 sis.s) 6] ¢/aieiarereie's 


xiv 


Page 


8h 


88 


90 


$i 


94 


95 


oy, 


99 


1 oN A, ; | , 
A ee ¥ ay ye i. 
ia Diane 
a" 7 : mi 7 
F 
. r l rpeerai 
/ re 
eget ’ 
' sensed ‘Fo. aot indiyante vatisuest? 2 aieiearl ie es 
tromav town! a1eht Yo Berk? To ‘anatiqss — oo 
sy PPPs ey ri ty ee ee wr ipnat borosled « ti , 
i : 4 - 
vd terabibenad fa arnetse4 a ‘To ‘sais cnn 
sade sosiatatel ct stdelisvA sd ot esedtsent J 
aI he weheuseees Dial] Ge zinshvurd to shat! sna Suat.o4 
P tet? Yo anoliwetsyal@ wiawper? apeineswet 
ataovad hexteta9-Bra lcetoA aft te anol ieee 70% : 
- Wi 2ferg) apetevesse9 sic Te thane io al Vw 
GO kd aceeeycevdpaspemapareerashign:s S8RB) Fanod ia0s 200) 
Hea? Ve aeshisud Py 72it yoansipd? «pe inagte4 - J 
e9naixn? cots oad ieras Ww ate to” e oligqe 210% nt 
“HE alanotaebtorané§ bie9 Th rremsvioval To | : 
ue vanes wade bed 1 eteCk bene oboe nek 6 Vekeee feel iewolfomd = 
: .. 
} ‘a¥ane Yo areltadiy seit Seinen qrerreiye’ 
Pine? bone Fen Live (fat A Gre zg? Poko se 
af alepesee stoadete? tb Le? 16 9a sible | to 
s¢ eu wae snactde Woes GaleuweGrecee eres SARE VIOSEEGED 7 
Pa : i | 
; Vase! 4a) dopisudingel0 woitipets apaingow) =| 
gineine recep i bne lelioA alt to sep itqaote * 
al eleretpesiovesite4 Pie® Tu daaneviavel . 
GE. savour tot chalice Brut eidecnela Os cee dew, See fy SNE Bree. 
‘ ON 4 ; ‘om 
Melt Ve emt peda. nt Yorisipest 686 fne et ni —_ 
~ etastKed boinseters bhs febseh sip lo wnelogsse? © « - 
ae alan ol arate ba =) 369 ‘b. 725 Ie Jn sloval Yo 
ad Dede eae pha a 6) eri dentnaus Phan [NNOT 
a 


, tase Ve enw widivae 10 yorreens) ses a 
ie i I 199" ¥ 
i ding sha beng? A 9b feted: af ; Yo enoliqeoie4 — e 

ew 7 eh alpha! 2 afore ble? 46 toga tovitt on 
7 ? yy) se beeen rw dleden ewees tees sitinds etaat not duat 
t ‘ 7 ta: i , 


~ . aS . Py eu Ly Srey : 


rie: teers 18> Wm ene! az 
‘ ae fc pees a8 oe ao eS GE ; 


Table 


13 


14 


16 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of Adult Volunteers in 


INST CUCELONOUEDaSKS Mia. clccleas co ee | ee ee 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of Adult Volunteers in Emotional 


(RAS Smear We etre es chace so cca tateclocein eeecee ee ae 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 


of Involvement of Adult Volunteers in Supervisory 
Ue Ft AE ee Oh, A AN Ae A ile at Se 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of Adult Volunteers in Clerical 


ccs Gc erat ees a Lae MM SORE Cc eck af Cans sere 16 RUG a eee kee Ie te erate oh 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of Adult Volunteers in Technical- 


HOUSEKEeD ENGEL ASKS «oe 0. cis wie sie ss sucielelane eet ata stale lelsie 5/0 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of Adult Volunteers in 


CONMUUGL ICAU DOMME GSK Si rah cis ete alee cia teranat e temetc rene ter sicticue ale teers 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of Adult Volunteers in Planning 


PT PSSICS Ue telat chek ene o fere tear Ot a ikiie lees rears aren seereeanets racine isi eucucterc. cit 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of External Student Volunteers in 


UNS CEUC EONS mlsOS KSr cee custo otece tered crenete tk ates ate tetereraters tse 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of External Student Volunteers in 


ETO CLONE la Tas Serine mrad eri ste ic aaah ae tip ans leeian ets fe reverccer eat 


XV 


Page 


102 


104 


106 


107 


110 


111 


113 


Uy, 


119 


i 5 
j vi =. oY | - 
| . y903 i oi sistant yonoupay 7) prere? 
210g 1x3 STS has’ fous SA Bil Tee aol eis 19989 | tf 
| om Auto ThA ho sngeetbarar aa 


: 


oO]. e@ee#wreevre eres 0 ae He eae enon Brera sian 7 


q 
aD9 


mo had iygei yor Supe sette 


+ at 27 49 ene 3) 
2tnets 2B: ide, brie { id SP nds +H aot IQS ae 
i: ‘and ib ev aera lov PiuGs Vo tasrevig af 


Aof se@w ewe CHAS A eis 4 wee oD Ob 20.4 iw OG le wi 66 elie 8 oe & gd r 


ie Aa on ~ 7 7” 

ysnse51 * aaladdiaie70. vyanayosd nse 
cI qetaa Hs ‘FS-Sitte JeGIDh Say 2H & ni Oats 

Wine iy acid oh 1o:3 & Loy 4tobR 19 INS * i] pUaNeert to | 


ag bie +e e464 OS Ce eee wee ee eS ee aneet 
7 ast 70 anthiiadiniend: yaneu poi 960 ai cali = 
e7Si23 verirsts>8 dae road “id ih enn 3739 ; 
lentrela aT Poe. yu Foy, lor ‘ Ta +pplae efoval ¥>5 
10} o's oe we Cie ite wih h © winds Pree | Ty ate ae 7 
1aesT to eno Mudtiy 278 sonawpedd | Sgasns ss1st al 
tinefiarBaatal Sy Tare Wuyst) 17 Fo onda at nea i 7 
~fedjasoal at Ptastau'ioy a PubA 10 g hadeiel fovat. Vp : 
ie rae roe aa “Bes Dope geeslaeuleH x 
| ; S 
sarge gle Tosena audint 240 45 ew ad 2963 aD* os oi 
st0s3xa bat behhs Fibage as 35) ait ty eno Fs ae 37349 


Pileyess wT NV Bue OAT OR aviovial’ te | 
ae oe « & © «ee 6 © “er « Ca == oA @€4a * we rich! Ttea tedinod 


oe 


igilsesT ho zhotdudleheld pysheibet? Soegh ae 
otned x 4 b<7 Se) 45 a ia a | 16033) ’ “Sng ci g ed ia = (3 .: ee 
ontonetS of 27opi nuia’ & 1 ut tA Aa tom av loyal eo. 


Trreeun it tatreens fC eee eee 2ne7 
i 


{arigesT 18 erigliudtytzio Yasupe ougansz1s9 | 

2Inss Kd) bint ond ths (puizA ont io enals 990739 " ms 

ni e1assnu! Ov > Aight lemyetsd, 10 tinny i unto 

vit A) oe cee 2de5T tape? Sje 


rv 
a 
_— 


nanitieg je 


oh gi f oF 
bg Bnet Pe — 
f 7 


7 
i 


Table 


20 


2] 


oe 


23 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual] and Preferred Extents 
of Involvement of External Student Volunteers in 
Supervisory Tasks 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of External Student Volunteers in 


SVC aIe | aSiks eer, . oo oss 6 esis 2 Seclcle = Oe Cee ee eee 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of External Student Volunteers in 


Technical Bousekeeping Tasks... «ine cin baked «bier 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of External Student Volunteers in 


POMERIPCACION a hASKS oo ae Ob Sc s Pas Oe ee Be ieee a 


Percentage Frequency Distributions of Teacher 
Perceptions of the Actual and Preferred Extents 
of Involvement of External Student Volunteers in 


Bee ik Rito Wa So sco wie vine ara) os oud aimdode ale ui nle ortale iets a\s 


xvi 


SF POR ESO Ri Oe 6 OMS WSS SE OPA O) OE PLR OS ie 


Page 


12] 


123 


125 


126 


128 


i] 7 
Vee sge9 2 - 
‘A ye > 7 a 
staat Molennigudingaid gyickern). e2ne2 a 
riferes Sorte bie byrssh gfy Va) seis GN 1S" 
‘nt east iol Ghehwae temsted ti .9 dwgee layne 
oI er oS Ye oie Cus chee CARE VICE eae 
t _ 
a ee ro tek v5 A4 q =i mgt 
2 % * I - | efi ? '. ' whet 
ni J t 2 i 20-3 yw lOvVAT ii 
: , : iseT 4estval) 
wmitikein tel wons (* s’i@e7e? 
: b Set ot 079 Woe. fs ad? ta purttqssrs 
at 5 3 Ju repay | avd | ba) 


« 
403 seh aeuoh-festinea>t 


CHAPTER | 
STATEMENT OF THE PROBLEM AND DEFINITION OF TERMS 


Among the many innovations in school staffing practices 
over the past decade, one of the most notable has been the increased 
use and expansion of the duties of paid paraprofessionals and 
volunteers, both adult and student. The following factors appear 
to have had a considerable influence on the heightened involvement 
of non-certificated personnel in schools: 

1. increased emphasis on individualized instruction; 

2. mew knowledge concerning learning and motivation; 

3. the expansion of duties considered to be encompassed 
by the role of the teacher; 

4, demands by teacher organizations for reductions in the 
pupil-teacher ratio and of routine ''non-professional'' tasks; 

5. the shortage of teachers and the concern of school 
districts to attract and retain experienced ''master teachers''; 

6. the desire to increase parent and community involvement 
in schools; and 

7. concern over the relevance of education to the needs 
of present students. 

Brighton (1972:4) noted that modern school programs and the 
emphasis on the education of the whole child create tasks and 
student needs which professional teachers cannot satisfactorily 


meet under present time constraints. Carter and Dapper (1974:1) 
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pointed out that further demands on teacher time have resulted from 
new understandings about student learning and motivation. 

Many writers have commented on the increased demands on 
teachers. As examples, Brighton (1972:21) cites the expanded cur- 
riculum, differentiated roles, team teaching, and group and seminar 
work, all of which have made teaching a more demanding and complex 
job. Furthermore, because teachers cannot know everything or do all 
that they should in a single school day, assistance is needed. 
Shank and McElroy (1970:1) state that: 

As teaching has become more specialized, the 

preparation period lengthened, and technical support 
services developed, it is logical that a cadre of 
assistants and specialists be employed to help the 
teacher. 

The U.S. National School Public Relations Association, 
(NSPRA, 1972:3) suggest that as well as ensuring that children 
receive more adult attention, aides could also free the teacher from 
his clerical, monitoring and housekeeping tasks and enable him to 
teach full-time. 

Concomitant with the expansion of the teachers' role has 
been a demand by their professional organizations for a reduction 
in routine duties and the student-teacher ratio (Brighton (1972:3), 
as well as more time available for individual student-teacher 
consultation, preparation, and professional growth. 

Moreover, the NSPRA (1972:3) identifies the shortage of 


teachers of the 1960's, and Brighton (1972:4) the realization of 


federal, state and local governments that the employment of aides 
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would help systems attract and retain dedicated and creative master 
teachers, as a cause of the increased use of teacher aides. 
Sergiovanni and Elliot (1975:162-178) advocate increased 

parental and community involvement in schools as a means of stimulat- 
ing greater interest and improving pupil performance. The NSPRA 
(1972:3) cite the desire for stronger links with the community as a 
stimulus for the enlarged teacher-aide program as well as the 
compensatory education program of the mid 1960's, when as Mori 
(1971:1) points out, many aides were recruited from cultural ly- 
disadvantaged groups. Carter and Dapper (1974:1) identify the 
compensatory education program as the first serious attempt in the 
U.S.A. to involve poorer parents in school activities, made possible 
by Federal grants. Prior to this, as the NSPRA (1972:3) point out: 

. - « almost every suburban community had its cadre 

of well-educated mothers anxious to put their free 

time and college background to constructive use. 

They tended to gravitate toward schools because 

there they could work on a flexible part-time basis 

and still look after their families' needs. 
Such people performed clerical tasks or worked in the library or 
lunch room. This type of participation was encouraged in ways 
acceptable to the school. However, Sergiovanni and Elliot (1975: 
163-173) propose partnership, not mere participation. They encourage 
the utilization of parents who have something of value to contribute 
to the school as partners, with the relationship being based on 
mutual need, help and support. 


In addition to the above influences, programs using paid and 


volunteer aides are considered by Carter and Dapper (1974:1) to have 


B.to57 $95. 2mo 4 2y2 a om 


2 


i, oj, Nc er 
 teteew sviteois bits on paibeb* ntasgn a 


- 
By bszeerani ods Vo-szumg ahi 
ry i i" 


O8ebS2 201i “AlGSOves pe ee ONG. Tonevele a By 


“gelumise bo antem es 26 2 foonae Al gnsmavioval yz tnuimos hes \asneves 


7" 
KaodT .sonsintatved I Tquq bal VOI MINE Leen dla 


a > ee 


4 Tesh) Sig dato teoate 7 


~ 
— 


6.66 yi liqunnos silt Abiw edatl pro 
of7 26 [lew #6 mei903q sbis- apfsae? boaapelns grit — oneaee 
ion #6 oodw.,2° UCP] Blin add To meyers neltjepubs yioseana EOD 

= 


vifevutiua movi bas ipioss syow 26bis. see) due sented (tye) 
: a 
=) 


sat yttasb? (f: Vel) wegdsad ons. igs7ek .cquan’ Sepelnavieele 
Te 7 


t ‘ ~ 1 ve 5 i- * i rs » ~ a“ me H +? Pic ry — 
ton S196 BWoilae VeTLD) sh eo we WmoOrG HOlVonUhe yaad 
be : i 
ald l 2206 abem’ ~esisaviige Peddie al 2rnSte 7 3879000 350) n} orca 


Ino Jptay COvATe hy RAAT Shs 265), eh ot Witt atest” ropes 


| 


ethan ahi bart Pape’ cyte ba ecu a pra "7 oomtie Ls a 
Tint) Tq a> zeivne 2 ienzon or apibis~ Vile ere, 
‘FEL Sve TOU SRA? Gul Lodo Ned sys l as le ol 
2940 Widedse ns ied ate! HExp ot Bode ne your 
j isd ‘Stal .s) it 6 ate) 125W hivoa a) Vor? sae 
. abSan ' 251 Fikes? 31S0d Welt A at The e bind 


; e)) 
’ * wen. 

10 VISITE Sdfopi bed ow 16 2Nae?t feaitSla Heariot eg sty08q a 

4 iy ; ay : 


eveu 1! UNpsicone 26w HOredioiiraq to eave Sint agh 


q 


ue 

s@LGT) Yo) fa tne iMAEVOID 18d oeayvewelt . bac! we or ny " sa S97) 

Soe tdcins yornT a0) 360101 1164 S90 Jon ai 2 oe nnved: sebiort (ERP 
7 


a)udi tive! 02 sulsy. 16 oii hain Sve ore eaainea Yo nee i re 


; 7) ey baeed | anid afihiinat ge: i ti ome i16q 26 Neddse ‘ode 


regu | tis nde 
oo 


if y 
. F 7 
> 


a z - " ts J 2 a 
. " 


_ 


sie. 


resulted from a societal recognition of need and concern over the 
education of the young. This particularly applies to the disadvan- 
taged who the NSPRA (1972:3) consider would get more individual 
attention as a result of such schemes, especially when the aides 
are of a similar background and can be seen as friends, equals, and 
models of success. 

Moreover, an increasing number of community colleges are 
now offering training programs for teacher aides. Such graduates 
and the volunteers are what the NSPRA (1972:4-5) calls a force to 
"unfreeze the schools'': it claims that they have ees had an 
impact on such areas as the curricula in teacher colleges. 

Brighton (1972:3) identifies the World War I! years as the 
first era of major teacher aide use, with the first substantial 
scheme being that of Bay City, Michigan in 1952. Mori (1971:1) 
points out that although aide schemes were referred to in North 
America in the 1950's, they were not fully recognized until the 
period 1968-1971 when they became to some extent institutionalized. 
Carter and Dapper (1974:1) estimated that by 1974, 2.5 million 
teacher aides were working in U.S. schools, while Enns et al. (1974: 
72) state that in 1973-1974 there were 5,938 paid aides and 24,354 


volunteer aides working in Canadian schools. 
THE PROBLEM 


The purpose of this study was to investigate the staffing 


practices at one elementary school, including the use of paid para- 
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professionals, adult volunteers and external student volunteers. The 
particular aims of the research were as follows: 

1. to determine the extent to which teachers presently perform 
certain tasks and to determine whether the extent to which employment 
of paid paraprofessionals, adult volunteers and external student 
volunteers has effected the involvement of teachers in these tasks; 

2. to describe the extent of staff differentiation; 

3. to describe the teachers' perceptions of the actual 
and preferred extent to which paid paraprofessionals, adult and 
external student volunteers perform certain tasks; | 

4. to describe the opinions of teachers, paid paraprofes- 
sionals, adult volunteers and external student volunteers regarding 
present staffing patterns in the school; 

5. to assess the applicability of these staffing practices 


forsoLtner schools. 


Justification of the Study 


The in-depth examination of staff utilization in one 
elementary school could allow identification of practices which 
other schools consider worthy of adoption, and highlight problems 
they could avoid or minimize. 

The study by an external researcher of practices which are 
not common in most elementary schools, e.g. extensive use of paid 
paraprofessionals, adult volunteers and external student volunteers, 


would help the school being studied to evaluate its own program. 
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The study of staff utilization in one school could lead to 
identification of information concerning practices not immediately 


apparent to those working within that school. 
DEFINITIONS OF TERMS 


In the literature, the terms for non-certificated personnel 
utilized within a school are used interchangeably, with the most 
common being ''paraprofessional,'' ''teacher aide,'' ''volunteers'' and 
“auxiliary personnel.'' As the NSPRA (1971:1) points out, these 
terms can describe everyone from cafeteria aides to reading tutors 
and instructional aides. Enns et al., (1974:13) state that the 
above terms apply to ''. . . all persons who assist the principal 


and staff of teachers in the school to carry out the program." 


Paid Paraprofessionals 
For the purpose of this study, ''paid paraprofessionals'! 
refers to those persons whom Brighton (1972:57) describes as 
follows: 
Any person within a school system who is legally 
and specifically employed to assist certificated 


teachers in the discharging of their teaching and 
ancillary duties and is paid for their services. 


Adult Volunteer 


The term ''adult volunteer'' applies to both community members 
and parents of children in the school who, in Brighton's (1972:57) 
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- . . voluntarily devote time to the performance of 
various duties, either within or without the classroom, 
as agreed upon by legally responsible, educational 
supervisory personnel. 
Student Volunteer 
This term describes those junior high school students who 


voluntarily spend one afternoon per week at the school assisting 


teachers and students. 


Teachers 
For the purpose of this study the term will refer to all 
those personnel in the school who hold a teacher's certificate 


and are employed by the school district. 


Staff 
This term includes both teachers and paid paraprofessionals, 


but excludes adult and external student volunteers 
ORGANIZATION OF THE THESIS 


This chapter has included a brief outline of the research 
area, a statement of the problem, justification of the research 
activity, and definitions of the terms used in the study. 

A review of the literature related to (1) the research 
methods used, namely, survey research, interview, questionnaire, 
and observation, and (2) the use of paraprofessionals and volunteers 
in schools is provided in Chapter 2. 

Chapter 3 describes the research methodology and data- 


collection procedures used in the study. 
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The development of present staffing practices in the school 
and the influences on their continuation are described in Chapter 4. 

Chapter 5 contains the teachers! views regarding their role 
and the practices used in the school. 

An analysis of staff responses regarding the actual and 
preferred extent of paraprofessional and volunteer involvement in 
certain tasks as well as the views of paraprofessionals and volun- 
teers on the duties they perform are provided in Chapter 6. 

Chapter 7 contains the summary, conclusions and implications 
of the study. 

Letters from the school to parents and the instruments used 


in the study are included in Appendix A and B. 
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CHAPTER 2 
REVIEW OF THE LITERATURE 


This chapter contains a review of the literature relevant 
to the research methods employed in this study and surveys the 
writing concerning the use of paid paraprofessionals, adult volun- 


teers and student volunteers in schools. 
SURVEY RESEARCH 


Good (1972:208) describes the purposes of descriptive 
survey techniques as ''to secure evidence concerning an existing 
situation or current condition, to identify standards or norms with 
which to compare present conditions in order to plan the next step, 
to determine how to make the next step.'’ A similar description is 
given by Adams (1958:5) who states that the purpose of a survey is 
to reduce one's uncertainty regarding the existing state of affairs, 
to facilitate the making of a decision at a later date, and to 
prepare for the occurrence of a future event. Extensive use of 
survey techniques has been made in such disciplines as anthropology, 
psychology, and economics, a fact which led Anderson (1968:xi) to 
comment that: 
Educational research has for the most part ignored 
the methodological advances that have taken place in 
the social sciences over the last two decades. In 
particular, survey research techniques are little under- 
stood and much maligned by those undertaking research in 


education despite their application to a wide range of 
problems in the social sciences. 


fi 
Mi Les af Pr: 
ar a a) 1-2 ‘ _ 


eviagiyoesy t6 ease ais sinned tana. sve ~ awe ‘ .. 
siterad tia 16 pntiyrpngy Hone fo subse & aa) | 46, stot bea 


7 

asiw emton Yo) abygbnsze tabs oJ iobribnge inst yuo 10 nol tenga - 
: 

(qede2 tan png, Aatr Qe FUG! wt enpid bbnv anaaiia sree oD aie ae a 


ef novIqi7e9b Sentinka-A ‘gada 3490 ad? 48m, 64 vio snionatate ad 
zi yewrl2 6 Fo seonmtnaat Jedd feurei 2) ri (2s 08h) 2G yd Co 
2viGtig. te sisiz Biitains ori Eni biepey sd ahd ahano Sauber of - 
‘of, brie -si6b {geet 6, 16. gol isob 6 70. pniatain sins ona 

ta peu at) Sami ‘vaneve: oui ry a jsansviwabe 7 ce 


exee laqord sng 26. abaftai oat iéue: “81 Sha a ei ty ) ae 12 “ 


ot Sixboet) Lr ied ih & - 240098 te 


a we a, 
: ae ae 
' t) - ek iy a 

; oo \ ee Pavey ‘ 
, e 14 By oy c To 7 in oe em 
d we 44 ‘pee te Ff ‘ ate 

ie 1009 he; ft a. “fg bs, zi o/s "hi a ce ay mn a eel Rul: oa 

i 4 *f De 
i “2 oa if , 


Md ae ee en “ eed Ne hl 
a - - oie Fi f ‘i 


~~ os 
_ 8 ey 


= Gi 
pomp! 


? 
7 i 
Veep 
a 


a F 
y 
- ; 


Classifications and Development 
Surveys have been classified by Good (1972:221) in terms of 
their purposes or objectives, so that they may be investigative, 
evaluative or status, deliberative, developmental, planning, or 
implementive. Kerlinger (1973:411) states that "survey research 
focuses on people, the vital facts of people, and their beliefs, 
Opinions, attitudes, motivations and behavior.''. Selltiz et al. 
(1965:65) have pointed out that descriptive studies may focus on the 
characteristics of committees, or on the proportion of the population 
holding particular views and how they would vote tae a particular 
candidate in an election. This highlights two types of survey, the 
census (usually referred to as status) and the sample survey both of 
which possess certain attributes. Good (1972:204) highlights the 
fact that although census surveys include all the information to be 
released and contain no sampling errors, they are more expensive 
and require a greater time to complete. On the other hand, sample 
surveys can be completed quickly and more cheaply, but are less 
likely to be accurate. Kerlinger (1973:410) gives a more detailed 
definition of the sample survey: 
Survey research studies large and small populations 
(or universes) by selecting and studying samples chosen 
from the populations to discover the relative incidence, 


distributions, and interrelations of sociological and 
psychological variables. 


Survey research is referred to as being a branch of the 
social sciences, distinguishing it from status surveys, whereby a 
researcher interested in a whole population draws inferences from 


the study of a sample. Moreover, as has been pointed out by 


r Io peeee wi ited 


; AP TIeoIt gy cinaa ) 02 ,zavitosido 10 29208 vq vi is we 
| wa = s hag : 
ne ath adn ‘sated rer oh etutede. 30. mae 
Ameases) yavrwe! tet geasite ree; ther) degnd 88 wh n Fond 
¥. 
| ,2%4) ted vied brs satan Yo e907 feviv odd afqoeq no abeuad? 
: 7 
fa jg = i4 ! led "arelyedad bik ancitevijan ,dobds ta 76 a aitijo. 
( < , ® = 


. - = : @ a ‘ 
a3 Mm 2007 vam estbole sVisqindgabh Jag) duo tejiniog svar ‘faaiaae 
o ; : amr are be Ay ? wlele hl a : ¢ ¥ V¢ ads 
norIsleaeg on2 FO. AG 1199079 ond, no 1 Wt it) IS 1O 2oi92i1e397 an 

: od | 

Nelusltveq & FOP s30v bliiow vedi word bes ‘ et 

1% VOT olov bluow yodd wod be away infusi seq e ee 

“4 a -_ 

93, yA/1W2 To 2oqyi ows atdallifpia eine tt al> ww ai arebitinas: 


' H in 
: 


qtee. wir bos leotiete ea oF bart i (Total it 


barSVPll) boom .2cedidiasds wisdies iweb? Aoi 


od OF MOTIsINOThi sd {04 stulsn sours aus Aauons te ti ” 
svi enaqns 23g" ong Vpdd. ,2HorKs bait fi ani ¢ on flstio> wee boas fay 

; Es 
oi<pise bos soikie ofs WG sede qmas of amig jsise7 @ etopet” bra 


erat ona jud ,vigsedea sion bia Seay eee ad neg 


bal (ates son 6 aovie (OMSETRI) 199Mbined Geib dS we. ory 
i ; ad nt 


- Uy —) 
: Sere ae | Bahia sy — Hoty 


Di bana 7) ai tog see si 
ae Maer ‘% as i. r pa ei 


cae 
beat) 40 va mae su of ie aw rT i so 


, - 

—_— O47 7 
‘ 0 id two fasictieg nad 2 2p), 4avd: 
alll ‘ave 


« 


Selltiz et al. (1959:66) survey research presupposes a much greater 
knowledge of the problem to be studied. 

Examples of early work in the field were the social surveys 
carried out by Le Play and Booth in the 19th Century. School surveys 
date from the first decade of this century when school systems began 
to invite experts in for a short time to make recommendations in the 
areas of buildings, teachers, educational standards, curriculum, 
finance, organization, and community relations. Good (1972:220) 
states that such work led to the development of surveys concerned 
merely with certain aspects of the school. The community survey 
(Good, 1972:217) is used to provide data for planning future 
developments and is similar to the school survey despite the recom- 


mendations being more broad. 


The Case Study 

Both the above types of survey often employ the technique 
of the case study. This method of research is employed when those 
involved have little experience to use as a guide: they therefore 
make an extensive study of a few samples, what have been referred 
to by Selltiz et al. (1959:59) as "insight stimulating examples.'! 
This technique was used by Freud as well as by anthropologists 
when they wished to deal with all pertinent aspects of one thing 
or situation, but Good (1972:328) states that the first systematic 
use of this technique was made by Le Play in the 19th Century. Use 
of the case study was once confined to the problems of the maladjusted 


but has now been greatly expanded. The following is a summary based on 
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Selltiz et al. (1959:59-61) who give the following explanations of 
the case study's value as an insightful technique: 

|. the attitude of the observer--alert receptivity, he is 
seeking not testing, the enquiry is constantly reformulated and 
redirected as new information comes to light. 

2. the intensity of the study--to attempt to gain enough 
information to characterize and explain unique features of the case 
and those it has in common with other cases. 

3. the reliance on the integrative powers of the invest- 
igator--although this has been an area of criticism as it could be 
claimed that the researcher's predisposition could have a negative 
ertect: 

4, the reactions of strangers may bring to light character- 
istics overlooked by those constantly involved with the organization 
under study. People from different positions see things differently. 

5. the character of people who do or do not fit into the 
situation well gives insight into the organization. 

Case studies are particularly valuable in so far as they 
can provide complete and valid data enabling a critical evaluation 
of the evidence leading to a diagnosis of the problem or area under 
study. However, it must be borne in mind that surveys cannot be 
used to confirm normative statements (Good, 1972:210), as they are 
merely exploratory studies (Selltiz, et al., 1959:64) which lead to 
insights or hypotheses, but do not test or demonstrate them. 

Kerlinger (1973:411) has indicated that surveys can be 


classified by the methods of obtaining the data, be it personal 
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interview, mailed questionnaire, panel interview, telephone inter- 


view, or controlled observation. 
QUESTIONNAIRE 


Van Dalen (1973:324) assesses the advantage of the question- 
naire as follows: 
- - - isolating specific questions for consideration 
tends to objectify, intensify, and standardize the 
observations that respondents make. 
Classifications 
Pioneered by G. Stanley Hall and his students, the question- 
naire can assume many varied forms, the most widely used being the 
mailed questionnaire and the interview schedule. The main 
advantages of the mailed questionnaire are that it can reach people 
in widely scattered areas quickly and at a relatively low cost. 
However, it has the disadvantages of low returns and partial or 
nil responses which alter the findings drastically. The interview 
schedule, which is filled in by the interviewer, has the advantage 
that there will be fewer partial returns and refusal. Also the 
interviewer can explain and clarify questions and motivate the 
respondent, but this raises the possibility of bias introduced by 
the interviewer. 
The questionnaire and interview (discussed later) are seen 
by Good (1972:226) as introducing a foreign element into the social 
setting which they seek to describe. Van Dalen (1973:324) states 


that when face-to-face with an interviewer, respondents will often 
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tailor their replies ''to conform with their biases, to protect their 
self interests, to place themselves in a more favorable light, @to 
please the researcher, or to conform with socially accepted patterns.'! 
As Good (1972:232) points out, there is a human tendency to give the 
answer ''yes!' when it is felt to be the expected answer. 

The form of questionnaire has therefore to be carefully 
considered. Two basic types are highlighted by Van Dalen (1973: 
326-327), the closed (or structured) and the open (unstructured). 
The former is usually a prepared list of concrete questions with a 
choice of answer: replies are generally made by Resp cat ines yes or no, 
or by checking, circling or ranking answers. This type has the 
advantage of being easy to administer, the respondent's mind is 
kept on the subject, and easy tabulation and analysis are facilitat- 
ed. Disadvantages include the fact that they often fail to reveal 
the respondent's motives, do not give in-depth information or 
distinguish between shades of meaning, and the fixed’ questions may 
not adequately reflect a respondent's opinion. The disadvantages 
may be alleviated to some extent by the inclusion of a ''don't 
know'' category and the randomizing of check lists. 

On the other hand, as noted by Good (1972:230), the open 
form of questionnaire goes beyond mere statistical data into the 
area of hidden motives which lie behind attitudes, interests, 
preferences, and decisions. The respondents can answer freely and 
fully in their own words and in accordance with their frame of 
reference. Van palen (1973:326) outlines disadvantages as being 


that with no guidelines, data may be omitted or alternatively so 
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much information may be forthcoming that the job of categorizing, 
tabulating and summarizing complex answers would be difficult and 
time-consuming. The provision for comment from the respondent which 
the open-form questionnaire allows is seen as of value by Selltiz 

et al. (1959:550) because ''few social research questionnaires wil] 
fail to benefit from forthright criticism by persons with different 


values anda different social outlook,'' 


Construction 

The construction of the questionnaire requires great care, 
and as Van Dalen (1973:327) states, should not be considered to be 
the end of the process because ''a researcher is often amazed when 
respondents draw many different meanings from questions he thought 
were perfectly clear.'' Many authors have stressed the care needed 
in the construction of questions. The following guide provided by 
Selltiz et al. (1959:552-574) is representative: 


1. Is this question necessary? Just how will it be 
useful? 


2. Are several questions needed on the subject matter 
of this question? 


3. Do respondents have the information necessary to 
answer this question? 


4h, Is the question content sufficiently general and 
free from spurious concreteness and specificity? 


5. Is the question content biased or loaded in one 
direction without accompanying questions to balance the 
emphasis? 


6. Will the respondent give the information that is 
asked for? 


5 a a hon ee mein i ps Ri 
ek eo ae Sati at 
’ t ; want 
} a) 1 a ranisivopurns Re ae} ott a eae / mia 


- a) | i : ar 


v2 
j : 7s <4 ”) ie ty (Fie 
A ee: te ‘sth. ad nw aye vor gn 
i / 7 os ini he = ee is aT 
datin oaehnogess avid’ wai geet op yor nach ita 4 


| ae y a ai ete ae, rh: 
! ci1192 ysl aglaw tome jah dle: ney) tenn ant - 


if 


ww 7 bd I 
) « - 7 
| ltiw aa lednols 200g lod ees), tw! seg wat S20 
r ee ’ . 
atVih diw anderag waemetola his t1hp nian wor 21 
i} ' ' 
nc ann 
‘ = 
| } ; o Ley 
1 " ) 7 7 5 
pol tours 
) : ws J re) a 
169 Jeo to estiypsr: S3denagisesup si Ww nena anop oft 
‘ee : 7 wis mse 
i i] 
yt ee) bay oti enag ay Joh Biwe ie n cs p2 z ("E28 tet)’ ns ied ibd en ea 7 
| pe Bi , | 5 i 
ag am px ; We re 
aor betes racic 2h Sshoieeesy, 5") ohaoed aes q ony nn bas + og 
zy : y - ) , - > a 
wipvorkt ‘sr eacttasup: mov? ' egnthss +: Seas a ao ya ltl nd 2soobae qeav 
. \¢ 4 , 4 4 ie : . . 
ahsenistne ote boedei te , ver “S70 Ue anki ye ots liane 4 
\ ° a ¥ f - > { i if) sas 
(a babivorg abtup pniwaltes ant , 2h tPeup 5 nd FL sabato 
- Davi sanqaee" i a teiec See reeeh) 4 fod dees 
iF. J - ner 
o4 31. Lit wor ds cul. byaseeszen notd anug ahas at =f) 
im al Tf as 
102360 tueldue od) qh Bahasm, efolieaun tayovee si 
; ey oe . r ot or td ee 2 
a of yiserooon Uh de gad sven eine Wome: 297) oa 


- ; | i? | v rd . : ianionay eit ew 


“a ae) her. roy 


i aiid ne) shale atts» 
ee Soy) s999 


in a | re hie Horace ssa ) 
ae wee 


7. Can the question be misunderstood? Does it contain 
unclear or difficult phraseology? 


8. Is the question misleading because of unstated 
assumptions or unseen implications? Is the frame of 
reference clear and uniform for all respondents? 


9. Is the wording biased? Is it emotionally loaded 
or slanted toward a particular kind of answer? 


10. Can the question be asked in a more direct or 
indirect form? 


11. Can the question best be asked in a form calling 
for a check answer, free answer, or check answer with 
follow-up free answer? 


12. Is the form of response easy, definite, uniform 
and adequate for the purpose? 


13. Is the answer to the question likely to be 
influenced by the content of the preceding question? 


14. Does the question come too early or too late from 
the point of view of arousing interest and receiving sufficient 
attention, avoiding resistance, etc.? 


Furthermore, as Conrad (1967:357) has pointed out, apart 
from the content of the questions they must be examined for 
implications regarding privacy, ethics, public sensitivity, etc. 
It should be checked whether the questionnaire does the following: 

1. deals with an area which--either through custom or 

constitutional or statutory protection--is generally regarded 


as highly personal or optionally private? 


2. calls for self-incriminating or self-demeaning 
admission or confession? 


3. seems to countenance (or give unduly neutral 
recognition to) behavior or views which are generally 
considered highly reprehensible, immoral, contrary to- 
public policy, if not actually illegal? 


4, requests highly personal or confidential information 
about someone other than the respondent without the per- 
mission of the other person? 
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5. seems to favor, or is it likely to be interpreted as 
propaganda for or against one side or another of a highly 
controversial, emotionally charged issue? 

Pretest 

When the researcher is satisfied that the above conditions 
(when relevant) have been met, he is in a position to pretest the 
instrument. This is necessary before approaching the target 
population as the reactions of those unfamiliar with it will be 
highly valuable. The Survey Research Centre of the University of 
Michigan (1969:2-4) has emphasized the need for the pretest to see 
whether the questionnaire gathers the information that meets the 
objectives of the study, covers all important phases of the study, 
stimulates cooperation, and is completely understood. Selltiz 
et al. (1959:550-551) emphasize the above points as well as the 
importance of the role of the interviewer and others involved in 
the study. All interviewers must have a clear understanding of 
the overall aim and the specific intent of each question. In the 
pretest the researcher can test respondent reaction and record 
comments to help in further development of the instrument. 

The importance of the interviewer is paramount in situations 
where the interview schedule is used. As the Survey Research Centre 
of the University of Michigan (1969:3-1) has emphasized: 

Even the best questionnaire is only as good as the 

interviewer's skill in using it. It is crucial that 


interviewers ask the questions properly, record the 
respondent's replies verbatim, and probe meaningfully. 
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INTERVIEW 


Good (1972:239-240) has outlined what he considers are the 
advantages of the interview over the questionnaire: 
1. The interviewee may require the stimulus and the 
personal relationship of the interview in order to provide 
personal and confidential information which he would not 


ordinarily place on paper. 


2. The interviewer may follow-up leads and clues given 
by the interviewee responses. 


3. The interviewer may form an opinion of the respondent 
in terms of the truth and what is left unanswered. (This 
last point becomes important in the discussion of possible 
sources of bias in the interview situation below.) 
Classifications 
As with questionnaires, interviews may be classified. Fox 
(1969:544) suggests a continuum from totally unstructured to totally 
structured. In another way they can be seen as either data gather- 
ing or personal evaluation. A more detailed classification is 
provided by Good (1972:240-242) who states that interviews may be 
divided in these ways: 
1. according to function (research, diagnostic) ; 
2. by the number of persons participating; 
3. by the roles assumed by interviewer and respondent; 
4. by length of contact; and 
5. as nondirective, focused, depth, or repeated. 
Good (1972:243-245) states that although the group interview 


is advantageous in so far as a wider range of response is available, 


and some people by the process of group interaction may recall more 
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information, they tend to drift easily from the subject under dis- 
cussion, are often dominated by a few personalities, and have an 
inhibiting effect on some people. The remainder of the discussion 


focuses on the personal interview. 


The Interviewer/Respondent Relationship 

The relationship between the interviewer and the respondent 
has caused much concern. Sidney and Brown (1961:216) state that 
"no human being outside a mental institution can meet another 
without making some kind of response to the other's personality.'"' 
McGuigan (1963:421-427) has stated that it is traditionally 
recognized that the experimenter influences the behavior of the 
respondent and "'while it is not possible to adequately specify the 
experimenter's characteristics in the report of the experiment, it 
should be recognized that this inability does not remove the problem."' 

In a study of interviewer conclusions when researching Negro 
and White intelligence, Sherwood (1968:53-55) found that the age and 
socio-economic background of the interviewers significantly affected 
their conclusions, e.g., the researchers who concluded that the Negro 
was inately inferior intellectually tended to come from higher 
socio-economic backgrounds. 

Sidney and Brown (1961:218) found that the sex of the inter- 
viewer influences the replies of respondents of the opposite sex 
who tend to give answers corresponding to those conventionally held 
by the interviewer's sex. In another study, Brooks (1973) rated 


equal numbers of men and women on self-disclosures in interviews 
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with either male or female interviewers. She found that males tend 
to disclose more to females and females more to males, and that males 
tend to reveal more to high-status interviewers and females to low- 
status interviewers. 

The question of bias introduced by the interviewer cannot be 
satisfactorily separated from other facets of the interview situation 
and is therefore dealt with in connection with the establishment of 
rapport, the use of probes, and the recording of data. The establish- 
ment of a good relationship (rapport) between the interviewer and 
respondent is of vital importance. As pointed out by the Survey 
Research Centre of the University of Michigan (1969:3-1), "it has 
been found that respondents usually react to their relationships 
with the interviewer rather than to the content of the questions they 
are asked.'' Fox (1969:544) comments: 

Perhaps the single most critical element in achieving 

success with the interview technique is the interviewer's 
ability to establish sufficient rapport with the respondent 
to elicit honest and complete responses, without himself 
influencing the nature of those responses through his 
sociopersonal characteristics or manner of questionning. 

As Selltiz et al. (1959:574) emphasize, the intention of 
establishing rapport is to seek the following: 

A permissive situation in which the respondent is 

encouraged to voice his frank opinions without fearing 
that his attitudes will be revealed to others and 
without the expression of any surprise or value judgment 


by the interviewer. 


However, as Adams (1958:48) points out there are problems in the 


establishment of rapport: 
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- + « Many interviewers specifically base rapport 
building on things they and the respondent have in 
common, or are thought to have in common. This is a 
gross error, for although it is true that respondents 
are likely to be quite frank and honest with an 

apparent peer on most questions, there may be some 
questions on which they have deviant opinions which 

they will hesitate to reveal to an interviewer precisely 
because he is perceived as a peer. 

Several writers have outlined ways of establishing rapport: 
for example, Good (1972:249), Selltiz et al. (1959:575), Fox (1969: 
544), and Survey Research Centre, University of Michigan (1969:3-1- 
3-4). The following is a summary from Adams (1958:11-20), who is 
taken as being representative. He feels that the interviewer 
should: 

1. introduce himself and the purpose of the study (being 
careful not to influence replies to later questions.) Tell the 
respondents how they were selected and assure them that all answers 
are strictly confidential. These first few minutes are of vital 
importance as the respondent's perception of interview and inter- 
viewer are set for the whole of the interview at this time; 

2. make the respondent feel the interview situation is 
permissive, ensuring, however, that a friendly atmosphere does not 
imply acceptance of the respondent's views; 

3. make the respondent feel the survey is important; 

4. make the respondent feel that his answers are important; 

5. be neutral in terms of appearance (as this is the main 
source of the respondent's first impressions) ; 


6. ensure that the interview takes place in a quiet and 


comfortable setting; 
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7. interview the respondent alone; and 

8. ensure that the respondent knows that as far as he is 
concerned there are no right/wrong, good/worse, acceptable/unaccept- 
able responses. 

All the above points are concerned in some way with the 
question of bias. For example, Selltiz et al. (1959:584) stress 
that if the respondent is interviewed in the presence of others he 
may alter his answer to conform with the views he considers other 
people present to possess. The neutrality of the interviewer is of 
vital importance as he is the major source of the respondent's 
first impression of the study. As Adams (1958:47) points out, 
appearance, apparent education, social class, income, and ethnic 
origin can all imply opinions and attitudes. For example, a working 
class respondent may give different replies to someone he perceives 
as being middle class than to someone like himself. Adams (1958:17) 
states that clothing should be neither plain nor high fashion but 
average. Bias may be introduced by reactions to such factors as 
beards or long hair on men or make-up on women. As mentioned by 
Sidney and Brown (1961:218) many people also consider that appearance 
suggests certain personality traits, e.g., a high forehead means 
intelligence, or narrow eyes mean untrustworthiness. Speech also 
is suggested by Adams (1958:18) as a possible source of bias: for 
example, an unusual accent or intonation, or the use of long and 


complicated technical expressions can affect responses. 
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The major problem with bias introduced by the interviewer, 
directly or by the perception of the respondent, is that it is 
unavoidable. Sidney and Brown (1961:217) comment that: 

The very fact of being interviewed, of speaking to 

another person, introduces some bias into the interviewee's 
replies--what might be called the basic social bias, borne 
of the need to preserve intact the picture of himself he 
always tries to present to others. 
Also, many sources of bias may exist which are unknown because as 
Adams (1958:42) points out, they are so subtle as to have avoided 
observation. 

Bias can therefore be due to attitudes, personality, motives, 
age, sex, religion, and social status, but as Good (1972:249) 
stresses, ''although these psychological and sociological factors are 
potentially biasing it is only through behavior that bias can become 
operative."' 

Therefore, by careful consideration of the above factors the 
chances of bias can be lessened, even though they cannot be eliminated 
completely. Several authors therefore have suggested formats for the 
use of the interview schedule which if adhered to may produce some 
kind of standardization. The following is derived from four sources, 
Selltiz et al. (1959), Survey Research Centre, University of Michigan 
(1969), Adams (1958) and Fox (1969). 

1. Questions must be asked exactly as they appear on the 


questionnaire--no impromptu rewording or standardization of responses 


will be affected. 
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2. Questions must be asked in the order presented--a 
question asked out of turn may affect following answers as it sets 
up the frame of reference. 

3. Every question must be asked. 

4, When a question is misunderstood it must be repeated, 
not paraphrased. 

5. Questions on which respondents refuse to answer or 
hesitate must be carefully handled so as not to affect rapport. 

6. The questions must be asked informally and with ease-- 
the interviewer must be familiar with the aNestibas tas as to read 
them without pause or hesitation. 

7. Care must be taken to maintain rapport throughout the 


interview. 


Probes 

Knowledge of the information each question is designed to 
elicit is vital to the interviewer, as respondents often fail to 
give a satisfactory answer. Selltiz et al. (1959:578) claim in this 
connection that ''alertness to incomplete or nonspecific answers is 
perhaps the critical test of a good interviewer." 

Probes are used to elicit more information, or to clarify 
answers. Adams (1958:24-27) outlines the following types: 

1. completion--asking for more information; 

2. clarity--calling for explanation; 

3.  channel--to trace back the source of an opinion; 


4, hypothetical--presenting a situation for reaction 
by the respondent; 
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5. reactive--to elicit affective reactions or feelings 
to situations mentioned by the respondent; and 


6. high pressure--to resolve contradictions suggested 
(only used with caution and when rapport is strong). 


In essence then, probes are used either to motivate the 
respondent to explain or clarify an answer or to focus discussion 
on the content of the interview, therefore eliminating unnecessary 
or irrelevant information. As stressed by the University of Michigan 
Survey Research Centre (1969:3-1), at all times the objectives of the 
questionnaire have to be uppermost in the interviewer's mind. 

A probe could consist of an expression Siders ethat. Ss 
interesting'' or an expectant pause, repetition of the question or 
asking for Fepeti ton of the response. However, as Selltiz et al. 
(1959:579) point out the interviewer should at all times take care 
when using a probe never to suggest an answer to the respondent by 
using what is known as a ''leading probe,'' as such suggestions involve 


the expectations and assumptions of the interviewer (Good, 1972:245). 


Recording Responses 
Another major source of bias or distortion in responses 


occurs during the process of recording. Adams (1958:28-30) provides 


the following guidelines: 


1. responses must be recorded at the time they were 
made; 


2. the respondent's own words must be used--this is 
facilitated by beginning to record as soon as the respondent 


begins the reply; 


3. non-responses must be accounted for in detail; 
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4, all interviewer probes must be accounted for in 
detail; 


5. significant events during the interview must be 
recorded--major interruptions, emotional reactions, signs 
ofinterest., etc. - sand 

6. recorded responses must be legible. 

Verbatim recording is of paramount importance. Any attempt 
at abbreviation or summary will lose the sense of the reply, as will 
the elimination of slang, curses, or the correction of grammatical 
errors (Selltiz et al., 1959:581). It has also been pointed out by 
Selltiz et al. (1959:585) that there are certain problems associated 
with verbatim recording: 

Experiments on verbatim recording have shown that 

interviewers tend to select from long answers those 

parts that most nearly conform to their own expectations 

Or opinions and to disregard the rest. 
Attention should also be given, according to Fox (1969:546), to 
non-verbal aspects of responses, for example, body position, hand 
movements, and facial expression. 

To sum up, Adams (1958:10) states that: 

A key concept in interviewing is communication. The 
interviewer must be able to communicate without distorting 
the questions designed by the researcher. He must 
establish an atmosphere which will maximize the com- 
munications of the respondent; that is, he must communicate 
an atmosphere of permissiveness. Finally, he must be able 


to communicate information from the respondent to the 
researcher. 
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OBSERVATION 


The collection of data by means of observation is slow and 
often expensive, but as Fox (1969:445) points out, ''the raw material 
of observation is reality itself.'' Observers are not concerned with 
what people say or put down on paper, but what they actually do. 
Good (1972254) states that growth in this area of research occurred 
first mainly in psychology and sociology at the beginning of the 
present century, due mostly to the demands of progressive education, 
the need to probe aspects of behavior not previously accessible, and 
the emphasis on the need to study children in the natural situation. 
Agnew and Pyke (1969:62) also justify this approach because manipula- 
tion of events (as occurs in the laboratory) is often impossible for 
ethical, moral, political, or practical reasons. 

The basic forms which observation can take are structured 
and unstructured. In the former, the observer concentrates on 
aspects of the observed activity which are relevant to the study. 

In this way structured observation focuses upon designated aspects 
of behavior, the presence, absence, or intensity of which the 
observer notes (Selltiz, et al., 1959:223). The problem with this 
method is that when aspects of behavior are selected for study, 
observers may miss other important occurrences. 

Unstructured observation was used primarily in anthropology 
and usually took the form of participant observation, where the 


observer became part of the group being studied. However, as Agnew 
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and Pyke (1969:57) point out, the problem in this method is that a 
person cannot report everything that happens, because of either 


the inability to record it or to see it. 


Reliability 

The major problem concerning observation, be it structured 
unstructured, participant or non-participant, is the nature of the 
perceptions of the observer himself. As Good (1972:257) has stated 
in connection with participant observers, they may tend to expose 
themselves selectively to data, or with the passage of time shift 
their measurement procedures, thereby producing ''the biased-viewpoint 
effect.'' Moreover, what we often think we have seen isn't what 
really occurred, as human senses are fallible (Agnew and Pyke, 1969: 
57). Opinions, beliefs, and attitudes alter our observations. 
Selltiz et al. (1959:217) make the point that the natural way of 
viewing a situation is to see the action centred around the principal 
characters, but the centre of action is not always the obvious one: 
for example, leadership functions are not always vested in the 
manifest leaders. New insights can therefore be gained by focusing 
On characters not apparently central to the group. 

In non-participant observation the observer takes up a 
position where he is not disturbing to the group. However, as 
Schwartz and Schwartz (1955:344) report, in any situation ''the 
observer is part of the context being observed and he both modifies 


and is influenced by the context.'' He himself is a variable, as his 


age, sex, etc. affect the reliability of the observation. Agnew and 
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Pyke (1969:61) point out that when people know they we being observ- 
ed their behavior changes, leading to the so-called ''on-stage!'' effect. 
Gelbert (1955:179-195) has drawn up a list of factors which affect 
the reliability of observations: 

1. inadequate sampling; 

2. lack of precision in defining behavior; 

3. complexity of method of recording; 

4, rapid and complex interaction; 

5. differences in the perspectives of observers; 


6. individual differences as to the degree of decisive- 
ness of the activities of the subjects observed; 


7. constant errors due to observer bias (overweighting, 
timingee halowetrect!*s etc.) - 


8. requiring high order inferences in classifying 
behavior; 


9. demanding the simultaneous observation of too many 
variables; 


10. inadequate training of observers; 


tl. “the effect of individual observers on the behavior 
of the subjects; and 


12. degree of acquaintance with the subjects. 
Agnew and Pyke (1969:58) stress that the observer should attempt to 
be objective, to observe without judging, and not to make value 
judgments; to do this is virtually impossible but being aware of 
the problems can help to reduce distortion. 

Many ways have been suggested to increase the reliability of 
observation, for example, to use two or more observers who can check 


notes: however, this poses a problem in so far as the observers' 
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frames of reference may differ. Selltiz et al. (1959:215-217), 

when pointing out the problems of participant observation such as 
becoming too friendly, or concerned, and growing accustomed to 
certain practices, suggest constant use of a check list or explaining 
observations to someone outside of the situation. The accurate 
recording of observations is seen by many as a means of eliminating 
distortion or bias. Agnew and Pyke (1969:59) suggest that if notes 
are to be taken they should be written as soon as possible after the 
observation because we tend to forget selectively, that is, by 
"selection through erasure,'' we forget those things which do not fit 
our established biases or prejudices. We can also select by omis- 


sion certain information and fn this too our biases are evident. 


Recording of Observations 

The problem of not being able to record all that takes place 
could be avoided by the use of techniques such as mnemonic devices 
or the writing down of key words. As Selltiz et al. (1959:229) point 
out, there is no overall best method: the simplest and most 
economical which yields the required data is suitable. 

Certain methods have been of use, from duplicated sheets 
containing lists of categories to mechanical devices such as 
Chapple's "interaction-chronograph"' (1949), Thelen's "'audio- 
inspectrometer,'' and Bales’ and Gerbrand's "interaction-recorder."' 
Also used have been shorthand records, still and motion pictures, 
One-way mirrors, tape recorders, and video-tape. All have their 


various advantages and disadvantages: for example, in the case of 
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using the tape recorder, respondents are often discouraged from 
explaining themselves fully. However as Bucher et al. (1956:430) 
point out: 

The most crucial element in gaining acceptance of the 

recorder is the interviewer's own attitude toward it. In 
the vast majority of cases the tape recorder does not 
become an issue to the respondent unless the interviewer 
makes it one. 

Even if accepted, there are still problems with the use of 
such a device. As Good (1972:262) states, transcription often 
introduces inaccuracies, for example, laughter could be seen as 
either hostile or a tension-releasing device. Other problems high- 
lighted by Bucher, et al. (1956:432) include summarizing and condens- 
ing, changes in verb tense, failure to include short qualifying 


phrases such as ''you know,'' changes in the sequence of words, and 


correction of grammatical errors. 


Advantages 

As stated by Selltiz et al. (1959:204) observation can serve 
a variety of research purposes: 

1. exploratory--to gain insights tested later by other 
techniques; 

2. to gather supporting data to help interpret findings of 


other studies; 


3. it is the primary method of data collection in studies 
to provide an accurate description of situations or to test causal 


hypotheses. 
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Observations can be taken at two levels, the manifest, 
recording without evaluation or feeling what happened, and the 
latent, interpreting phenomena beneath the surface of what is being 
observed. As Fox (1969:496) stresses: 


The key point for the researcher contemplating 
observation as a data-collecting method is to recognize 
that the attribution of motivation or interest or 
hostility at the latent level cannot be done reliably 
unless there is a sound theoretical system in which 
dynamics like motivation can be translated into 
behavior, tone and gesture which he can teach to his 
observers. 


At present Fox points out that there are few such theoretical systems 
available which is why observers working at the latent level are 
forced to use their own background and experience as the basis for 
their interpretations. 

Dolby (1967:253-256) has outlined the following advantages 
of unstructured participant observation over structured techniques 
such as questionnaire and interview: 

1. the participant observer is not basically limited 

by prejudgment, but can reformulate the problem as he 
proceeds; 

2. due to closer contact with the field situation 

he is better able to avoid misleading or meaningless 
questions; 

3. he can ease himself into the field situation 

at the appropriate pace and thus avoid rebuff by blunder- 
ing into delicate situations or subject matter; 

4, he can constantly remodify his categories to 

provide more meaningful analysis of the problems under 


study; 


5. he can select later informants in such a way as 
to throw additional light on emerging hypotheses; 
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6. he can generally get at in-depth material more 
satisfactorily; 


7. he may absorb considerable information which seems 
at the time irrelevant but later proves valuable for 
perspective; 

8, he can make use of selected informants! skills and 
insights by giving them free reign to report the problem 
situation as they see it; 

9. by means of free data-gathering he will probably 
distort less the difficult-to-quantify situations or 


aspects of a problem; and 


10. it is cheaper. 


USE OF PARAPROFESSIONALS AND 


VOLUNTEERS IN SCHOOL 


Background 

As mentioned in Chapter 1, the reasons for the increased use 
of paraprofessionals and volunteers in schools have been numerous 
and varied, concerning not only the role of the teacher but also 
pupil learning and community involvement. 

A great deal of the literature is concerned with ''non- 
professional"! tasks which Prunk]l (1970:5) lists as maintaining pupi] 
records, supervising the various areas where students congregate, 
typing and duplicating materials, collecting money, ordering 
materials, operating audio-visual equipment, marking papers, and 
setting up displays. Numerous authors, including Brighton (1972:14), 
Enns (1974:13), and Bloom (1975:1) note that the cost of teachers! 


time, which has been steadily rising, necessitates their concentration 
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on purely professional tasks if full value is to be obtained from 
their employment. A paper presented at a Differential Staffing 
Conference in Manitoba (1975:3) states that: 
- . - much of the teacher's day presently is spent 

doing jobs that can and should be done by others with 

less professional or more specific skill type training. 

If teachers are to individualize instruction they must 

be freed from marking, stencil making, duplicating, 

fi WWiAGsOUtmrOLMs,) elec... etc. « « . (ney must berai ven 

the time to conference with children individually, to 

counsel the parents, to conference and plan together, to 

develop curricula and evaluation instruments, and to 

prescribe a program tailored to the needs of the student. 
As Hedges (1973:8) states, the prime reason for the growth of volun- 
teer programs has been the desire for ''direct additional help in the 
classroom,"' 

Moreover, increasing numbers of experienced teachers are 
leaving the profession. Brighton (1970:17) suggests as a reason 
the fact that ''as a result of the non-academic duties, innovative, 
dynamic, and competent teachers find themselves trapped in the 
performance of ever-increasing time-consuming menial tasks." 

Some authors including Mori (1971:13) make the point that 
the use of paraprofessionals and volunteers is not a result of 
recent interest in differentiated staffing, but in fact predates 
it by at least ten years. In his rationale for the use of 
volunteers Cussons (1973:1) states that: 

In this era of educational accountability and 

community involvement in education, volunteer assistance 
has the potential to provide a basis for understanding 


and interaction between educators and the communities 
they serve. 
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Parental involvement in schools can be traced back also to the 
tremendous impact in U.S. and Canada of the Plowden Report (1967). 
Employment conditions, shortage of funds and traditional attitudes 
are among the reasons for the slower growth in Canada of the use of 
paraprofessionals and volunteers, compared with the U.S.. Mori 
(1971:20) cites the British Columbia Teachers' Federation (1970) 
who state that: 
school trustees and senior education officials 

have been reluctant to recognize or accept the fact 

that using highly trained teachers to perform clerical, 

technical or housekeeping duties represented both an 

educational and an economic waste. 
Major Schemes and Numbers Involved 

Estimates as to the numbers of paraprofessionals and volun- 

teers presently working in schools vary greatly. However, authors 
agree that a rapid growth occurred in the mid-1960's which has been 
maintained until the present. Carter and Dapper (1974:2) estimate 
that whereas there were 1.3 million paraprofessionals and volunteers 
in U.S. schools in 1965, there are now around 2.5 million. Moreover, 
the number of school systems adopting volunteer programs is thought 
to have increased by 72 per cent between 1967 and 1969. Boston is 
cited (Carter and Dapper, 1974:6) as an example of the growth of 
volunteer programs: in 1965 there were 28 volunteers in 6 schools, 
while in 1974, 1900 volunteers were working in 130 schools. Dade 
County in Florida (NSPRA, 1976:9) employs 1282 paraprofessionals, 
and Cleveland (Carter and Dapper, 1974:2) 20,000 volunteers; the aim 


in the latter is to have as many volunteers as teachers. 
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Mori (1971:21) states that in Canada there has been greater 


emphasis on the use of volunteers rather than paid paraprofessionals. 


Hedges (1973:4-5) reports that a survey of the Niagara region in 
1969-70 revealed that 48 per cent of the schools had some Voimntedr 
activity, while foe ova is as a whole a survey of 40 boards showed 
a figure of 52 per cent, with an average of nine volunteers per 
school with each working for half a day. Enns (1974:24) states 
that 141 schools in Winnipeg were using 2077 volunteers in 1972, 
while Leman (1970:21) found 1012 volunteers used in Vancouver. 

In 1966 the Vancouver School Board introduced 10 paid 
paraprofessionals (Hunt, 1971:5) and by 1967 they numbered 40 in 


the schools. Enns (1974:12) states that in 1968 Winnipeg schools 


were given paid paraprofessionals to help mainly with clerical tasks. 


In Saskatchewan in 1971 there were 234 paid aides 154 of whom worked 
on a part-time basis (Sojonky, 1971:2). Growth in numbers of paid 
paraprofessionals in Alberta schools has been dramatic according to 
figures quoted by Enns, et al. (1974:45). In 1968 there were 200, 
in 1970 565, and by 1973 1985; in addition to which a further 3000 
are employed on clerical tasks, excluding adult volunteers. Enns 


€tval. (19/74:/2) further point out that in 1973-74 Ontario had 


1649 paid paraprofessionals and 13,808 volunteers, while Newfoundland 


had 26 paid paraprofessionals and 279 volunteers. McDowel] (1974: 
4S) citing Channon (1971) states that in 1971 Canada had one aide 
for every 100 teachers, while the ratio in Scotland was 1:25 and in 
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Bishop Carroll School in Calgary employs 24 teachers and 29 
paid paraprofessionals who work as instructional assistants, clerical 
and general aides. Enns (1974:21) cites a school in Winnipeg which 
operates a Grade | Language Arts and Reading program with 70 pupils, 
2 teachers, and one paid paraprofessional, and 8 volunteers each of 
whom work four afternoons per week. Because of the extra assistance, 


drama, music, creative movement and crafts have been added. 


Recruitment, Selection and Training 

By far the most common methods of recruiting adult volunteers 
were P.T.A. meetings or "'open'' days, and letters or questionnaires 
taken home by pupils. Cussons (1973:20) adds community use of 
school facilities, newsletters, and telephone campaigns. Hedges 
(1972a:11) reports that one elementary school in Ontario received 
over 100 offers of assistance following such a questionnaire. Leman 
(1970:4) states that once one or two volunteers are at work ina 
school a ''spreading effect'' takes place attracting additional 
people. In Vancouver, Leman (1970:27) found that 34 per cent of 
paid paraprofessionals became aware of their position through the 
school board, 30 per cent by an advertisement, and 26 per cent by 
a city college course. Carter and Dapper (1974:110) recommend 
that when recruiting either paid paraprofessionals or volunteers, 
emphasis should be placed on why they are needed and the types of 
tasks they will be required to perform. 

Leman (1970:3-4) reports that opinions among principals 


were divided as to whether adult volunteers would be recruited from 


37 


ay Ne ee 


sonetziges eptKe ody | ‘iia Aiyaw 199 enadrres ts Wwe? Avow mort 
sbobbs ndod, w¥ed) eles erm oviteer2 .r:leun ,6aayb> 


oft 


aresinulov +fpbe: We tenes 5 20h wily ve? yo 
2oN lena tesap 10 ersriel ‘puc’. ae nea" or ape L 160m -A.T.49 19 
to stu vi inuinako2 Jbhe (amet sel) secbino ,etiqua yd sod ness 
gba ‘alae Pires gets ‘bas. enibeton vebpaitiae ‘jeu 
peo Ob ee i ‘tapise: qaghanst > rte rans a ‘(tesostet) 
none sovienndl 3Paup & (aie alt pent er osiiedeh two etm ont ean 
BHT anOW JB oe soma sir 2) ord sane 46H3 eorere (isonet) 7 
ete: ani PEM. ehh ‘olshas. raaeyts enthesigy as Cocdae ro, 
to Jn oq Me teins ties (FS-0F8)), homes revudond nt calgoag Sa 
a? Apwaida calatten sth Ya sve-oweane cteroissalanaee Bag 


oe AW 


yd nes 135 Was inumed eve mi yo dao req OF stineod Loodae 


38 


the area in which they live, and therefore work andy ANSI own 
children. Perceived advantages of the latter were increased 
interest, involvement and reliability. Brighton (1972:153-154) 
lists seventeen things to look for when recruiting paid paraprofes- 
Sionals and volunteers. Shank and McElroy (1970:11) would like 
them to be industrious, willing, interested and with a positive 
involvement in social action. Mori (1971:44) cites Thompson (1970) 
who listed as desirable characteristics being reserved, accommodating, 
group-dependent, tranquil and unfrustrated. The NSPRA (1972:15) 
refers to a New York volunteer scheme for which principals ranked 
the following list of volunteer characteristics, (1) personable, 
(7}eeable to relate to others, (3) stable, (4) interested, 
(5) knowledgeable, and (6) intelligent. Schuster (1975:1) stresses 
integrity and flexibility. Sojonky (1971:22) reports the following 
perceptions of principals in Vancouver regarding abilities required 
by teacher aides: 

1. efficient, intuitive and willing (stressed by 55 per 
cent of respondents) ; 

2. compatible and like students (stressed by 53 per cent 
of respondents) ; 

3. knowledge of library techniques (stressed by 7 per 
cent of respondents) ; 

4, skill with audio-visual equipment (stressed by 7 per 
cent of respondents); and 


5. ability to control children (stressed by | per cent of 


respondents). 
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The trend towards training of paraprofessionals in the U.S.A. 
is reported by Shank and McElroy (1970:19) as having begun with the 
Professions Development Act. Mori (1971:11) highlights the dif- 
ference between the U.S.A. and Canada in terms of the number of 
training schemes in 1968, when the former had 118 and the latter 3, 
all in Ontario. The basic difference of opinion regarding the 
necessity of training courses is pointed out by Dillon (1974:37-41) 
who cites the opinion of the British Columbia Teachers! Federation 
(1971) and the Manitoba Teachers! Federation (1972).. The former 
maintains that due to the instruction-related roles performed by 
aides it is necessary for them to undergo a basic program to 
acquaint them with fundamental learning, psychology and control 
theory. The latter, however, state that due to the diverse roles 
of auxiliary personnel: 

it is neither practical nor desirable to require 
them to complete formal college level preparation 
courses and become certificated as auxiliary school 
personnel. 

Many teachers! associations such as the New Brunswick 
Teachers! Federation, cited by Dillon (1974:41) favor that training 
be undertaken within the schools in which they will work. Leman 
(1970:26), in her survey of the use of aides in Vancouver schools 
in 1969-70, found that the little time spent on training was restrict- 
ed to specific tasks. Shank and McElroy (1970:20-21) identified and 
contrasted three areas in which training could take place. Univer- 


sities were seen to be advantageous in so far as the availability of 


facilities and expertise, while in-school sessions led by higher 
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education personnel would enable the content to be adjusted on the 
basis of the school environment. The best combination, however, 
was seen to be in-school training led by the school personnel with 
higher education staff as consultants, as in this way training Aeant 
be ''tailor-made.'' Leman (1970:5) reports that most principals 
expressed the preference that the training of aides be done in the 
school and by the teacher who will work with them. The need for 
orientation as well as training was stressed by Cussons (1973:24) 
who suggests that aides be provided with a clear definition of 
their role, be given basic information, and discuss punctuality as 
well as ethics and pupil needs. 

Regarding the formal courses for aides available in Canada, 
Dillon (1974:31) states that in 1973, 1200 people were spending 
between one and three years training as Educational Resource 
Technicians, Library Technicians, and Community Education Workers 
in Ontario. Hunt (1971:6) describes a one-year course for Staff 
Assistants at Vancouver City College. Mori (1971:36) reports that 
these programs are staffed by ex-teachers and highly-trained 
specialists in such areas as communication and library techniques. 

Much of the literature stresses the need for teachers to be 
trained in the use of aides. Cussons (1973:24) suggests that this 
include the role definition of the volunteer, rationale, objectives, 
ethics, communication, evaluation, administration of the program, 
and the types and sources of volunteers. The NSPRA (1972:24-26) 


report a study in which 47 per cent of teachers in Tennessee stated 
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that they felt uncomfortable in supervising paraprofessionals. In 
Arizona the emphasis is on training the teacher and aide as a team, 


while in Georgia aides are not assigned to teachers who have not 


undergone training in the maximizing of aide assistance. Mori (1971: 


19) concludes that there: 


° « « seems to be a general consensus of the more recent 
literature that paraprofessionals should receive some 
training, and that teachers also should be given information 
on how best to employ the resources of the paraprofessional. 


Types of People Serving as Paraprofessionals and Volunteers 


Throughout the literature there are numerous comments regard- 


ing the typical or average people serving as paraprofessionals and 
volunteers. Carter and Dapper (1974:7) describe the typical volunt- 
eer as female, middle-class, white, has children in high school, 
has free time and is a college graduate. McDowell (1974:47) citing 
Rosenburg, sees the typical paid alee in, Det ent as a middle-aged 
housewife with a college degree who has children in school and wants 
regular work with time off in non-school hours and holidays. The 
work she wants is challenging, more so than scouts or the P.T.A.. 
She has been to school meetings and been exposed to present school 
ideas. She works for 16 to 20 hours per week and helps individual 
children with difficulties as well as correcting assignments and 
helping with audio-visual equipment. 

Sojonky, (1971:5-13-34) found that in Saskatchewan 50 per 
cent of aides were under 30, 30 per cent had a Grade 1] education 


or less, and 97 per cent were female. Carter and Dapper (1974:11) 
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state that the traditional stereotypes are no longer realistic due 
in particular to the great increase in the involvement of neighbor- 
hood parents who tend to be poorer and less well educated. This 
view is shared by Leman (1970:21) who found that 39 per cent of 
volunteers came from the school community, and by Mori (1971:11) who 
cites a New York study of 1970 which found 95 per cent of the 15,000 
volunteers to be Puerta Rican or black. 

The difficulty of attracting men to volunteer or paraprofes- 
sional duties is expressed throughout the literature. The NSPRA 
(1972:15) point out that of the 2,283 Pee ednere working in 
257 school districts in Oregon in 1971, only 65 were men. One way 
of ensuring a greater involvement in schools by men is to utilize 
what Carter and Dapper (1974:13-15) describe as business volunteers. 
They cite as examples the tutorial program begun in Philadelphia 
in 1966, and a program run by Chrysler in Detroit aimed at improving 
job skills. An unanticipated by-product of involving businessmen 
in school systems has been the sharing of their managerial skills 
with school administrators. 

Mori (1971:38) proposes the involvement in volunteer 
programs of retired lawyers, dentists and doctors. Carter and 
Dapper (1974:16) support the use of older volunteers who they claim 
have helped bring perspective to children and performed an important 
pastoral role. Dade County, Florida has 36 men over 55 years of age 
who help with clerical duties and in classrooms. In 1969 a Retired 


Senior Volunteer Program was established by law in the United States. 


WD di190 maqt w. (120% e1) 


ode OCF tse) Ht i — ite hae 
O00, 2) ‘alt to Fie7 vo a a sh 


ea ip shed, 7 a / 
} oh 

‘2a Ove hey 1 stn Rib, 
ANNAN ‘oat. antenathe ofl Ju 
tei da iabvou Bre! anes aly ae s 4p87,9 40. ia | (atssren) 


<% 


(ane BO 7. aw Aa $e anger" wi ria9 18 mi marek toate (et 


‘os nua eI ni. a “tomes ni 1 Jnomeviovnd Teor & gakoRas Jo 
ni) jadnptes vzesaiala 2@ sina Nec eteny, Tenge) DAG "193962, Jedw 
seTdteyt te (19. ret puget Dice ‘en SGfrmsics, ark eelqnexs, 26 9212 yonT 
eaivongail 36 hents sot ae lat “pays yd 0b) OoKOIG & bos. def, af 
nomieuish ead nb tvtiwet To donnnngmyd bolegiaiinens aA. Ug do 
eLiMe lat sbaonmn ar en od need eel emapeye loortae. mt 

} il) oe aa 

rae rolev, al aetna mu seecoorg MASHER IM << 


tottts Ye Vetuaittih of 
Sb tener, «1 rele a 


ee 
an 
7 
12 8 
of 
oi 


43 


Leman (1970:21) reports that in 1969-70, 41 per cent of 
volunteers in Vancouver schools were secondary school students. 
Carter and Dapper (1974:19-20) state that in 1974 the Youth Tutoring 
Youth program was in operation in 500 cities across the U.S.. young 
volunteers are thought to be advantageous in so far as they know 
the tricks pupils use to get out of work, push their tutees harder 
than other volunteers, and benefit academically themselves from the 
experience. 

Of the volunteers in Leman's (1970:21) study, 20 per cent 
were college students. A study reported by Carter and Dapper (1974: 
20) found that the 500 college volunteers working with the Seattle 
Tutoring Agency for the Young had successfully reversed the system's 
growing drop-out rate among secondary students. 
| The reasons why people become involved in volunteer schemes 
or take jobs as paraprofessionals in schools have been assessed by 
many writers. Carter and Dapper (1974:29-30) cite a study in Los 
Angeles which found the reasons to be: 


1]. the satisfaction in seeing a child discover, 
perhaps for the first time, the taste of success; 


2. the sense of fulfilment that comes through active 
participation in a direct service program; and 


3. the growth in awareness and understanding of the 
problems that face many children in today's schools. 


Hedges (1972a:20) found that with volunteer parents the 
initial reason was curiosity, an interest in what is going on in 


the school, and a desire for better insights concerning the progress 
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of their own children, This later shifts to satisfaction in helping 
provide for the school resources which enable it to undertake 


activities not possible in others. 


Duties Performed 

Enns (1974:22) stresses that a lack of agreement exists among 
educators as to what tasks should be performed by volunteers and 
paraprofessionals due to a lack of communality of perception as to 
the meaning of the teacher's role. Broadly speaking, duties differ 
in relation to the specific situation of the veel Mate type of 
worker and the outlook of the school administrator. For example, 
as Mori (1971:38) points out the main function may be the involvement 
of the total community in the educational enterprise. In this 
‘respect the task of a volunteer in a ghetto area may be, as Shank 
and McElroy (1970:12) suggest, to bridge the communication and 
relevance gaps, and to show the children an example of meaningful 
integration. Generally, in the more standard situation the duties 
will depend upon the teacher, the interests and capabilities of 
the worker and the class. 

Leman (1970:5) feels that the volunteer or paraprofessional 
should perform a supportive role, carrying out the teacher's 
instructions. Enns (1974:24) goes further to state that as co- 
workers they could construct games, organize trips, read stories, 
keep records, while Shank and McElroy (1970:77) state that ''. . . an 
experienced teacher aide with appropriate skills may be of invaluable 


assistance in a team teaching situation.'' The use of paraprofessional 
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and/or volunteer involvement in instructional tasks has been much 
debated and continues to create concern, particularly amongst 
teachers' associations. McDowell (1974:49) cites the position of 
the Alberta Teachers! Association (1973): 

non-certificated personnel may become involved in 


instructional activities, as resource people, provided 
that: 


(a) the person has a relevant area of expertise; 
(b) the involvement is on a short-term basis; and 


(c) the activity is planned, organized, supervised, 
and evaluated by a certificated teacher. 


Carter and Dapper (1974:8-11) give some examples of the 
use Of non-certificated staff in various parts of the U.S., not 
necessarily instructional in nature. In lowa twenty-five mothers 
with degrees work as English theme readers, in Portland volunteers 
phone or visit the home of every absent student, in St. Louis they 
help pregnant unmarried girls in the School for Continuing Education, 
whilst in Denver they run and supervise study halls for students 
with nowhere to go to do their homework. In Baltimore the NSPRA 
(1972:13) point out that community aides follow-up non-attenders 
and help clothe underprivileged children. Brighton (1972:46) 
statesithat, according to, the NEA, .in, 1967, 73.per,cent.of volun; 
teers and paraprofessionals in elementary schools performed purely 
clerical tasks, while Carter and Dapper (1974:9) report that a 1974 
survey of 163 programs found that 84 per cent concentrate on one-to- 
one tutoring. The NSPRA (1972:8-9) conclude that non~certificated 
personnel perform tasks that do not require special skills or train- 


ing but only the simple acceptance of and liking for cht idren. 
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Dillon (1974:33) speaks for many writers when he states that 
the four areas in which non-certificated personnel should not be 
involved are diagnosis, implementation, prescription, and evaluation. 
McDowell (1974:48-49) cites the policy of the Manitoba Teachers' 
Society (1972) on the limitations of the use of non-certificated 
personnel: 

1]. they shall not perform teaching tasks such as 

planning, diagnosing, prescribing, instructing and 
evaluating; 

2. they must perform their functions at all times 

under the supervision and direction of a member or 


members of the teaching staff; 


3. their assistance shall be given only to the extent 
and the purposes that the teachers determine; 


4, teachers must be involved in the selection of such 
auxiliary school personnel with whom they are to be 
associated; and 

5. they shall not be used as substitute teachers. 

Several authors have provided lists of tasks for volunteers 
and paraprofessionals and although they cannot all be included there 
is value in indicating their scope. Hedges (1972b) suggests a list 
of duties for volunteer parents which includes 21 clerical duties, 

14 classroom maintenance and operation duties, 35 general non- 
instructional duties, 11 audio-visual duties, and 30 instructional 
duties. Brighton (1972:121-123) suggests 52 tasks for student aides, 
while Hedges (1973:22-24) includes 48. Prunkl (1970) includes details 
of a scheme in Granite School District, Utah, which has 18 office 


assistance tasks for the paraprofessional. Perhaps the most exten- 


sive is given by Cussons (1973:5-18) which includes tasks such as 
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general classroom (37 tasks), non-instructional (34 tasks), instruc- 
tional (12 tasks), audio-visual (13 tasks), field trips (11 tasks), 
school-community projects (13 tasks) and supervision (15 tasks) as. 
well as guidelines for help by secondary students. Prunkl (1970: 13) 
cites a project in Kansas City where paraprofessionals supervise 
the movement of children, take attendance, prepare instructional 
materials under supervision, and operate machines. 
Leman (1970:5) found in Vancouver that: 
Principals strongly opposed using the aide for supervision 

while the teacher had a coffee break. Aides should not be 

made to feel 'in the way' or be asked to do only routine 

tasks. 
However, despite the views of many authors, volunteers and para- 
professionals still are mainly involved in clerical or housekeep- 
ing tasks. In Saskatchewan Sojonky (1971:6) found that aides spent 
28 per cent of their time in the library, 24 per cent typing or 
duplicating materials for teachers, and 12 per cent on duties 
related to the operation of the principal's office. Leman (1970:23- 
26) found that the volunteers, 31 per cent of whom worked for two 
hours per week, spent 35 per cent of their time working with 
individual pupils, and 33 per cent on clerical tasks. Hedges (1973: 
22-24) found that 25 secondary school volunteers spent approximately 
43 per cent of their time consolidating content, and 21] per cent on 
active supervision. Enns (1974:24) found in a 1972 Winnipeg study 


that 84 per cent of the staff had more time for professional tasks 


when an aide was employed. In order of preference they found the 
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aides most useful when working with individual children, preparing 
classroom materials, working with small groups of children, doing 


clean up and housekeeping tasks, and monitoring a class. 


Evaluation 

After pons are the literature, Hedges (1972c:4) concluded 
that: 

. . throughout the publications there was an almost 
complete absence of broad survey data, systematic 
objective evaluations, procedures for analyzing or 
categorizing the work of volunteers, and detailed plans 
for implementing a program. 

In expressing similar sentiments, Mori (1971:41) states that 
most evaluations to date have been subjective and impressionistic. 

The NSPRA (1972:31-33) cite two evaluation schemes for 
teacher aides. In Fremont, California, they are evaluated on the 
basis of commitment to the total program, responsiveness to student 
needs, instructional ability, staff relationships and personnel 
characteristics. In Newark, New Jersey, an Individual Performance 
Evaluation Form is used for aides concerning personal appearance 
and attitudes, relationship with the children and teachers, and 
attitudes toward school-community relations. 

Both Carter and Dapper (1974:134) and Shank and McElroy 
(1970:78-79) propose evaluation of the practice on the basis of 
goals and objectives, e.g. allow more time for individualized 
instruction. The latter suggest that evaluation of aides should be 


planned in advance, be continuous, be communicated to all] concerned, 


and culminate in a written report. Such a direction is considered 
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essential] in supporting decisions regarding method of instruction, 
curriculum, individual teacher-aide reassignment, and retention cr 
release of the aide. 

Hedges (1972a:3) proposes a model with six phases -- readi- 
ness, recruitment, training, maintenance, evaluation and extension. 
Each of these is broken down into a series of chronological steps 
which can be followed in planning and implementing the volunteer 
program. In particular (Hedges, 1972c:5-6) the evaluation phase: 

provides for week-by-week informal evaluation, and 
for a more systematic evaluation activity after the program 
has been well established; this phase includes evaluation 
of changes in teacher activity, in grouping and individual 
attention, in attitudes of teachers, parents and pupils, 
and changes in pupil achievement. 
Advantages and Problems 

Advantages. The following list of advantages of the use of 
paid paraprofessionals and volunteers in schools has been compiled 
from these sources: Leman (1970:6, 24-25), Carter and Dapper (1974: 
7-12), Enns (1974:14-19, 28), NSPRA (1972:36-37), Hedges (1972a:43- 
70,)-sa0ussoas.(1973:2-3): 

1. the pupil/teacher and pupil/adult ratios are improved; 


2.4 the possibility for individual instruction is increased; 


3. the teacher has greater flexibility in planning and 


hk, the teacher is relieved of many menial tasks; 
5. the schools' public relations capability is improved; 


6. the school is opened up to the community; 
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7. increased resources, both human and material, are made 
available; 

8. teacher work satisfaction is increased; 

9. student academic performance is improved; 

10. more time is available for group work; 

Li. “subject matter is covered less superficially; 

12. children become more interested in school; 

13. the teacher has increased preparation time; 

14. there is increased parental interest in their children's 
progress; 

15. the teacher has better knowledge of the pupils; 

16. there is greater support for innovations and broadening 
of the school program; 

17. the gap between home and school is bridged; 

18. secondary students help bridge the generation gap; 

19. opportunities for community service are provided; 

20. secondary student volunteers make personal academic and 
social gains; 

21. student volunteers better understand the needs of the 
young; and 

22. student volunteers can provide assistance in areas where 


adults cannot, e.g. in Physical Education. 


Problems. The following were seen as the problems associated 
with the use of paid paraprofessionals and volunteers in schools. 


The sources are Cussons (1973:25), Leman (1970:4-6, 21), Carter and 
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Dapper (1974:6), NSPRA (1972:53-54), Sojonky (1971:36), Mori (1971: 


28) , Hedges 
in 


Ze 


(1972a:24), Hedges (1973:28). 
the inability to recruit volunteers; 


insufficient use other than in purely clerical or 


housekeeping tasks; 


8. 
9. 


difficulty is experienced in attracting men; 

the difficulty to attract adults other than parents; 
attendance on a regular basis; 

commi tment; 

definition of their role/tasks; 

coordination of the program; 


the teacher/volunteer and teacher/paraprofessional 


relationships; 


10. 


role; 


and college 
14. 

reasons ; 
15. 
16. 
(ye 
18. 


the confidentiality of information; 


pupil understanding of the volunteer or paraprofessional 


the limited amount of time volunteered by many; 
the lack of continuity, particularly concerning school 
students; 


student volunteers are often recommended for the wrong 


low salaries and lack of funds; 
withdrawal of services during the school year; 
haphazard assignment of duties; 


legal constraints; 
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19. their use in instructional areas; 

20. insecurity on the part of the teaching staff; and 

21. the time required for training and daily preparation 
before they begin work. 

Hedges (1972a:24) comments that: 

insecurity on the part of a staff seems to be a 
far greater problem than problems of availability or 
competency of volunteers or the ability of the staff 
to organize its program once it has committed itself 
and feels secure about doing it. 

Suggestions for the Future 

Dillon (1974:34) cites Hilyer who stresses that before the 
full potential of volunteers and paraprofessionals can be realized 
there is need for a universally-~accepted taxonomy of instructional 
and non-instructional functions. 

Shank and McElroy (1970:4) emphasize that aides must see what 
they are doing at present to be important and that any task ''necessary 
to promote learning by pupils is worthy of performance with pride 
and diligence.'' Carter and Dapper (1974:20) state that: 

today's volunteers not only want to contribute, 
they want their contribution to have an impact. They 


want their talents and strengths, whatever they are, 
used in ways that count. 


Leman's (1970:7) conclusion is somewhat different, as she 
recommends the employment of paid aides who, although more difficult 
to recruit, attend more regularly and can be dismissed. Regarding 


the training of aides Mori (1971:32) suggests that: 
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There should be created a formal structure through 

which paraprofessionals are trained, licensed, recruited, 

classified, evaluated, and provided with opportunities 

for advancement. In essence, such a structure would 

help fulfil the growing desire of paraprofessionals for 

a new professionalism. 
This trend towards professionalism in the form of unionization has, 
according to ''Focus on Children'' (1975:5), resulted in paraprofes- 
sionals being divided into clerical and instructional aides with the 
possibility that in the future teachers may not be allowed to run 
off copies or make stencils. 

Enns (1974:26-28) hopes that the relationship between 
teachers and aides will be characterized by trust and open communica- 
tion, and further recommends that time is needed for team planning 
and communication including aides which should be built into the 
schedule. 

Hedges (1972a:34) suggests that program and local consultants 
should make themselves available to assist staffs with the imple- 
mentation of programs. 

Enns (1974:7) concludes that it is "only the professionally 
qualified teacher who can hope to carry the full confidence of the 
public when decisions are made which affect children's future well- 
being.'' He further recommends that if educators are to advance 
their claims of professional status they must secure control of the 
regulation of the role and training of aides. 


However, as Shank and McElroy (1970:1) state, the trend 


toward the use of paid paraprofessionals and volunteers will continue 
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as schools are forced to seek maximum service from fully prepared 


and certified teachers. 


On a less positive note, Enns (1974:30) cautions that 


associated with the adoption of volunteer programs and the employment 


of paid paraprofessionals there exists: 


. . - a woeful lack of evidence that such innovations are 
having a major positive impact on the quality of education 
received by this generation of children. Unless further 


research can clarify that issue it is best for schools to 
proceed with care and caution. 
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CHAPTER 3 
RESEARCH DESIGN 


Research instruments were devised in consultation with staff 
and graduate students of the Department of Educational Administration. 
These instruments were subsequently revised as a result of pilot 
testing. The instruments were designed to obtain the perceptions 
of the principal, teaching staff, paid paraprofessionals, adult 
volunteers and external student volunteers regarding the various 


staffing practices utilized in the schooi under study. 
RESEARCH INSTRUMENT 


Separate instruments were designed for the principal, paid 
paraprofessionals, adult volunteers and external student volunteers. 
The "other educators'' category included the assistant principal, 


teachers, the librarian, and the counsellor. (See Appendix B) 


Principal 


The views of the principal were obtained by the use of an 
interview schedule and a questionnaire. 

The interview schedule contained sections asking for personal 
data, school data, and opinions concerning the functioning of the 
school. For example, in the first section the principal was asked 
for details of his teaching assignment, years of teacher education, 


and total years in teaching in this school. Following that section, 
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questions were concerned with the grade levels in the school, staff 
assignments, use of paraprofessionals and volunteers, external 
personnel, school objectives, shared use of instructional space, 
desired changes in cies performed by teachers, plans for changes 
in staff utilization, and community involvement and support. 

The questionnaire asked for the views of the principal regard- 
ing the actual and preferred extents of involvement of paid para- 
professionals, adult volunteers and external student volunteers in 
these seven areas -- instructional, emotional, supervisory, clerical, 
technical-housekeeping, communication and planning. The above areas 
were adopted following the format used by Johnson and Faunce (1973: 
136-144) in a survey of teacher aide activity in Minneapolis public 


schools. The study reported perceptions of teachers and aides about 


what aides were and should have been doing. In that study the 
numbers of items were instructional - 9; the emotional - 6; super- 
visory - 4; clerical - 6; technical-housekeeping - 6; bridge- 


communication - 5; and planning - 4. For the purposes of this 
study many of Johnson and Faunce's items were omitted and some 
additional items were included. Also the response categories 
"Considerable,'' ''Some,'' "'Little'' and ''None'' were adopted as they 
seemed to be more appropriate than the ''Strongly Agree," ''Agree,'! 
"Disagree,'' or ''Strongly Disagree'' categories used by Johnson and 


Faunce. 
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Other Educators 

Views of the other educators were obtained by the use of an 
interview schedule and two questionnaires. 

The interview schedule asked for personal data such as 
position, assignment, total years of teaching in the particular 
school, and percentage of the school week spent at that school. Other 
questions concerned school objectives, team ceca ey assistance 
provided by paid paraprofessionals, adult volunteers and external 
student volunteers, desired changes in their duties, availability of 
external personnel, duties or reponsibilities other than teaching, and 
satisfaction with the use of volunteers and paid paraprofessionals. 

The questionnaire asked for views concerning the actual and 
preferred extents of involvement of paid paraprofessionals, adult 
and external student volunteers in the same seven task areas as used 
in the principal's questionnaire. In addition, by means of a second 
questionnaire, the teachers were asked to indicate the amount of 


time they spend personally on selected tasks. 


Paid Paraprofessionals 

The perceptions of the paid paraprofessionals were gained by 
means of an interview schedule. 

Questions asked for the respondent's position, education, 
children at the school, teacher education or other relevant education 
or training, experience in this work, and responsibilities. The last 
section concerned ae ectue and preferred extents of involvement in 


tasks in the same seven areas. 
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Adutt Volunteers 

Information was obtained by means of an interview schedule, 
which was in two sections (A) demographic and (B) work in schools. 

Part A was concerned with children at the school, formal 
education, teacher education or other relevant education, and employ- 
ment skills. 

Part B asked for information on how long the volunteer had 
been at the school, other experience as a volunteer, reasons for 
doing the work, hours worked, duties and suggestions for changes in 


those duties and the overall program. 


External Student Volunteers 

The views of the external student volunteers were obtained 
by means of an interview schedule which contained two sections (A) 
demographic and (B) work in school. 

Part A asked for the students' age, home school and grade, 
while Part B concerned the type of work undertaken, hours, classes 
worked with, reasons for becoming a volunteer, problems, enjoyment 


and suggestions for program improvement. 


DATA COLLECTION PROCEDURES 


Interview 
In the period between November 1975 and April 1976 the 
twenty-three certificated members of staff were interviewed using 


the interview schedule described above. 
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In the same period, the three paid paraprofessionals were 
interviewed as well as ten volunteer parents and thirteen external 


student volunteers. 


Questionnaire 

The questionnaires were distributed, completed and returned 
during the same period in which the interviews were conducted. 

For each question the respondents were asked to indicate a 
response in one of these four categories: ''Considerable,'' ''Some,'' 
"i ittle!' or 'None.'' Initially the intention was to ask respondents 
to respond in terms of a percentage of their time spent, for example, 
in ''Keeping records on student progress and grades'', but after a 
small field trial this was felt to be inappropriate. 

The variation in numbers of respondents reported arises from 
the fact that three teachers did not complete the questionnaire 
relating to Ate performed by paid paraprofessionals and by aduit 
volunteers and external student volunteers. Moreover, a further 
teacher did not fully complete the section relating to the actual 
and preferred extent to which adult volunteers and external student 


volunteers perform selected tasks. 


Observation 

During the course of the study observations were made in 
classrooms, open teaching areas, resource areas and the library 
of the functioning of the paid paraprofessionals, adult volunteers 


and external student volunteers. 
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TREATMENT OF THE DATA 


The raw data from the questionnaires were transferred directly 
to computer data cards. After computer printouts of the data had 
been spot-checked for accuracy of analysis, frequency distributions 
and percentage frequency distributions were obtained for all variables. 
Inferential statistics were not felt to be appropriate due to this 
being a case study of one school, and involving a small number of 


respondents. 


DELIMITATIONS AND ASSUMPTIONS 


The study was confined to one elementary school and delimited 
to the staffing practices utilized and the value and shortcomings of 
those practices as perceived by the teaching staff, paid paraprofes- 
sionals, adult volunteers, and external student volunteers. 

The study was delimited to the period November 1975 to 
April 1976. 

The study was not comparative, that is, no comparisons were 
made with other schools. The practices in evidence at the school 
were neither considered to be unique nor better than those found in 
other schools. Because of time constraints and other responsibilities, 
the practices could not be studied in as great detail as might have 
been desired. 

The following assumptions were made: 

1. the documents, reports, articles and other printed 


materials consulted in the study were accurate; 
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2. the opinions and judgments cited in the study were given 
in good faith; 

3. the perceptions of the staff regarding staffing practices 
could be obtained by the use of a questionnaire; and 

4, the areas to which the respondents were asked to react 
represented the major areas of involvement by teachers, paid para- 


professionals, adult volunteers and external student volunteers. 


SUMMARY 


This descriptive study used survey research, observations, 
interviews and questionnaires to obtain data from teachers, paid 
paraprofessionals, adult volunteers and external student volunteers 
concerning their perceptions of the various staffing practices used 
in the school. Frequency distributions and percentage frequency 


distributions were obtained for all questionnaire responses. 
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CHAPTER 4 
STAFFING PRACTICES FOLLOWED IN THE SCHOOL 


This K-6 elementary school has 450 pupils and 23 teachers, 16 
of whom work entirely in the classroom. It is situated on the edge 
of a large city in a generally high socio-economic area. 

The school philosophy was developed following staff delibera- 
tions and has directly influenced the school staffing practices. The 
aim is to foster in each child a positive self-image and social 
consciousness, while emphasis is also ptaced on trust, cooperation 
and the fullest academic achievement based on each child's potential. 
Reassessment of the needs of staff and students is continuous. 

In order to achieve the above aims substantial input from 
and cooperation with parents has been essential as well as careful 
selection and assignment of staff. 

The library forms the central part of a large open teaching 


area, and can be considered as the focus of the school. 


Teaching Staff 

Staff not immediately and continually involved in regular 
classrooms include the principal, assistant principal (0.8 special 
education teaching), resource-room teacher (0.5 FTE), outdoor- 
education consultant and program-assistance teacher, relieving 
teacher, teacher-librarian, and counsellor (0.6 FTE). The consultant 
spends 0.5 FTE at the school, teaching outdoor education when reliev- 


ing other teachers. 
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To achieve the aims of the school the principal felt that 
teachers should be relieved from non-professional tasks, within 
which he included clerical duties such as duplicating, typing, 
making stencils, stapling, and library maintenance. He hoped that 
as a result tOSeees Wot have more time for planning, curriculum 
development, counselling, extra-curricular activities, community 
involvement, and interaction with parents. 

To a certain extent a differentiation of teaching roles 
exists in the schoo]. In Grades 4 and 6 staff can work in teams in 
the large open areas, and in Grades 4, 5 and 6, particular teachers 
take responsibility for most of the Music, Science, French or 


Physical Education. 


Paid Paraprofessionals 
Four paid paraprofessionals are employed, namely, a full-time 
school secretary, a teacher aide (0.5 FTE), a full-time kindergarten 
aide, and a library secretary (0.2 FTE). None have undergone formal 
teacher education, but all possess relevant training and experience. 
The salary of the kindergarten aide was paid by the parents 
(530 per child per month) during ithe period 1972-1975. Since 
September 1975 she has been paid by the school board. The enrollment 
atethis schoo! is short of the twenty-seven normally required for 
the provision of a full-time kindergarten aide. However, the limit 
was lowered due to the presence of two children having special 


difficulties. 
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Adult Volunteers 

Parents are encouraged to treat the school as an ''open house'' 
and make regular visits. At the beginning of the school year, 
parents are sent a questionnaire (see Appendix A) asking whether 
they wish to become involved in the school in any of many suggested 
areas, e.g. clerical, library, helping at meetings or on field trips. 
In addition they are asked if they have any suggestions as to how 
the needs of pupils can be met (i.e. methods, curriculum) and if 
they possess any skills they might share with the school. Members 
of the community other than parents of children in the school are 
also encouraged to participate in the operation of the school. A 
close working relationship exists between the principal and the 
executive of the school-community association. These close linkages 
between the school and the community were encouraged by the school 
administrators who felt that considerable mutual benefit would result. 

Staff decide on the suitability of parents who offer their 
services. For each volunteer the ethics and responsibilities of the 
volunteer role are clearly presented. At present 23 volunteer 
parents assist in the library on a regular basis (for an average 3.5 
hours per week), and a further 28 do so occasionally. Seventeen 
parents help with Roh tour supervision in the library while others 
assist children in locating books and in using library materials. 
In addition there are 38 members of the ''Friends of the Library'' 
which acts as a community pressure group in library matters. 

Six of the parent volunteers possess a degree or its equiva- 


lent, while a further two have undergone formal teacher education, 
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and four have had work-experience related to their school tasks. 
Those interviewed have been working at the school for an average of 
2.8 years, and all but one intend to remain next year. 

Adult volunteer involvement occurs in the following ways: 

1. assisting with the development and operation of the 
library; 

2. tutoring chi idren: 

3. planning and attending field trips; 

4, conducting enrichment classes on topics about which they 
had specialized knowledge; | 

5. assisting in some regular classes e.g. French and Physical 
Education; 

6. presenting talks on special topics to parents and teachers: 
and 

7. assisting in a special education class with one parent 
being involved for three half-days per week. 

Some parents also work as tutors under the direction of the 
appropriate teacher. They tutor for two thirty-minute periods per 
week those children identified by the school district special 
referral team as requiring such special assistance. 

The enrichment program was organized almost entirely by 
parents and extended over ten weeks. For one hour each Wednesday 
parents instructed or spoke about topics such as computing science, 
oilfield technology, home economics (conducted in the parents! homes), 


snowshoeing, oral French, crafts and dancing. 
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In June 1975 several parents spent considerable time in plan- 
ning a three-day trip to Elk Island National Park. Some parents also 


attended for the three days to assist the teachers. 


External Student Volunteers 

In each term, nine Grade 9 volunteers from a nearby junior 
-high school came to the school for one afternoon a week as part of 
an option program. Assigned to either a group of teachers or a 
specific teacher, they performed tasks such as duplicating, art work, 
preparing displays, organizing and maintaining bulletin boards, and 
working with groups of children. The principal felt that they gain 
not only in personal skills but better understand the needs of the 


younger pupils. 


Antecedents 

Prior to the present principal taking up his position five 
years ago there was no appreciable parent involvement in the school. 
The best part of a year was required to create a parent organization 
following extensive attempts to contact and interest parents. At 
the time of formation he made it clear that it would not be a token 
organization and that parents would be encouraged to suggest changes 
in school policy and practices which would be seriously considered 
by the staff. 

The principal, librarian (who at that time spent only two 
days per week in the library), and some other staff members felt 
that the children could make more valuable use of the available 


resources if they were encouraged to use a more methodical approach 
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to the library. They agreed that such results would be possible if 
the librarian were freed from a classroom teaching commitment, as 

well as from the routine library tasks such as shelving, filing and 
laminating. It was felt that volunteer parents could make a consider- 
able contribution in this area, particularly as some had previous 
experience in library work. This was also perceived as a practice 
which could provide a means of linking the parents more closely with 
the operation of the school. 

When Provincial Educational Opportunities Fund grants became 
available they were considered by the staff and parents who decided 
that an application be made. The proposal was drawn up jointly with 
the major item being that the librarian be assigned full-time to the 
library. This was granted with additional funds for various items 
of equipment, e.g. record player, listening centre, and tape recorders. 

Present staffing practices stem therefore from the two broad 
aims of the school; namely the growth both psychologically and 
academically of each pupil, and the involvement of parents and other 


members of the community in the operation of the school. 


Influences 

The influences .on present staffing practices in the school 
are many and varied. The major catalysts, however, have been the 
principal and librarian who believed that through the development 
of skills in using school resources the children could achieve a 
greater degree of competence and independence in their learning 


activities. In the past, teachers' comments were often directed 
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toward the fact that certain children were inde dette o oanee in= 
effective use of the library was identified as a possible cause. 
With few exceptions the teachers support present practices and 
express the desire to see them continued. 

The parents are very vocal in their support of the school 
and as a group are very influential. If they feel that the school 
is not getting what it deserves they do not hesitate to make their 
concern known to the school board. Their support for practices in 
the school is shown by their continued involvement in evening 
seminars and the volunteer program. 

The school district also exerts considerable influence as 
the school is somewhat of a demonstration school with respect to 
librarian functions and library usage. 

At the outset some teachers were reluctant to accept the 
parents into the school as volunteers. However, exposure to the 
volunteer program and the assistance provided by parents has resulted 


in their becoming in the main some of its most staunch supporters. 
SUMMARY 


The school had 23 certificated teachers which included the 
principal, assistant principal, resource room teacher, outdoor 
education consultant, program assistance teacher, relieving teacher, 
counsellor, and full-time teacher-librarian. In addition, four paid 
paraprofessionals were employed including a full-time kindergarten 


aide. Twenty-three adult volunteers assisted in the library and 17 
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in the lunch room on a regular basis. Nine external student volunteers 
spent one afternoon per week in the school each term. 

Parent involvement in the school was encouraged by the princi- 
pal to integrate parents more closely in the life of the school ann 
to free teachers from many ''non-professional'' tasks. Parent involve- 
ment in the library was encouraged to free the teacher-librarian from 
routine tasks and so be able to concentrate on helping students make 
better use of resources. 

The major influences on the continuation of the program are 
the principal, the teacher-librarian, the parents, tHe teachers and 
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CHAPTER 5 
RESUETS* Ss THE TEACHING STAFF 


In this chapter the teachers' perceptions of the extent of 
their involvement in selected functions is presented, as well as the 


teachers' and principal's views of desirable changes in these functions. 


School Objectives 

In Chapter 4 the school objectives were stated to have greatly 
influenced the staffing practices and program of the school. Teachers 
and the principal were asked to state what they felt to be the main 
objectives of the school. 

The principal responded that these encompassed the development 
of a positive self-image in every child, the development of a social 
consciousness, and the encouragement of the fullest possible academic 
achievement corresponding with the individual child's ability. These 
objectives were arrived at after staff deliberations and are continual- 
ly under scrutiny by the philosophy committee which is composed of 
four members of staff. 

Four teachers responded that growth of the total child was 
the main objective of the school, while a further four stated that 
it was self-actualization. Three mentioned the importance of a 
positive self-image reinforced by successful experiences. For two 


teachers the development of each child according to his/her own ability 
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was paramount while two others mentioned community Paes ee eres One 
teacher selected development of responsible citizenship as the main 
objective. 

One teacher expressed the following view: 

]. To develop the students' fullest potential as human beings 
through effective communication (organizing, selecting, expressing); 

2. All senses, individually and collectively, should be given 
the opportunity for appropriate development in the school and com- 
munity; and 

3. These opportunities are expressed in writing, moving, 


singing, drawing, etc.. 
TASKS PERFORMED BY TEACHERS 


A percentage frequency distribution of teacher responses to 


the questionnaire ts presented in Table l. 


Instructional 

Examination of Table 1 reveals that over 75 per cent of the 
teachers were involved to a Considerable extent in ''Teaching a 
regular size group of students,'' ''Correcting assignments,'' and 
"Preparing lesson plans,'' while 45 per cent were involved to a 
Considerable extent in ''Diagnosing individual learning difficulties," 
"Preparing curricula,'' and ''Teaching individual students." 

Thirty-five per cent reported that they were involved to Some 
extent in "Preparing tests'' and ''Teaching small groups of students," 
with 30 per cent involved to Some extent in "Diagnosing individual 


learning difficulties,'' and ''Preparing individual learning packages." 
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Table 1 


Percentage Frequency Distribution of Teachers! Perceptions of 
Extent of Their Involvement in Selected Functions (N=20) 


Functions 


INSTRUCTIONAL 

Teaching a regular-size group of students 
(approximately 30) 

Correcting assignments 

Preparing lesson plans 


Diagnosing individual learning 
difficulties 


Preparing curricula 
Teaching individual students 
Administering tests 
Preparing tests 


Teaching small groups of students 
(less than six) 


Preparing individual learning packages 
Teaching a large group of students 
(more than 50) 

COUNSELLING (Individual and/or group) 
Handling discipline and behavior 
problems 


Counselling students on their 
personal matters 


Counselling students on vocational 
matters 


Consider- 
able 
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Table 1 (continued) 


Functions 


SUPERVISORY 
Supervising the work of interns or 
student teachers 


Monitoring hallways, playground, or 
lunch rooms 


Supervising the work of other teachers 
TECHNI CAL-HOUSEKEEPING 
Locating and assembling instructional 


Ma te mic abo Bac Lass. UISe 


Assembling a file of curriculum 
materials for a course of study 


Conducting ''housekeeping'' chores ~-- 
room cleaning, straightening, 
bulletin boards) 


Taping or otherwise recording 
lessons or demonstrations 


PLANNING-ADMINISTRATIVE 


Attending school meetings 


Helping decide on appropriate student 
groupings with other teachers 


Planning with other teachers a mode 
of treating learning difficulties 
of particular students 


Developing a strategy with other 
teachers for handling particular 
discipline cases 


Working with others to select 
instructional materials for a class 


Working out daily or weekly class 
schedules with other teachers 


Percentages 
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Table 1 (continued) 


Functions Percentages 
{ 
= 
i) 
XS 
wn vO oO 
c— E 
O20 fs) 
(oy (40) W 


Coordinating the instructional 
program for a team of teachers 


WI 
oO co) oO wm WI 


Advising fellow teachers on 
curriculum matters 


(=) 


Conferring with other teachers 
on the use of classroom space 


Assigning duties to teacher aides 
or assistants 


Nh N ho 
WI S (=) 


Scheduling and coordinating the 
assignment of aides to teachers 


VW 


IN-SERVICE EDUCATION 
Developing own particular 
instructional skills 


Working with specialists from 
outside the school 
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Demonstrating to other teachers 
instructional techniques with 
which you are familiar 


a 


Systematically studying others' 
teaching behavior 
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CLERICAL 
Keeping records on student progress 
and grades 


Doing bookkeeping chores (checking 
textbooks, attendance, lunch money, 
etc.) 


Making out grade reports 


Typing or duplicating materials 
to use in class 
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Table 1 (continued) 


Functions Percentages 


Consider- 
able 


H. COMMUNICATION 


Holding parent-teacher conferences 
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Little involvement in ''Teaching individual students'' and 
"Teaching a large group of students'' was indicated by 30 per cent 
of teachers. A further 25 per cent had Little involvement in 
"Preparing curricula,'' "Administering tests,'' "Preparing tests'! oe 
"Preparing individual learning packages.'! 

No involvement in ''Teaching a large group of students'' (more 
than 50) was reported by 35 per cent of teachers while 25 per cent 
had No involvement in ''Teaching small groups of students'' and 20 per 


cent No involvement in ''Preparing individual learning packages.'' 


Counselling (Individual and/or Group) 
Considerable involvement in ''Handling discipline and behavior 
problems'' was reported by 65 per cent of the teachers: 25 per cent 
were involved to Some extent and 5 per cent not at all. Fifty per 
cent were involved to Some extent in ''Counselling students on their 


personal matters'' while 65 per cent had No involvement in ''Counselling 


students on vocational matters.'' 


Supervisory 


Some involvement in ''Monitoring hallways, playground or 
lunch-room!' was reported by 55 per cent of teachers, while 25 per 
cent had Little involvement. Forty per cent had Some involvement 
in ''Supervising the work of interns or student teachers!'' and 25 per 
cent had No involvement... No involvement in ''Supervising the work of 


other teachers'' was reported by 90 per cent of the teachers. 
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Techni cal-Housekeeping 

Responses in the Considerable section were 50 per cent or 
above for all items with the exception of ''Taping or otherwise 
recording lessons or demonstrations.'' Eighty-five per cent of 
teachers responded that they were involved to a Considerable extent 
in "Locating and assembling instructional material for use in class.'! 
A further 65 per cent had a Considerable involvement in "Assembling 
a file of curriculum materials for a course of study'' and 55 per 
cent in ''Conducting 'housekeeping' chores (room cleaning, straighten- 
ing, bulletin boards).!' | 

Eighty-five per cent reported that they had Little or No 
involvement in ''Taping or otherwise recording lessons or demonstrations,'' 
while 25 per cent had Little or No involvement in ''Conducting house- 
keeping chores'' and 20 per cent reported No involvement in ''Assembling 


a file of curriculum materials for a course of study." 


Planning - Administrative 

Responses in the Considerable category did not exceed 25 per 
cent for any one of the eleven items, with ''Attending school meetings" 
and ''Helping decide on appropriate student groupings with other 
teachers'' at that point having the highest response in that category. 

Fifty per cent of teachers responded that they were involved 
to Some extent in "Attending school meetings'' with 45 per cent 
involved to Some extent in ''Planning with other teachers a mode of 


treating learning difficulties of particular students'' and 35 per 
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cent in ''Developing a strategy with other teachers Pye (aa 
particular discipline cases." 

Little involvement in "Working out daily or weekly class 
schedules with other teachers'' was reported by 50 per cent of 
teachers while 40 per. cent had Little involvement in 'Working with 
Othecs to select instructional, materials for a.class' and “Assigning 
G@uties fo teacher aides or assistants.’ .Thirty<=five pericent,ot 
teachers responded that they had Little involvement in ''Advising 
fellow teachers in curriculum matters'' and 30 per cent in ''Conferring 
with other teachers on the use of classroom space.'! 

Responses in the None category were generally higher than 
those in the Considerable category for this section. Seventy-five 
per cent of teachers had No involvement in ''Scheduling and coordinat- 
ing the assignment of aides to teachers'' and 50 per cent None in 
"Coordinating the instructional program for a team of teachers."' 
Forty per cent of teachers had No involvement in ''Conferring with 
other teachers on the use of classroom space'' and 35 per cent None 
in "Advising fellow teachers on curriculum matters" and ''Helping 
decide on appropriate student groups with other teachers.'' Thirty 
per cent had No involvement in ''Assigning duties to teacher aides or 
assistants’! and 25 per cent in ‘Working out daily or weekly class 


schedules with other teachers."' 


In-Service Education 
Teacher responses indicate that 35 per cent had a Considerable 


involvement in ''Developing their own particular instructional skills" 
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and 20 per cent in ''Working with specialists from outside the school,'! 
with Some involvement in the two above functions reported by 45 per 
cent and 35 per cent of the teachers respectively. 

Forty per cent of the teachers had Little involvement in 
demonstrating to others techniques with which they were familiar 
while 35 per cent worked Little with ''Specialists from outside the 
school'' and a further 30 per cent had Little involvement in ''System- 
atically studying others' teaching behavior." 

Seventy per cent of teachers had No involvement in ''System- 
atically studying others' teaching behavior'' and 40 sae cent None in 
demonstrating to other teachers instructional techniques with which 


they were familiar. 


Clerical 

Three out of the four items in this section had response 
rates of 60 per cent and above in the Considerable category. Sixty- 
five per cent of teachers had a Considerable involvement in ''Keeping 
records on student rerrcee and grades'' and 60 per cent in "Doing 
bookkeeping chores (checking textbooks, attendance, lunch money, 
etc.)'' and ''Making out grade reports." 

Responses indicate that 40 per cent of teachers had a 
Considerable involvement in ''Typing or duplicating materials to 
use in class'' and a further 40 per cent Some involvement. 

Ten per cent of teachers responded that they had No involve- 


ment in doing bookkeeping chores and 15 per cent None in ''Making 
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out grade reports'' while 5 per cent had No involvement in ''Keeping 


records on student progress and grades.'! 


Communi cation 
Sixty per cent of teachers had a Considerable involvement in 
"Holding parent-teacher conferences'' with 20 per cent having Some 


involvement and 20 per cent Little involvement. 


Responsibilities Other than Teaching 

Supervision was stated by twenty teachers to be their major 
responsibility other than teaching, while the remaining three cited 
the organization and supervision of special events such as sports 


days or field trips. 
COLLABORATIVE WORK 


Teachers were asked to indicate which of four alternatives 
best described their pattern of working. Ten responded that ''l 
work in collaboration with others a small part of the time and for 
limited purposes.'' A further six indicated that ''l work in 
collaboration with others a substantial part of the time and for 
various purposes.'' Four stated that ''Nearly all of my work is in 
collaboration with other staff members'' and one that ''Nearly all of 
my work is done independently.'' 

When asked the extent to which they work in teams with 
other teachers, eight replied that they do so none of the time, six 
for a limited amount of time, four all of the time, three only for 


film shows and field trips, and two only for social studies. 
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DESIRED CHANGES IN TEACHING-RELATED AREAS 


Teachers' Tasks 
Both the teachers and the principal were asked to indicate 


desirable changes in the tasks performed by teachers. 


Views of the principal. The principal stated that in 
instruction-related areas the teacher should become a resource 
person, and should also encourage greater pupil involvement in the 
planning and evaluation of projects. Greater involvement in cur- 
riculum development was felt to be desirable, with parents, teachers, 
and the community having more input into curriculum decisions. In 
pupil evaluation, the teacher should avoid comparison of a child 
with his peers. Parents and teachers should communicate more closely 
so that the former really understands on what basis his/her child is 
being evaluated. Each teacher should become a counsellor due to the 
ideal position of contact with the pupils. 

A greater teacher involvement in extra-curricular activities 
should be achieved, and be attained by freeing them from many !'non- 
professional’ tasks. Concerning extra-curricular activities there 
should be greater involvement of teachers in the community in order 
to better understand the child's needs by working with the community 


of which he/she is part. 


Views of the teachers. In instructional matters four teachers 
expressed the desire for more small group work, while one wanted 


greater staff flexibility and another the removal of problem children 
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from the classroom. Three teachers expressed the need for more time 
to devote to curriculum development, and another wanted more guidance 
in this area. Two teachers felt that a new math text was required 
while an additional teacher felt that efforts should be made to ie 
the work expected of the children by the curriculum more relevant to 
their age. 

The present report cards were regarded as unsatisfactory by 
six teachers responding to the pupil evaluation section. Three 
teachers would like more time to meet with parents. A further two 
teachers pointed out that there is a di ffovenee peneoe the evaluation 
given by the school and that desired by parents who would prefer to 
have their child ranked against his peers. One teacher felt that too 
much evaluation was undertaken at present. Four teachers expressed 
the desire that the school counsellor be made full-time. 

Greater staff involvement in extra-curricular activities was 
thought desirable by two teachers. Two others stated that at present 
they had insufficient time for community activities. One mentioned 
the problems associated with outside groups using school facilities 
and the shortage of separate storage space for their equipment. Nine 
teachers expressed the view that more time was required for daily 


planning. 


Non-Professional Tasks 
When asked if teachers should be largely freed from non- 


professional tasks and thereby be able to concentrate upon functions 
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more directly related to instruction, nineteen ae replied 
positively and one negatively, with two undecided. | 

In responding to the question of whether such a change would 
mean that teachers would lose a significant amount of contact with - 
students, nineteen replied that it would not, one that it would, and 


two were undecided. 


Numbers of and Uses of Staff 

Teachers were asked what changes they thought should occur 
in either the use of staff or the numbers of different categories of 
staff in order to improve the level of learning in the school. 

Eight teachers responded that they wished for more teacher 
aides and a further four for a lower pupil/teacher ratio. Two 
teachers would like more remedial specialists, and a further two 
specialists in French, Music, and Physical Education. More relief 
time was cited by two teachers as was greater help (i.e. volunteers) 
after Grade 4. One teacher desired that homogeneous groupings 
become more common. One stated a preference that fewer volunteers 
be used, and another that more volunteer parents be involved in the 


tutoring of reading. 


System-wide Support Staff 


Teachers were asked whether sufficient numbers of system- 
wide support personnel were available to meet the needs of students 
and staff. Their responses are shown in Table 2. 

The highest response rate was recorded in the category of 


Reading Specialists. Nineteen teachers felt that there were 
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Table 2 


Categories of System-Wide Personnel Considered by 
Teachers To Be Available in Insufficient 
Numbers To Meet the Needs of 
Stacents and Stat?’ (N=20) 


Category of Personnel Number of Respondents Stating 


that Insufficient were Available 


Reading Specialists - Remedial 19 
Reading Specialists - Diagnosis 18 
Speech Therapists 9 
Psychologists ) 
Guidance Staff 8 
Subject Consultants 6 


Social Workers 
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insufficient numbers of Remedial Reading Specialists available and 
eighteen that there were insufficient numbers of Diagnostic Reading 
Specialists available. 

Speech Therapists and Psychologists were felt to be available 
in insufficient numbers by nine teachers, while eight were of the 
same opinion regarding Guidance Staff. Subject Consultants and 
Social Workers were felt to be available in insufficient numbers 
to meet the needs of students and staff by six and five teachers 
respectively. 

Some teachers suggested that additional numbe rs of system- 
wide personnel should be made available. Three teachers felt that 
a diagnostic reading specialist should be one attached to each 


school. 
SUMMARY 


Of the seven areas examined, teachers were most involved in 
(1) Instructional tasks and (2) Clerical and Technical-Housekeeping 
tasks, and least involved in (1) In-Service and (2) Planning- 
Administrative tasks. Teachers reported that their major respon- 
sibilities other than teaching were supervision and the organization 
of special events. The majority of teachers worked with others for 
only a small amount of the time and for limited purposes, and did 
little teaching in teams. 

The principal stated that desirable changes in teacher tasks 
would be more involvement in curriculum development and community 


affairs. They would also become more in the nature of resource 
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persons if relieved from ''non-professional'' tasks. The teachers 
desired more small-group work and additional time for curriculum 
development, daily planning and meeting with parents. Almost all 
teachers stated that they should be freed from ''non-professional'! 
tasks and that this ee not result in their losing a significant 
amount of contact with students. 

Teachers wanted changes in the numbers and use of staff, 
more paid paraprofessionals, some additional subject specialists, 
and more time released from teaching. 

Some categories of system-wide support staff, especially 
diagnostic and remedial reading specialists, were considered 
to be in insufficient supply to meet the needs of students and 
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CHAPTER 6 
RESULTS: SUPPORTING PERSONNEL 


In this chapter the findings from the questionnaires and 
interview schedules concerning the utilization of paid paraprofes- 
sionals, adult volunteers and external student volunteers are 


presented. 
PA'D PARAPROFESSIONALS 


Staff Perceptions of Their Actual and Preferred Involvement _in 
Selected Tasks 
Instructional. Examination of Table 3 reveals that staff 
(teaching and paraprofessional) perceived paid paraprofessional 
involvement in Instructional tasks to be slight, and on only one 
item, ''Help individual students,'' did staff perceive Some involvement. 
There were, however, many items for which staff preferred a 
greater involvement. Whereas 30 per cent felt that paid paraprofes- 
sionals were involved to a Considerable or Some extent in helping 
individual students, 83 per cent preferred at least Some involvement. 
Four per cent felt that they were involved to Some extent in taking 
charge of a small group of students working on a project: however, 
17 per cent preferred a Considerable involvement and 44 per cent 
Some involvement. Eleven per cent thought there was Some involve- 


ment in listening to students read while 22 per cent preferred a 


Considerable involvement and 56 per cent Some involvement. Similar 
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Table 3 


Percentage Frequency Distributions of Staff Perceptions of the 
Actual and Preferred Extents of Involvement of Paid 
Paraprofessionals in Instructional Tasks 


(N=23) 


Actual Extent Preferred Extent 


Instructional 


Tasks ies oa 
2 a 
: 2 
iz S 0 
n Yu © v © 
: Syberia ee 
oO a) WY) i = 
% % % % % 
Help individual students 6] l 
Take charge of a small 
group of students work- 
ing on a project Ah 35 ie 
Listen to students read - 1] 1] Tot 22 Oe a 11 
Read stories to students | - letva9rhe Sfer (alkene Of re 22ene%2 2 
Teach a new skill to a 
small group of students los eis eS 
Correct tests and 
examinations - 4h kh 
Instruct a class during 
a teacher's absence 13 anes 
Instruct a class while 
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the teacher is present 
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differences in actual and preferred levels of involvement were found 
for ''Read stories to students'' where 11 per cent felt there was Some 
involvement, and 17 per cent preferred Considerable involvement and 
39 per cent Some involvement. | 
For four of the items there was little difference between the 
actual and preferred extent of paid paraprofessional involvement. 
Seventy-one per cent indicated that there was No involvement in 
teaching a new skill to a small group of students and 59 per cent 
preferred No such involvement. No involvement in correcting tests 
and examinations was reported by 90 per cent while 88 per cent 
preferred Little or No involvement. Eight-two per cent felt that 
paid paraprofessionals did No instructing of a class during a 
teacher's absence and 74 per cent preferred that they do None. All 
of the respondents stated that paid paraprofessionals do not teach 
a class while the teacher is present, 1] per cent preferred that 


they do Little and 89 per cent None. 


Emotional. Table 4 shows that the percentage frequency 
distributions for three of the four items ''Encourage students to 
help one another,'' ''Encourage students to use their abilities,'' and 
Utalk-to-an-upset.student!!are_simi-lar.—_.for the first item 9 per 
cent thought there was a Considerable extent of paid paraprofessional 
involvement, 17 per cent Some, 30 per cent Little and 44 per cent None. 
Thirty-five per cent preferred a Considerable involvement of 
paid paraprofessionals in encouraging students to help one another 


and encouraging students to use their abilities and 26 per cent 
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Table 4 


Percentage Frequency Distributions of Staff Perceptions of the 
Actual and Preferred Extents of Involvement of Paid 
Paraprofessionals in Emotional Tasks 


(N=23) 


Actual Extent Preferred Extent 


O) 0) 
Emotional Tasks - Oo 
© O 
= = 
o) o 
= oO ae ) 
D @ v 3) a v ‘ o 
[eS = 1 Se f= = sm) ce 
fe) re) — ) fe) ro) = Se) 
Oo (Fe) eel! Paes OO WY — Pe 
vA % % % ~ % 3 “ 
Encourage students to 
help one another Sar J few 30lawhle Weotnn2> teecneriy 
Encourage students to 
uses their, abilities Zoe w26 13 
Talk to an upset 
student 30e GoGn | 7 
Interest a restless 
student in activities 9 Se e265 wibbe tld bee od lcmenisO 


oe + , ; 
7 ff | ” 1 
_ a * 
ay i aa 
t . ; ves mn oe 2 ¥ 
wi Yo oncleqedee4 Lik, & to andr, dinse ta yonaupe 


bic? Yo noire: 
a 


‘ sr etey 4 br 
3 {} shane} seoton gene _ 
(enon) 4 


vats sed 


09 aimee nessoo9na 
solsitt ‘ von 1-9, 0 


’ ‘el ee 


* a unbasd:2: as 0 


- —7 
raegu 08 Esbiril 


— — — tees 4p 


91 


preferred Some involvement. From 18 per cent who felt that paid 
paraprofessionals were involved to a Considerable or Some extent 
in interesting a restless student in activities, the figure rose 


to 56 per cent when staff preferences were stated. 


Supervisory. Examination of Table 5 indicates a marked 
difference between the staff's perceptions of the actual and prefer- 
red extents of paid paraprofessional involvement in Supervisory 
tasks. Whereas no staff members perceived them to be involved in a 
Considerable extent in supervising the playground at lunch or recess 
and 22 per cent felt they were to Some extent, 30 per cent preferred 
a Considerable involvement and a further 30 per cent Some involve- 
ment. Fifty-seven per cent preferred a Considerable or Some involve- 
ment in supervising a class for a few minutes during a teacher's 
absence whereas 17 per cent felt they were so involved at present. 
Seventy per cent considered that paid professionals had No involve- 
ment in supervising other lunch-time activities: however, 26 per cent 
would prefer a Considerable involvement and 30 per cent Some 
involvement. Seventy-eight per cent felt that there was No 
involvement in taking students on a trip outside school whereas 
38 per cent would prefer No such involvement and 22 per cent a 
Considerable involvement. Ninety-five per cent considered that paid 
paraprofessionals had Little or No involvement in escorting students 
within the school, but 19 per cent would prefer a Considerable 


involvement and 19 per cent Some involvement. 
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Table 5 


Percentage Frequency Distributions of Staff Perceptions of the 
Actual and Preferred Extents of Involvement of Paid 
Paraprofessionals in Supervisory Tasks 


(N=23) 


Actual Extent Preferred Extent 
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Clerical. The data presented in Table 6 indicate that for 
most items paid paraprofessionals were involved to a large extent in 
Clerical tasks and that staff preferred an even greater involvement. 
Fifty-two per cent of the staff felt that the paraprofessionals ae 
actually involved to a Considerable extent in duplicating materials 
while 78 per cent preferred them to be so involved. With respect to 
typing materials the comparable figures were 48 per cent (actual) 
and 70 per cent (preferred); distribute, collect and file materials, 
4h and 74 per cent; collect money, 26 and 61 per cent; and purchase 
supplies, 35 and 56 per cent. Concerning keeping attendance records 
the difference between actual and preferred extent in the Considerable 
category was from 22 to 35 per cent. ''Keep library records'' and 
"Catalogue library materials, including books,'' had the lowest 
responses in the Considerable category with 12 and 11 per cent 
respectively, however, the percentage was 39 per cent for both 
items when staff reported their preferences for paid paraprofessional 
involvement in Clerical tasks. Thirty-one per cent would prefer No 
involvement of paid paraprofessionals in keeping attendance records 
and 28 per cent No involvement in keeping library records and 


cataloguing library materials, including books. 


Technical-Housekeeping. Table 7 data show that paid para- 
professional involvement in Technical-Housekeeping tasks was 
perceived by the staff to be low. Eight.per cent felt that they 
were involved to a Considerable extent in preparing audio-visual 


materials and 44 per cent preferred a Considerable involvement and 
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Table 6 


Percentage Frequency Distributions of Staff Perceptions of the 
Actual and Preferred Extents of Involvement of Paid 
Paraprofessionals in Clerical Tasks 


(N=23) 
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Table 7 


Percentage Frequency Distributions of Staff Perceptions of the 
Actual and Preferred Extents of Involvement of Paid 
Paraprofessionals in Technical- 

Housekeeping Tasks (N=23) 


Actual Extent Preferred Extent 
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22 per cent Some involvement. Sixty-six per cent felt that paid 
paraprofessionals had No involvement in preparing displays, but 26 
per cent preferred a Considerable involvement and 35 per cent Some 
involvement. Whereas eighty-eight per cent perceived that paid 
paraprofessionals had No involvement in setting up audio-visual 
equipment, 48 per cent preferred No involvement and 26 per cent 
wanted a Considerable involvement. Forty-four per cent preferred 
No involvement of paid paraprofessionals in keeping classroom 
materials in order compared with 79 per cent who perceived them to 
be so involved. Eighty-five per cent stated that paid paraprofes- 
Sionals were not involved in the preparation of lab materials and 
the maintenance of lab equipment, whereas 50 per cent preferred No 


involvement and 20 per cent a Considerable involvement. 


Communication. Examination of Table 8 reveals that there 
is a less marked difference between the staff's perceptions of the 
actual extent of paid paraprofessional involvement and their pre- 
ferred extent than in the other task areas. The most noticeable 
changes occur in the distribution of responses for the Some and 
None categories. For example, 4 per cent felt that paid paraprofes- 
sionals have a Considerable involvement in interpreting the community 
tOutie senool, 1/ per cent some Involvement, l7 per cent Little 
involvement and 62 per cent No involvement. The comparable figures 
for the staff preferences were 4 per cent, 35 per cent, 22 per cent, 
and 39 per cent. This pattern is repeated for the other items, 14 


per cent considered paid paraprofessionals to have Considerable 
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table ss 


Percentage Frequency Distributions of Staff Perceptions of the 
Actual and Preferred Extents of Involvement of Paid 


Paraprofessionals in Communication Tasks 


(N=2 3) 
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involvement in telephoning parents and 28 per cent preferred such 
involvement, while for "Interpret the school to the community!' the 
comparable figures were 9 per cent and 23 per cent. The least 

marked change in the distribution of staff responses occurs with 
regard to providing information to teachers about individual students. 
Four per cent felt that paid paraprofessionals were involved to a 
Considerable extent, 22 per cent to Some extent, 30 per cent Little 
and 44 per cent not at all. Four per cent preferred Considerable 
involvement, 36 per cent Some, 30 per cent Little and 30 per cent 


None. 


Planning. Table 9 indicates that although staff did not 
desire a Considerable involvement of paid paraprofessionals in 
Planning, Some involvement was preferred. Ejighty-eight per cent 
considered that they were presently involved to Little or No extent 
in contributing ideas for activities other than elassex (field 
trips) and 86 per cent in contributing ideas at sessions for plan- 
ning for classes. However, 44 per cent preferred Some involvement 
of paid paraprofessionals in the former and 36 per cent in the 


latter. 


Comments of Teachers on the Use of Paid Paraprofessionals 

Teachers were asked in which of three areas they would have 
a preference for an increase in numbers, paid paraprofessionals, 
adult volunteers, or external student volunteers. With respect to 


these categories of support staff, /3 per cent of teachers expressed 
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Table 9 


Percentage Frequency Distributions of Staff Perceptions of the 
Actual and Preferred Extents of 
Paraprofessionals in Planning Tasks (N=23) 


Planning Tasks 
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a preference for paid paraprofessionals. The stated reasons for 
this preference were training, knowledge, reliability, qualifications, 
accountability and confidentiality. 

Teachers were asked in what ways the presence of paid ae 
professionals in the classroom had changed the tasks they perform. 
In the Instructional area 80 per cent reported that these tasks were 
Somewhat Changed and 25 per cent that they were Little Changed. No 
changes were reported in the Emotional section while concerning 
Supervisory tasks 25 per cent reported that they were Little Changed. 
Ten per cent stated that Clerical tasks were Considerably Changed 
with 85 per cent Somewhat and 25 per cent Little Changed. Technical- 
Housekeeping tasks were reported as Somewhat Changed by 45 per cent 
and Little Changed by 25 per cent. Twenty-five per cent stated that 
Communication tasks were Somewhat Changed and 45 per cent Little 
Changed, while concerning Planning tasks 45 per cent reported them 
to be Somewhat Changed and 25 per cent Little Changed. 

When asked what functions paid paraprofessionals should not 
perform, eleven teachers said teaching, two said planning, two said 


evaluating and one each said oral reading and handling discipline. 


Views of Paid Paraprofessionals on Their Involvement 

Each of the paid paraprofessionals commented on the fact 
that more paid paraprofessionals were needed in the school. One 
stated that the number of teachers should be taken into account 
when allocating paid paraprofessionals to schools and not merely the 


number of children. Another noted the difficulty of the aide's 
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position in the school, and the need for a clear definition of their 
duties and responsibilities. A third comment concerned the lack of 
suitable remuneration and hinted at the large differential between 
the salaries of teachers and teacher aides. 

Overall, however, they found the hours convenient and the 
work satisfying, and expressed the desire to continue in the same 


positions during the next school year. 
ADULT VOLUNTEERS 


Teacher Perceptions of Their Actual and Preferred Involvement in 
Selected Tasks 

Instructional. Examination of Table 10 indicates that 
teachers perceived for only one item ''Helping individual students,'"' 
were adult volunteers involved to a Considerable extent. Whereas 
10 per cent considered them to actually be involved to a Consider- 
able extent and 32 per cent to Some extent, 21 per cent preferred 
a Considerable involvement and 32 per cent Some involvement. 

Some involvement was reported in reading stories to students 
by 21 per cent, and 16 per cent for taking charge of a small group 
of students working on a project. However, 69 per cent preferred 
involvement to a Considerable or Some extent in the former and 63 
per cent in the latter. Twelve per cent of teachers stated that 
there was Little involvement of adult volunteers in listening to 
students read oa 66 per cent No involvement: 33 per cent preferred 


Little involvement and 22 per cent None. Whereas 74 per cent stated 
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Percentage Frequency Distributions of Teacher Perceptions 


Table 10 


of the Actual and Preferred Extents of Involvement of 


Adult Volunteers in Instructional Tasks (N=19) 
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that adult volunteers were not involved in teaching a new skill to 
a small group of students, 47 per cent preferred No involvement and 
37 per centala ttle. 

Ninety-five per cent stated that adult volunteers did not 
"Instruct a class during a teacher's absence'! and 73 per cent 
preferred it, while 22 per cent preferred Little involvement. 
Whereas 89 per cent felt that adult volunteers were not involved in 
correcting tests and examinations, 66 per cent preferred No involve- 
ment and 22 per cent Little. There was no difference between the 
actual and preferred extent of involvement of adult volunteers in 
instructing a class while the teachers is present: in both cases 


11 per cent responded Little and 89 per cent None. 


Emotional. Examination of Table 11 indicates that teachers 
would prefer a greater involvement of adult volunteers for all 
items. For only one item, ''Interest a restless student in activities'' 
did any teacher report a Considerable involvement (5 per cent) while 
1] per cent felt them to be involved to Some extent. However, 26 
per cent preferred a Considerable involvement and 26 per cent Some. 
For "'Encourage students to use their abilities'' 2] per cent reported 
Some involvement while 26 per cent preferred a Considerable involve- 
ment and 32 per cent Some. Ten per cent considered that adult 
volunteers were involved to Some extent in encouraging students to 
help one another while 21 per cent preferred a Considerable and 21 
per cent Some involvement. Thirty-seven per cent responded that 


they had Little involvement in talking to an upset student and 63 
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Table 4 


Percentage Frequency Distributions of Teacher Perceptions 
of the Actual and Preferred Extents of Involvement of 
Adult Volunteers in Emotional Tasks (N=19) 
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per cent None while 10 per cent preferred a Considerable involvement 


and 26 per cent Some. 


Supervisory. Examination of Table 12 reveals that concerning 
two of the five items, ''Supervise playground at lunch or recess'' and 
"Supervise other lunch-time activities'' teachers had a marked pre- 
ference for greater involvement of adult volunteers. Twenty-six per 
cent considered them to be involved to Some extent in supervising 
playground at lunch or recess while 47 per cent preferred a Consider- 
able involvement and 32 per cent Some. Ten per cent felt that they 
were already considerably involved in supervising other lunch-time 
activities and 32 per cent to Some extent, but 32 per cent preferred 
a Considerable involvement and 37 per cent Some. A less marked 
change in response was noted for ''Take students on a trip outside 
school,'' 5 per cent and 21 per cent noted Considerable and Some 
involvement while 1] per cent preferred that adult volunteers be 
involved to a Considerable extent and 42 per cent to Some extent. 
Whereas 76 per cent considered that adult volunteers had No 
involvement in escorting students within the school, 41 per cent 
preferred No such involvement and 41 per cent Little. Sixteen per 
cent of teachers reported that adult volunteers had Little involve- 
ment in supervising a class for a few minutes during the teacher's 
absence and 84 per cent None, however, 26 per cent preferred Some 


involvement and 58 per cent None. 


Clerical. Examination of Table 13 reveals that adult 


volunteers were felt to be involved to a Considerable extent by at 
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Table 12 


Percentage Frequency Distributions of Teacher Perceptions 
of the Actual and Preferred Extents of Involvement of 
Adult Volunteers in Supervisory Tasks (N=19) 
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Percentage Frequency Distributions of Teacher Perceptions 


Table 13 


of the Actual and Preferred Extents of Involvement of 


Adult Volunteers in Clerical Tasks (N=19) 


Clerical Tasks 


Type materials 
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books 
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least one teacher in each of the eight items. Whereas 5 per cent 
considered them to be Considerably involved in typing materials and 
26 per cent involved to Some extent, 26 per cent preferred a 
Considerable involvement and 37 per cent Some. Twenty-six per pant 
preferred adult volunteers to have a Considerable involvement in 
duplicating materials compared with 5 per cent who felt they had: 
however, 47 per cent still preferred Little involvement. Ten per 
cent felt them to be involved to a Considerable extent and 16 per 
cent to Some extent in collecting money, 26 per cent and 21 per 
cent would prefer such involvement. Thirty-eight per cent preferred 
that adult volunteers be involved to a Considerable extent in 
cataloguing library materials, including books, compared with 25 
per cent who felt they already were, however, 25 per cent would 
prefer No such involvement of adult volunteers. Five per cent 
thought them to be involved to a Considerable extent in distributing 
collecting and filing materials while 21 per cent preferred such an 
involvement: 53 per cent still preferred adult volunteers be Little 
involved. Seventy-four per cent of teachers felt that adult 
volunteers had Little or No involvement in keeping library records 
and 62 per cent preferred No involvement on their part. Eighty per 
cent considered that adult volunteers were not involved in purchas- 
ing supplies and 58 per cent expressed the preference that this 
continue, while 21 per cent preferred Little involvement. Adult 
volunteers were thought by 90 per cent of teachers to have No 


involvement in keeping attendance records and 69 per cent stated 


that preference. 
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Technical~Housekeeping. Examination of Table 14 indicates 
that for each of the six items teachers expressed the preference 
that adult volunteers be involved to a greater extent than they 
were at that time. In the case of both ''Prepare displays! and 
"Prepare audio-visual materials (e.g. transparencies) ,'' 53 per 
cent of teachers perceived that there was No adult volunteer involve- 
ment. However, 21 per cent and 16 per cent respectively preferred 
a Considerable involvement and 42 per cent and 53 per cent Some 
involvement. Eighty-one per cent reported that adult: volunteers 
had No involvement in the preparation of science lab materials and 
the maintenance of lab equipment, however, 6 per cent preferred a 
Considerable involvement and 38 per cent Some involvement. Twenty- 
One per cent of teachers preferred that adult volunteers have a 
Considerable involvement in keeping classroom materials in order 
and 53 per cent None, as compared with 85 per cent who considered 
that they had No present involvement. Ninety per cent of teachers 
felt that adult volunteers did no setting up of equipment and 42 
per cent preferred that they do None, while 32 per cent preferred 
Little involvement. Forty-eight per cent preferred that adult 
volunteers have Little involvement in operating audio-visual 
equipment and 42 per cent None: this compared with 90 per cent 


of teachers who considered that they had No involvement. 


Communication. Examination of Table 15 indicates that 
teachers did not prefer a marked increase in the performance of 


communication tasks by adult volunteers. Forty-seven per cent 
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Table 14 


Percentage Frequency Distributions of Teacher Perceptions 
of the Actual and Preferred Extents of Involvement of 
Adult Volunteers in Technical-Housekeeping Tasks 


Technical-Housekeeping 


Tasks 


Prepare audio-visual 
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transparencies) 
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Percentage Frequency Distributions of Teacher Perceptions 


of the Actual and Preferred Extents of Involvement of 
Adult Volunteers in Communication Tasks (N 


Communication 
Tasks 


Interpret the community 
to the school staff 


Interpret the school to 
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stated that adult volunteers did not "Interpret the community to 
the school staff'' compared with 32 per cent who expressed that 
preference. Eleven per cent considered that they had Little involve- 
ment in interpreting the school to the community and 50 per cent 
stated they had None, while these levels of involvement were pre- 
ferred by 28 per cent and 39 per cent of teachers. Eighty-four 
per cent stated that adult volunteers had Little or No involvement 
in telephoning parents and 83 per cent expressed that preference. 
Involvement of adult volunteers in providing information to 
teachers about individual students was felt to be Some by 2] per 
cent, Little by 26 per cent and None by 53 per cent. Preferences 
of teachers in the same categories were 26, 21 and 53 per cent 


respectively. 


Planning. Examination of Table 16 indicates that teachers 
preferred that adult volunteers be more involved in contributing 
fdeas for dctiVities other|than classes (field trips) than ein 
contributing ideas at sessions for planning for classes. In the 
case of the former 21 per cent preferred they be involved to a 
Considerable extent and 37 per cent to Some extent whereas for the 


latter the responses were 5 per cent and 37 per cent. 


Comments of Teachers on the Use of Adult Volunteers 
The principal commented that the extent of parent involve- 


ment in the school had been excellent and that the use of adult 
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Table 16 


Percentage Frequency Distributions of Teacher Perceptions 
of the Actual and Preferred Extents of Involvement of 
Adult Volunteers in Planning Tasks (N=19) 
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volunteers resulted in teachers being relieved of many routine tasks. 
Community reaction to the utilization of adult volunteers had been 
very satisfactory. 

The librarian stated that it would be impossible to operate 
the library as effectively without the adult volunteers. Turnover 
among volunteers had been very low, with only two parents having 
given up their duties due to lack of interest in the last two years. 
The greatest problem was that many different parents came into the 
school to perform the same duties: each required identical and 
individual training. 

When teachers were asked in which of three categories of 
supporting personnel they preferred an increase in numbers, paid 
paraprofessionals, adult volunteers, or external student volunteers, 
only 9 per cent chose adult volunteers. 

Teachers were also asked their feelings about the extent of 
parent involvement in the school with respect to their working as 
volunteer aides. The response categories were ''Very Satisfied,'! 
WSatrstied: “Dissatisiied, .or uVery Dissatistieds, © § Fortyat ive 
per cent of teachers responded that they were Very Satisfied and 
55 per cent that they were Satisfied. They were also asked their 
assessments of certain aspects of the use of adult volunteers to 
which they responded in three categories ''High,'' ''Medium'' or OWS. | 
Sixty-eight per cent of teachers felt that the relevant knowledge 
of adult volunteers was High and 32 per cent Medium. Seventy-one 


per cent considered their relevant skills to be High and 29 per 
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cent Medium. Reliability was rated High by 72 per cent, Medium by 
22 per cent and Low by 6 per cent. A further three questions were 
related to adult volunteers relationships with students, teachers 
and school administrators for which the categories were ''Very Good," 
"Good" and ''Fair.'' Eighty per cent of teachers considered adult 
volunteer relationships with students to be Very Good and 20 per 
cent Good. Relationships with teachers were thought to be Very 
Good by 63 per cent and Good by 37 per cent. Seventy-one per cent 
felt that the relationships of adult volunteers with school admin- 
istrators were Very Good, 23 per cent Good and 6 per cent Fair. 
Teachers were also asked in what ways they felt the presence 
of adult volunteers had changed the tasks they perform. The task 


areas were the same as those used on the questionnaires with the 


response categories ''Considerably Changed,'' ''Somewhat Changed," 
"Little Changed'' and ''Unchanged.'' Seventy per cent of teachers felt 
that their Instructional tasks had been Somewhat Changed. No 


changes were reported in the Emotional area. Supervisory tasks were 
thought to have been Somewhat Changed by 25 per cent of teachers 

and Little Changed by a further 25 per cent. The greatest change 
was thought by teachers to have occurred in their Clerical tasks. 
Seventy per cent felt them to have been Considerably Changed, 25 

per cent Somewhat Changed and 25 per cent Little Changed. In 
Technical-Housekeeping tasks 25 per cent of teachers reported their 
tasks to have been Somewhat Changed and Little Changed. In both 


Communication and Planning 45 per cent felt their tasks to have 


been Somewhat Changed. 
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Views of Adult Volunteers on Their !nvolvement 

Of the ten adult volunteers interviewed, five stated that 
their duties were mainly Clerical and all ten were involved to some 
extent in the library. Three were involved in reading to ec 
and one in Technical~Housekeeping tasks. None of the adult volun- 
teers were involved in Instruction. 

All of the adult volunteers expressed their satisfaction 
with the adult volunteer program and felt that they were used as 
fully as possible. They saw as advantages the opportunity to 
meaningfully utilize their spare time, the chance to share their 
skills and experience with the school, and the possibility of 


understanding better the needs of their own children. 
EXTERNAL STUDENT VOLUNTEERS 


Teachers! Perceptions of Their Actual and Preferred Involvement 
SRINESelLeclcG lasksen. Ul. sme. oh ae. a aes 

Instructional. Examination of Table 17 indicates that the 
extent of external student volunteer involvement in Instructional 
tasks was limited and that teachers preferred an increase in that 
involvement for only three items. 

Five per cent reported that external student volunteers were 
involved to Some extent in reading stories to students, whereas 22 
per cent would prefer a Considerable involvement and 26 per cent 
Some involvement. Sixteen per cent preferred a Considerable 


involvement and 26 per cent Some involvement in helping individual 
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Table 17 


Percentage Frequency Distributions of Teacher Perceptions 
of the Actual and Preferred Extents of Involvement of 
External Student Volunteers in Instructional Tasks 
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students whereas 10 per cent perceived that external students had 
Some involvement. 

Seventy-four per cent stated that external student volunteers 
had No involvement in taking charge of a small group of students 
working on a project, 32 per cent preferred Little involvement and 
47 per cent None. Thirty-three per cent preferred Some involvement 
of external student volunteers in listening to students read compared 
to 33 per cent who reported that they had Little and 67 per cent 
None. Eighty-four per cent of teachers reported No external student 
volunteer involvement in teaching a new skill to a small group of 
students and 95 per cent None in instructing a class during a 
teacher's absence, 79 per cent preferred No involvement in the 
former and 85 per cent None in the latter. In the case of two 
items, responses for both the actual and preferred extent of 
involvement of external student volunteers were identical. For 
correcting tests and examinations, 22 per cent reported Little 
involvement and 78 per cent None. In the case of ''Instruct a 
class while the teacher is present'' all respondents stated that 


there was No external student volunteer involvement. 


Emotional. Examination of Table 18 indicates that teachers 
perceived external student volunteer involvement in Emotional tasks 
to be extremely limited: responses in the None category exceeded 
70 per cent for each item. Five per cent reported Some involvement 
in encouraging students to use their abilities while 16 per cent 


preferred a Considerable involvement and 16 per cent Some involvement. 
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Table 16 


Percentage Frequency Distributions of Teacher Perceptions 
of the Actual and Preferred Extents of Involvement of 
External Student Volunteers in Emotional Tasks 


(N=19) 
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There were no responses in the Considerable or Some categories for 
"Encourage students to help one another,'' but 26 per cent of 
teachers preferred a Considerable involvement and 5 per cent Some. 
Seventy~nine per cent reported No involvement of external student 
volunteers in interesting a restless student in activities, 26 per 
cent preferred Little involvement and 48 per cent None. Eighty-four 
per cent reported No involvement in talking to an upset student 
while 36 per cent preferred Little involvement of external student 


volunteers in this area and 59 per cent None. 


Supervisory. Examination of Table 19 reveals that teachers 
perceived external student volunteers to have almost No involvement 
in Supervisory tasks. Eighty-nine per cent reported No involvement 


in escorting students within the school, however, 6 per cent prefer- 
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red Considerable involvement, 11! per cent Some and 17 per cent Little. 


All teachers stated that there was No external student volunteer 
involvement in supervising the playground at lunch or recess while 
16 per cent preferred Some and 10 per cent Little involvement. Ten 
per cent preferred that they ''Supervise other lunch-time activities" 
to Some extent and 10 per cent Little. No actual involvement was 
reported. All teachers reported No involvement of external student 
volunteers in taking students on trips outside the school, 84 per 
cent preferred No involvement. Eighty-five per cent preferred No 
involvement in supervising a class for a few minutes during the 
teacher's absence compared to 90 per cent of teachers who stated 


that external student volunteers were not involved. 
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Percentage Frequency Distributions of Teacher Perceptions 


Table 19 


of the Actual and Preferred Extents of Involvement of 


External Student Volunteers in Supervisory Tasks 


Supervisory Tasks 


Escort students within 
the school 


Supervise playground 
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Clerical. The data in Table 20 show that with the exception 


of one item, ''Duplicate materials,'' over 50 per cent of teachers 
perceived that external student volunteers had No involvement in 
Clerical tasks. Five per cent stated that they had a Considerable 
involvement in duplicating materials and 32 per cent Some involve- 
ment while 32 per cent preferred a Considerable and 32 per cent 
Some involvement. Ten per cent of teachers felt that external 
student volunteers were involved to a Considerable extent in 
cataloguing library materials, including books and a further 10 
per cent to Some extent, while the preferred extent in the above 
categories were 2] per cent in each case. Seventy-four per cent 
responded that the external student volunteers had No involvement 
in typing materials while 26 per cent preferred Some involvement 
and 38 per cent Little. Sixteen per cent of teachers reported 
Some external student volunteer involvement in the distribution, 
collection and filing of materials, 26 per cent preferred a 
Considerable involvement and 5 per cent Some. Twenty-two per cent 
preferred Some involvement in keeping library records and 63 per 


cent None, compared with 80 per cent of teachers who perceived that 


external student volunteers had No involvement in that area. Ninety- 


five per cent perceived No involvement in purchasing supplies and 
85 per cent preferred None. In the case of both ''Keep attendance 
records!’ and ''Collect money'' 95 per cent of teachers stated that 


external student volunteers had No involvement while 90 per cent 


preferred None. 
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Table 20 


Percentage Frequency Distributions of Teacher Perceptions 
of the Actual and Preferred Extents of Involvement of 
in Clerical Tasks 


External Student Volunteers 


Clerical Tasks 


Duplicate materials 


Catalogue library 
materials, including 
books 


Type materials 
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Keep attendance 
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Technical~Housekeeping. Examination of Table 2] reveals 


that teachers preferred a far greater involvement of external student 


volunteers in Technical-Housekeeping tasks than at present. Twenty- 


six per cent stated that they had Some involvement in preparing 

displays, however, 21 per cent preferred a Considerable involvement 
and 47 per cent Some. Similarly 5 per cent reported a Considerable 
external student volunteer involvement in the preparation of audio- 


visual materials and 1] per cent Some, 21 per cent preferred a 


Considerable and 26 per cent Some involvement. Regarding the setting 


up of equipment 32 per cent preferred a Considerable involvement 
compared to 10 per cent who perceived such a level of involvement. 
Sixty-four per cent responded that external student volunteers had 
No involvement in the operation of audio-visual equipment, 36 per 
cent preferred No involvement while 32 per cent preferred a 
Considerable extent. Sixteen per cent preferred Considerable 
external student volunteer involvement in keeping classroom 
materials in order and a further 21 per cent Some involvement, 
compared with 80 per cent who stated that they were not at present 
involved. Eighty-five per cent of teachers reported No external 
student volunteer involvement in the preparation and maintenance 
of science lab materials whereas 2] per cent would prefer Consider- 


able involvement. 


Communication. Examination of Table 22 indicates that 
teachers perceived external student volunteer involvement in 


Communication tasks to be limited. Ninety per cent indicated that 


124 


a her tstang ae ss ts pie ‘Dpar tq 1 bom cfolvenen tet . 
eotisne sia pai biaepait - 4xgino bowers eek treo tq 8 dns oldevebianod * 
_Anpmevit ove af daveb hpg0 6 burrito ve vq SE daomgtups Yo qu 7 
InercViowll ta tnyak 6 Wows foviosten oitw fiir vaq Of of neneeng 
burt ansiastwiLoy) Fae Lica habnoqesy tras 19q woteaale 
wg 8€ vant hayes Feseatried ee to aot asheqe ont “ ee - i 
& bervertona: fred fous Rieter iia swomev lownt on bet 
ofdewsib 2009 waaay. fnep: ng aobsxs2. snore ol 


ian 4 


marae anigond at Indmowlaval r9esav! ov oo 
- ies 
emnsinay Lowel one $89 99 1S rersqu? 6 baa rebro nl ef 


aballedea sno peeee sve bers 


=i a 


tnea aq.08 Asie | 


pe) &@ < 


7" | ; 
i Pit: Nid ae + Aree 


125 


Table 2] 


Percentage Frequency Distributions of Teacher Perceptions 
of the Actual and Preferred Extents of Involvement of 
External Student Volunteers in Technical~Housekeeping 


Tasks (N=19) 
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Percentage Frequency Distributions of Teacher Perceptions 


Table 22 


of the Actual and Preferred Extents of Involvement of 


External Student Volunteers 


Communication Tasks 
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they had No involvement in interpreting the community to the school 
staff while 21 per cent preferred Little involvement and 68 per cent 
None. Similarly 90 per cent stated that external student volunteers 
had No involvement in interpreting the school to the community, 68 
per cent preferred No such involvement and 27 per cent Little. 

Ninety per cent preferred No involvement in telephoning parents 
compared to 100 per cent who considered that there was None. Ninety- 
five per cent of teachers indicated that there was No external 
student volunteer involvement in providing information to teachers 
about individual students and 90 per cent preferred No such involve- 


ment. 


Planning. Examination of Table 23 indicates that teachers 
believed that No extensive involvement of external student volunteers 
existed in Planning tasks. Seventy-four per cent indicated No 
involvement in contributing ideas for activities other than classes 
(field trips) and 26 per cent Little. Fifty-two per cent preferred 
None, however, Il per cent preferred a Considerable involvement and 
11 per cent Some. Eighty-four per cent stated that there was No 
external student volunteer involvement in contributing ideas at 


sessions for planning for classes and 16 per cent Some. Eleven per 


cent preferred Some involvement, 21 per cent Little and 68 None. 


Comments of Teachers on the Use of External Student Volunteers 
The principal stated that the tasks performed by external 
student volunteers were routine, such as duplicating, attending 


to bulletin boards, as well as working with small groups of children 


pea) cael itil itis 
“Soni. gmc eau” sary 88 betel e909, ‘ow Ine> 19q 001 0 be a 
{armstxs of eam. ‘oan ra heteo tbl 2radouod V9 A992 99q 019 
evuitsens of not plant peibiverg al tngmov fovni yootnulov anebuse 
“dulowrl fauz oft beyreTeig yes 94 ae bs erngbute taubtvibat tupda | 


‘ 7 
i ’ : 


Aone 


a 
eropes ders rads thay es widst to i a ala -goinaet |) 7 
eneudtin Tov vevaburtee temas to Seaaineaa tong) ovianetxe of JedP'b 
o* ieee 
alt .bateadbat a 199 bei aislebe 20287 gatonels al 
P ‘ ce ae 
s9226'5 henta rartog dotpvenda Yo? ened) onisudisings at 


ver wteTq sod vaq Owl=ystt vata ins> 19q 3S bn (ahi 
brie “froma fawert <1 enes * & banrsterg dnga veq It oven 

ot bah evar reds: totes yar %94 sdobeaiet3 nak 3089 
m asebs ape as Jnemov loved aia! 


i 

“a 

_ 
y 


- 


Rema ; = : | 


Percentage Frequency Distributions of Teacher Perceptions 


Table 23 


of the Actual and Preferred Extents of 


External Student Volunteers in Planning Tasks 


Planning Tasks 


Contribute ideas for 
activities 


Contribute ideas at 
sessions for planning 
for classes 


(N=19) 
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or reading to them. The value to the volunteers was seen as the 
gaining of new skills and knowledge of the needs of younger pupils. 
When asked which of paid paraprofessionals, adult volunteers 
or external student volunteers they had a preference for an increase 
in the numbers available, none chose the latter. Teachers were 
asked what value they saw in the external student volunteer program. 
Six commented that it resulted in teachers being released from menial 
tasks, and one teacher that it resulted in the children being offer- 
ed a greater variety of experiences. Four stated that it was a 
valuable experience for the volunteer, however, PN eetmane the point 
that it depended very much on the individual and that those who 
were selected by the home school were the most unsatisfactory. The 
librarian commented that those who were interested in teaching seemed 
to gain more from the experience. Seven teachers expressed dis- 
satisfaction with the program, three stated that too much pre- 
planning was required for their visits and two that they could not 
always be relied upon to arrive. Two teachers saw little benefit 


in the program for the elementary students. 


Views of External Student Volunteers on Their Involvement 

Of the thirteen external student volunteers, eleven stated 
they enjoyed the experience and none stated that they experienced 
problems working with younger students. Eleven were involved in 
preparing displays and bulletin boards for a portion of their 
time at the school. Four undertook clerical work, and three helped 


in the library. Others had a greater amount of contact with pupils, 
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two corrected assignments, two helped individual students, while one 
read to groups of students and another operated audio-visual equip- 
ment. 

Their major criticism of the project was that they had little 
Opportunity to work with children in the classroom. Eight of the 
volunteers made that criticism and one commented on the desire to 
observe teachers at work. Three complained that they were only 


given ''busy'' work, that which the teacher did not want to do. 


PREFERENCES OF TEACHERS FOR SUPPORTING PERSONNEL 


TO PERFORM FUNCTIONS IN PARTICULAR AREAS 


A comparison was made of teacher responses concerning the 
actual and preferred extent of involvement of paid paraprofessionals, 
adult volunteers and external student volunteers in particular areas. 


The following preferences were indicated. 


Instructional 

| Teachers reported that adult volunteers were involved to a 
greater extent than paid paraprofessionals and external student 
volunteers: however, their preference was that paid paraprofessionals 


be involved to the greatest extent. 


Emotional] 


Paid paraprofessionals were thought to be involved to a 
greater extent than adult volunteers and external student volunteers 


and the teachers! preference was that this pattern of involvement 


continue. 
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Supervisory 

A difference was noticeable in this category between the 
actual and preferred extents of involvement of supporting personnel. 
Whereas paid paraprofessionals were thought to be involved to the 
largest extent in Supervisory tasks teachers indicated a preference 


that adult volunteers undertake the greatest proportion. 


Clerical 
Paid paraprofessionals were considered by teachers to be 
involved to a greater extent than adult volunteers and external 


student volunteers and no change in this distribution was preferred. 


Technical-Housekeeping 

This was the only category in which external student volun- 
teers were felt to be involved to a greater extent than paid 
paraprofessionals and adult volunteers. The preference expressed 
by teachers was that they undertake the greatest amount of Technical- 
Housekeeping duties followed by paid paraprofessionals and adult 


volunteers. 


Communication 
In this section it was considered that paid paraprofessionals 
were involved to a greater extent than both adult volunteers and 


external student volunteers, and that this pattern should continue. 


Planning 


Adult volunteers were thought by teachers to be involved in 


planning duties to a greater extent than were paid paraprofessionals 
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and external student volunteers. Teachers preferred that this 


continue to be the case. 
SUMMARY 


The preference of the staff was that paid paraprofessionals 
perform Instructional, Emotional, Clerical and Communication tasks 
to a greater extent than either adult volunteers or external 
student volunteers. The teachers preferred that adult volunteers 
be most involved in Supervisory and Planning functions and external 
student volunteers most involved in Technica ehouesteemias functions. 

Teachers commented that paid paraprofessionals should not be 
involved in teaching, planning or evaluating. Of the three categor- 
ies of supporting personnel they expressed the desire for an increase 
in the numbers of paid paraprofessionals, stating as the reasons 
their greater training,knowledge, qualifications, accountability, 
confidentiality and reliability. Their involvement had resulted in 
changes in the tasks performed by teachers in the Clerical, 
Instructional and Technical-Housekeeping areas. The paid parapro- 
fessionals stated that although satisfied with the hours and type 
of work undertaken, there was a need for more paid paraprofessionals, 
a clearer definition of their role, and higher remuneration. 

The adult volunteer program had been received favourably 
by the community and resulted in teachers being freed from many 
routine tasks. Without the adult volunteers the library could not 


be operated as efficiently. The main problem was the necessity to 
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train many volunteers for the same duties, Few eee desired an 
increase in the numbers of adult volunteers although they all express- 
ed satisfaction with their involvement. The greatest changes in 
teachers! tasks as a result of the involvement of adult volunteers 
were felt to be in the Clerical and Instructional areas. The adult 
volunteers considered their involvement to be valuable and to provide 
a meaningful use of their spare time. They welcomed the opportunity 
to share their skills with the school, become more involved in its 
operation, and felt that as a result they were better equipped to 
help their own children. 

Teachers commented that external student volunteers were 
engaged in mainly routine tasks and none expressed the view that 
their numbers be increased. The main advantage of their involvement 
was considered to be that teachers were freed from menial tasks. The 
problems related to some unreliability and to a great deal of pre- 
planning being necessary before their visits. The external student 
volunteers commented that the experience was enjoyable. However, 
they preferred a greater contact with students and involvement in 
the classroom and were disappointed that they usually seemed to be 


given only clerical tasks. 
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Chapter 7 
SUMMARY, CONCLUSIONS AND IMPLICATIONS 


This chapter presents a summary of the methodology and 
findings of the study, some conclusions and implications drawn 


from the study, and suggestions for future research. 
SUMMARY 


Restatement of the Problem 
The study, which examined the staffing practices utilized 
in One elementary school, had the following aims: 
1. to determine the perceptions of staff and volunteers 
concerning the extent to which they perform certain tasks, and 
the influence which non-teaching staff have had upon the work 
of teachers; 
2. to describe the opinions of teachers and supporting 
personnel regarding staffing patterns utilized in the school; and 
3. to assess the applicability of those staffing practices 


fiGimsGther Schools. 


Research Methodology 


Survey research techniques, interview, observation and 
questionnaire were used. The principal, twenty-two teachers, three 
paid paraprofessionals, ten adult volunteers and thirteen external 


student volunteers were interviewed. In addition the principal and 
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other educators completed questionnaires. Percentage frequency 
distributions were obtained for all questionnaire responses and 


comparisons were made between particular distributions. 
Review of the Findings 


Teachers! tasks. Results indicated that of the seven areas 
examined, teachers were involved to the greatest extent in Instruc- 
tional, Clerical and Technical-Housekeeping functions, and least jn 
In-Service and Planning-Administrative functions. 

In the Instructional category, teachers were ae involved 


‘i and least 


in ''Preparing lesson plans'' and ''Correcting assignments, 
involved in ''Preparing individual learning packages" and ''Teaching 
a large group of students (more than 50)."'! 

In Counselling, the largest involvement was in ''Handling 
discipline and behavior problems'' and the least in ''Counselling 
students on vocational matters." 

Of the Supervisory tasks ''Monitoring hallways, playground 
or lunchroom’' was considered to entail the greatest involvement of 
teachers' time, and ''Supervising the work of other teachers'' the 
least. 

In Technical-Housekeeping the teachers were most involved in 
"Locating and assembling instructional material for class use!’ and 
least in ''Taping or otherwise recording lessons or demonstrations." 

In Planning-Administrative tasks teachers were most involved 


in "Attending school meetings and ''Planning with other teachers a 


mode of treating learning difficulties of particular students" 
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with the least involvement being in ''Conferring with other teachers 
on the use of classroom space!’ and "Assigning duties to teacher 
aides or assistants.'! 

Of the In-Service Education items, ''Developing own instruc- 
tional skills'! ponae ened the greatest amount of teacher involvement 
and ''Systematically studying others' teaching behavior'' the least. 
The item in the Clerical category which represented the most teacher 
involvement was ''Keeping records on student progress and grades,'"! 
with ''Typing or duplicating materials to use in class'! the least. 

For the only item in the Communication category, ''Holding 
parent-teacher conferences,'' 60 per cent of teachers stated that 
they were involved to a Considerable extent. 

Teachers reported their major responsibilities other than 
teaching to be supervision and the organization of special events. 

The majority of teachers responded that ''l work in collabora- 
tion with others a small part of the time and for limited purposes'' 
and stated that they were involved in little or no team teaching. 

The principal cited the following desired changes in the 
tasks performed by teachers -- greater involvement in curriculum 
development and community affairs, a greater emphasis upon their 
becoming resource people, and obtaining of more freedom from ''non- 
professional!’ tasks. Almost all of the teachers stated that they 
should be freed from ''non-professional'' tasks. Other desired 
changes in their tasks were more small group work, and additional 


time for curriculum development, daily planning and meeting with 


parents. 
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Teachers felt that the employment of paid paraprofessionals, 
adult volunteers and external student volunteers had resulted in some 
considerable changes in the tasks performed by teachers in the 


Clerical, Instructional and Technical-Housekeeping areas. 


Staff differentiation. Teachers in Grades 4, 5 and 6 
possessed special expertise in certain subjects and taught all groups 
on a class exchange basis. The subjects concerned were Music, French, 


Science and Physical Education. 


The involvement of supporting personnel. Taashens commented 
that paid paraprofessionals, adult volunteers and external student 
volunteers should generally not be involved in Instructional, Planning 
and Evaluating tasks. 

The preference of the staff was that paid paraprofessionals 
perform some activities related to Instructional, Emotional, 

Clerical and Communication tasks to a greater extent than adult 
volunteers or external student volunteers. The teachers preferred 
that adult volunteers be most involved in Supervisory and Planning 
functions and external student volunteers most involved in Technical- 
Housekeeping functions. 

Responses in all categories indicated that teachers prefer- 
red a greater involvement of paid paraprofessionals, adult volunteers 


and external student volunteers than was the case at that time. 


Views on present staffing practices. The teachers expressed 


the desire that more aides be employed, that there be a lower pupil~ 
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teacher ratio and more relief time from teaching. Of the three 
categories of supporting personnel they preferred an increase in 

the numbers of paid paraprofessionals. Of the external personne] 
available to serve the needs of staff and students, reading diaanosis 
and remedial reading specialists were most thought to be available 

in insufficient numbers. The majority of teachers expressed satis- 
faction with the use of paid paraprofessionals and adult volunteers: 
they were less enthusiastic about the external student volunteer 
program. 

The paid paraprofessionals were satisfied with the conditions 
and type of work they undertook, but concern was expressed with 
regard to the definition of their role, the level of remuneration 
and the number of paid paraprofessionals currently employed. 

The adult volunteers expressed no dissatisfaction with the 
role they were asked to perform in the school and felt that their 
services were fully utilized. They considered the experience most 
valuable especially with regard to better understanding the needs 
of their own children. Further, they welcomed the opportunity to 
make purposeful use of some leisure time. 

The majority of external student volunteers found the 
experience of working for one afternoon a week in an elementary 
school enjoyable. Many, however, preferred more contact with 


the children and the chance to observe classes in action. 
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CONCLUSIONS AND IMPLICATIONS 


The literature indicates several stimuli for the adoption 
by schools of aide programs, including the increased responsibilities 
of the teacher, the move to individualize instruction and the desire 
to involve parents more closely in the operation of schools. All of 
the above factors were present when the present program was intro- 
duced in the school studied. In particular the program ensured that 
the children received more adult attention and that the teachers 
were largely freed from ''non-professional'' tasks such as maintaining 
pupil records, supervising areas where students congregate, typing 
and duplicating materials, collecting money, ordering materials, 
Operating audio-visual equipment, marking papers and setting up 
displays. Results indicate that a majority of teachers continue to 
have a considerabie involvement in keeping records on students, and 
doing bookkeeping chores. However, the presence of paid parapro- 
fessionals, adult volunteers and external student volunteers appears 
to have had an effect on teacher involvement in supervision and in 
typing and duplicating. Teachers expressed the desire that all 
categories of supporting personnel be involved to a far greater 
extent in ''non-professional'' tasks. 

The involvement of parents in the school occurred ina 
similar manner to that described by Sergiovanni and Elliott (1975: 
162-178) and Hedges (1972a:20). Sergiovanni and Elliott describe 
increased parental involvement as a means of stimulating greater 


interest in the school and improving pupil performance. Hedges 
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describes the stages of a volunteer's involvement as follows: 
initially they are curious, interested in what is going on in the 
school and desire better insights concerning the progress of their 
own children. This later shifts to satisfaction in helping provide 
for the school resources which enable it to undertake activities 
not possible in others. 

This last point raises the question as to whether or not a 
program similar to the one offered in the school under study would 
be possible in other elementary schools. The school possessed many 
resources, both human and physical, which could not Me found in 
others. Its position in a high socio-economic area ensured that 
there would be a ready supply of volunteers from mothers who were 
not required to provide a second source of family income. Moreover, 
the support and encouragement of the school district in matters 
concerning the library were of great value. If a school in a lower 
socio-economic area were to attempt to undertake a similar program 
more emphasis probably would need to be placed on paid paraprofes- 
sionals due to a likely scarcity of parents able to volunteer time 
during school hours. 

Recruitment of volunteers for the program was achieved by 
means of parent meetings, questionnaires and what Leman (1970:27) 
called the ''spreading effect,'' by which volunteers are attracted 
to a scheme in action by word of mouth. 

Training for paid paraprofessionals and volunteers was 


given at the school by the librarian who also informed the teachers 
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of how best to utilize their services, as recommended by Mori (1971: 
re 

Paid paraprofessionals and volunteers at the school work 
in what Leman (1970:5) describes as a supportive role, carrying out 
the instructions of the teachers. Teachers felt that supporting 
personnel should not be involved in the areas identified by Dillon 
(1974:33) namely, diagnosis, implementation, prescription and 
evaluation. 

In her study of paid paraprofessional and volunteer utiliza- 
tion in Vancouver schools, Leman (1970:5) reports principals as 
stating that aides should not be used merely in routine tasks. 
However, the literature and the findings of this study suggest that 
paid paraprofessionals and volunteers are still mainly involved in 
clerical or housekeeping functions. 

In Chapter 2 numerous advantages and problems associated 
with the utilization of paid paraprofessionals and volunteers were 
highlighted. Of the many possible advantages the following were 
noted in connection with the program at the school studied: 
improved pupil-teacher and pupil-adult ratios, the increased 
possibility of individualized instruction, relief of teachers from 
menial tasks, greater parental involvement in the school and 
interest in their children's progress, increased resources (both 
human and material), more time for group work, and increased 
teacher preparation time. 

Of the associated problems, evidence was obtained of insuf- 


ficient use of paid paraprofessionals and volunteers in duties 
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other than Clerical or Technical-Housekeeping, definition of their 
role, the limited amount of time volunteered, a lack of continuity, 
external student volunteers attending for the wrong reasons, initial 
teacher insecurity and the time required for training and preparation 
before paid paraprofessional and volunteer visits. There was, however, 
little evidence of problems which are sometimes mentioned in the 
literature such as the inability to recruit volunteers, attendance, 
commitment, coordination of the program, teacher-volunteer relation- 
ships, withdrawal of services during the school year or haphazard 
assignment of duties. 

The utilization of paid paraprofessionals and volunteers, 
the role of the counsellor and program consultant, and the subsequent 
maximization of the use of the library due to the librarian becoming 
free to interact with parents, students and teachers, as well as the 
virtual freeing of teachers from routine ''non-professional'' tasks 
combine to make the school one worthy of attention by other elementary 


schools. 
FURTHER RESEARCH STUDIES 


The data in this study are descriptive and provide informa- 
tion on personnel utilization in one elementary school. Future 
studies might examine personnel utilization in elementary schools 
which differ from the one studied with respect to size, socio- 


economic area, urban-rural location, staffing arrangements and 


physical plant. 
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The following questions were suggested by the present study: 

Would teachers welcome greater involvement of Supporting 
personnel in instructional activities? 

Would a greater number of supporting personnel improve me 
quality of teaching and learning? 

Does increased parental/community involvement in schools 
result in increased student achievement? 

What is the reaction of students to the presence of non- 
certificated personnel in the classroom? 

Should more paid positions be made available in poorer 
districts to ensure greater parental involvement? 

What factors inhibit greater parental/community participation 
in schools? 

Does the involvement of neighbourhood parents in poor 
districts result in increased student motivation? 

What would be the effect of teacher aide unionization upon 
the teacher's role? 

Should volunteers be recruited from the areas in which they 
live? 

Does the utilization of paid paraprofessionals and volunteers 
result in greater teacher work satisfaction? 

The case approach used in this study proved to be of value 
in obtaining information which is not readily available regarding 
the school program. The study appears to be worthy of replication 


in different school settings. As the trend towards the involvement 
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of non-certificated personnel in schools is continuing, further 
study concerning the evolving use of all categories of staff should 


have high priority. 
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WESTBROOK SCHOOL QUESTIONNAIRE 
Sie RS A nn ee aennenepatine rea cneenenneee ee, 


RE PARENTAL ASSISTANCE IN THE SCHOOL PROGRAM 
a Sto fo TANCE IN THE SCHOOL PROGRAM 
arent Name Telephone 
A Would you prefer to contribute on 
(1) a scheduled basis 
(2) anon scheduled basis 
(3) unable to do volunteer work 
. Below are some activities where parents may be able to provide 
assistance. Please check any which appeal. 


faye Library tasks 
(b) locating resource materials for teachers 


(c) lecturing, demonstrating, filmshowing as resource 
people in the classroom 


(d) assisting individual children in teacher directed 
activities 

(s) making stencils at home or at school 

(f) stapling materials at home or at school 


(g) assisting with small groups of children in teacher 
directed activities 


(h) making instructional materials (flashcards, games) 


(1) eesisting in art or science activities 
(preparing materials and displays) 


(j) arranging for and serving coffee and food at meetings 
(k) planning parent~school programs 

(1) assisting teachers with extra-curricular activities 
(m) assisting in field trip supervision 


(n) assisting in lunch room supervision 
(Since teachers now have no preparation time during 
the school day, all staff meetings, team planning, 
parent-teacher conferences, consultation with Central 
Office personnel who come to the school ta discuss the 
effectiveness of our programs rust be done at noon 
hours or after school. Are there parents who would 
volunteer to do noon hour supervision from 12:00 noon 
to 1:00 P.M. one day a week for a few weeks or a month?) 


{o) lanning and conducting a dessert party 

| (The School Board provides for the basic needs of our 
boys and girls, however, it is amazing the many incident— 
al items for which we require small amounts of money 
throughout the year. Examples of these needs are: un- 
anticipated increases in costs of transportation for field 
trips, materials, aids, etc. that enable teachers to inculcate 
new ideas in programs........ A dessert party once in two years 
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Can you assist us in meeting the needs of boys and girls in our school 
by suggesting programs that we should be exploring together? 


For example, methods and content of subjects in the Curriculum, Cat 
growth, communications, etc, 


af you have an area of interest, talent, training, or travel (don't be 
modest) which may be shared with the school, please describe. We are 
thinking of such things as fine arts, social and physical sciences, 
travel experiences, hobbies, etc, 


Do you have suggestions for any other activities in which you could 
offer assistance? 


Do you have any strong convictions regarding parental assistance in 
the school? 
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WESTBROOK SCHOOL 


January 14, 1976 


NOTICE TO PARENTS: 


® 


On Thursday, November 13, a parent committee met with some of the 
Westbrook Staff to discuss a possible parent and school program. This 
program hopefully would help parents to better understand and guide 
their boys and girls. The actual program would be held during January 
and February and would consist of four or five meetings. This letter 
is to get your ideas so that the program can deal with community 
concerns. From a questionnaire that was sent home last year we learned 
that some parental concerns had to do with more discipline, children's 
behavior toward each other and respect for property. If you have any 
suggestions for a program, speakers, or books please share them. 


1. Please indicate what would interest you most: 


(a) A study group or groups to discuss a book. 


(b) A series of lectures on topics of concern to parents. 


(a) (b) 


2. (a) Some book s we might consider are: 


(b) “Ihis*book is availablevat: 


3. (a) Would you be interested in a program for single parents? 
(b) Would an afternoon meeting be acceptable? 


(c) Time you would suggest: 


4. (a) A speaker you would like to hear is - 


(b) It is possible to contact this speaker at —- 
5. Topics you would like covered. 


6. If you would be able to assist the program yourself, please 
indicate your interest area and your availability: 


7. Other suggestions: 


8. If you would like to discuss your ideas with someone please call 
Mrs. Marie Hammond at 434-0227. 


Thank you for taking time to fill out this questionnaire. 
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INTERVIEW FORM -- PRINCIPAL 


A. DEMOGRAPHIC (PERSONAL) 


1. Name 


fon POSititon in So Choot 


3. Teaching Assignment 


4. Wumber of years of teacher education for salary purposes 


5. (a) Number of years teaching in this school 


(b) Number of years teaching in total 
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B. SCHOOL DATA AND OPINIONS 


Ca 


K 


(b) 


Which grade levels are in the school? (Circle) 


LPO eQ rman, WSme sovidie, Sand OTE 1LOF att: aed? 


Lod 


Special 


Number of pupils? 


are the staff assignments? (Obtain list and record) 


Educational Stati 


(L)etitles; e.e., FP, Av, Ds ADH Libs. Counsellor: 
Resource Teacher, Relieving Teacner, Consultant. 


(ii) FIE allowed for administration. 


(iii) Formal responsibilities for duties outside school, 


e.g., consultant serving several schools. 


and FTE numbers.) 


(i) Clerical -- 


(ii) Classroom -- 


(iii) Library/media -- 


(iv) Laboratory -- 


(v) General -- 


Paid Paravrotessional Statt (Obtain! List and record names 


3. Which adult volunteers (not paid) assist on a regular basis in 


the school? 


following tasks.) 


(1) Clerical —- 


(1i) Classroom -- 


Gi i Np NE pe nj a gi media -- 


(iv) “General —— 


(Obtain names and FTE of ali who perform the 
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4. Which External Student Volunteers (not paid) assist on a regular 
basis in the school? 


(a) Obtain names, home schools, and FTE of all senior student 
volunteers who assist. 


(b) What functions do these students perform? (Free response) 


9. Which personnel provide the following services? How many hours 
per week on average would they spend in your school? 


Name of NiSitinvestare 
resident staff Name Hrs/wk 


Service 


Subject consultation 


sy eae 
—— eee 


Reading specialist 


Remedial specialist 
Social work 
Speech therapy 


Nursing 


Business Management 
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(a) What are the main objectives of your school? 


(b) How were these objectives selected? 


(c) What internal staffing changes were introduced in 
order to assist in achieving these objectives? 


In what ways do teachers share instructional space in the 
school? 


(a) Do your teachers engage in any evaluation of each 
other's work? Yes No 


(b) If YES, how is this done? (For example, use of VIR- 
micro-teaching.) 


What changes do you think should occur in either the use of 
staff or numbers of different categories of staff in order to 
improve the level of learning in your school? Explain. 
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10. What changes do you feel are desirable in some or all of the 
following tasks performed by your teachers? 


(a) 


(b) 


(c) 


(d) 


(e) 


(f) 


(g) 


(h) 


Instruction -- 


Curriculum development — 


Daily planning -- 


Pupil evaluation and reporting -—- 


Counselling -- 
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Community activities -- 


Other 
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11. Are sufficient numbers of the following personnel available to 
serve the needs of your pupils and staff? 


Suggested 
Sufficient Insufficient Additional 
Numbers 


Guidance Staff 


Psychologists 


Reading specialists -- 
diagnosis 


Reading specialists -- 
remedial 


Social workers 


Speech therapists 


Nurses 


Business manager 


Other 
(Specify) 


IDs. 


13: 


14. 


(a) 


(b) 


(c) 


(d) 


(a) 


(b) 


(d) 
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Who hires the paid paraprofessional staff, i.e., who 
interviews and decides whether or not to hire them? 


Who assigns the paid paraprofessional staff to particular 


schools? 


Who assigns duties to the paid paraprofessional staff? 


(i) Who formally evaluates the paid paraprofessional 
staff for purposes of retention, promotion, transfer, 


etc.? 


Who decides upon the suitability of an Adult Volunteer? 


Who assigns duties to Adult Volunteers? 


Who decides that Adult Volunteers will be used 


school? 


What training is given in the school to Adult 


in your 


Volunteers? 
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15. (a) Do you have any plans for expansion of the use of either 
Paid Paraprofessional Staff or Adult Volunteers or 
External Student Volunteers in your school? 


16. What are your assessments of the following aspects of the use 


of paid paraprofessional staff? 


(i) Their relevant knowledge 


High Medium Low 


(it) ee ther meretevantysiidis 


High Medium Low 


(441) — Theiravalue 


High Medium Low 


(iv) Their reliability 


High Medium Low 


(v) Their relationships with students 


Very Good Good Fair 


(vi) Their relationships with teachers 


Very Good Good Fair 


17. What are your assessments of the following aspects of the use 
of adult volunteers? 
(i) Their relevant knowledge 


High Medium Low 


(ii) Their relevant skills 


High Medium Low 
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(v) Their relationships with students 


Very Good Good Fair 


(vi) Their relationships with teachers 


Very Good Good Fair 


18. (a) Should teachers be largely freed from non-professional 
tasks and thereby be able to concentrate upon functions 
more directly related to instruction? 


Yes No Undecided 


19. How many teachers do you feel could continually share the 
services of each classroom aide? 


20. What is the community's reaction to the employment of classroom 
aides in your school? 


21. What value do you see in your external student volunteer 
program? (May not always be applicable.) 


22. What functions should aides (paid paraprofessionals, adult 
volunteers, and external student volunteers) not perform in 
the school? 


23. What pressures were identified to stimulate present staff 
differentiation practices? 
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24. What other forces affect the continuance of the relevant 
practices? 


25. What were the hoped for outcomes of present practices? 


26. What are the actual outcomes of present practices? 


2]. \What isthe Likelihood of the continuation Of present 
practices? 
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QUESTIONNAIRE -- PRINCIPAL AND OTHER EDUCATORS 


To be completed after the interview section has been completed. 


1. Name of respondent 


2.) (a) Totwhatvextent ido paidiparaprofessional. stafr.| adult 


volunteers, and external student volunteers perform the 
following tasks? 


(b) To what extent would you like paid paraprofessional 


staff, adult volunteers, and external student volunteers 
to perform these tasks? 


(Check responses (+) on list.) 
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INTERVIEW FORM -- OTHER EDUCATORS 


(not principals, but include assistant principals, 
teachers, librarians, counsellors) 


A. DEMOGRAPHIC (Personal) 


1. Name 
2a POSition an School 


3. Teaching Assignment 


Grade Level Subject Taught 


4, (a) Number of years teaching in this school 


Number of 
Hours Per Week 


(b) Number of years teaching in total 


5. (a) What percentage of school week do you spend at this 


schoo].? 


A 
Ey 
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(b) If not 100%, where/how do you spend the rernatr 
school week? 
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B. STAFFING INFORMATION AND OPINIONS 


1. What are the main objectives of your school? 


2. In what ways do you share instructional space with other 
teachers? 


3. The following questions relate to the instructional structure 
On your, School, 


(a) To what extent do you work in teams with other teachers? 


(b) To what extent do you plan jointly for instruction? 


(c) In what ways do staff work jointly on curriculun 
development? 


40) Mhat changes do you think should occur in either the use of 
staff or numbers of different categories of staff in order to 
improve the level of learning in your school? Explain. 
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What changes, if any, do you feel are desirable in the following 
tasks that you perform? 


(a) Instruction 


(b) Curriculum development 


(embupil. evaluation 


(d) Counselling 


(oe), sixtracurricular and cocurricular activities 


(£) Community activities 


(g) Daily planning 
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6. Are sufficient numbers of the following personnel available to 
serve the needs of your students and staff? 


suggested 
Additional 
Sufficient Insufficient Numbers 


Subject consultants 


Guidance staff 


Psychologists 


Reading specialists -- 
diagnosis 


Reading specialists 


remedial 


Social workers 


Speech therapists 


Nurses 


Business manager/Bookkeeper 


Other -- specify 
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7. What duties or responsibilities do you have in this school other 
than classroom teaching and committee work? 


8. Teachers vary in the extent to which they do collaborative work 
with other staff members. Please check the item below which 
best describes your pattern of working: 


Nearly all of my work is done independently. 


T work in collaboration with others a 2 part of the 
time and for limited purposes. 


I work in collaboration with others a substantial part 
of the time and for various purvoses. 


Nearly all of my work is in collaboration with other 
staff members. 
9. (a) In which of these three areas would you have a preference 
for an increase in numbers? 


Paid paraprofessionals Adult Volunteers 


External Student Volunteers No Preferenc2 


(b) Why did you choose this preference? 
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10. What are your assessments of the following aspects of the use of 
adult volunteers? 


(i) Their relevant knowledge 


High Medium Low 


(ii) Their relevant skills 


High Medium Low 


Ci27%)* Their value 


High Medium Low 


(iv) Their reliability 


High Medium Low 


(v) Their relationships with students 
Very Good Good Fair 
(vi) Their relationships with teachers 
t 


Very Good Good Fair 


11. How do you feel about the extent of parent involvement in vour 
school? 


(a) With respect to parents working as volunteer aides: 
Very Satisfied Dissatisfied 


Satisfied Very Dissatisfied 


(b) With respect to parents serving on committees: 
Very Satisfied 7 Dissatisfied 


Satisfied Very Dissatisfied 
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12, How has the presence of paid paraprofessional staff in the classroom 
changed the tasks that you perform? (May not always be applicable.) 


Little 
Changed «| Unchanged 


Somewnat 
Changed 


Considerably 
Changed 


Instructional 


Extracurricular 


Emotional 


Supervisory 


(CiLevemendk 


Technical 
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13. How has the presence of adult volunteers changed the tasks that you 
perform? (May not always be applicable.) 


Littie 
Changed Unchanged 


Somewhat 
Changed 


Considerably 
Tasks 


instructional 


Bxtracurricular 


Emotional 


Supervisory 


Technical 


‘ 
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Communication | 


Plannin2 
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14. (a) Should teachers be largely freed from non-professional tasks 
and thereby be able to concentrate upon functions more 
directly related to instruction? 


Yes No Undecided 


(b) Would such a change mean that teachers would lose a 
significant amount of contact with students? 


Yes No Undecided 


— 


15. How many teachers do you feel could continually share the services 
of a classroom aide? 


16. What value do you see in your external student volunteer program? 
(May not always be applicable.) 


17. What functions should aides (paid paraprofessionals, adult 
volunteers, and external student volunteers) not perform in 
the school? 
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QUESTIONNAIRE -- OTHER EDUCATORS 


Io be completed by assistant principals, teachers, counsellors, and 
librarians after the interview section has been completed. 


1. Name of respondent 


2. Position of respondent 
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Questionnaire~-Other Educators 181 


To what extent are you involved in the following tasks? 


INSTRUCTIONAL 


Consid- 
erable 


Teaching a large group of students (> 50) 


Teaching a regular-size group of 
students (7% 30) 


Teaching some groups of students ( < 6) 


Teaching individual students 


Preparing curricula 

Preparing lesson plans 

Preparing individual learning packages 
Correcting assignments 

Preparing tests 


Administering tests 


Diagnosing individual learning difficulties 


COUNSELLING (Individual and/or group) 


Counselling students on their 
personal matters 


eae 
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Counselling students on vocational 
matters 


Handling discipline and behavior 
problems 
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TECHN ICAL-KOUSEKEEPING 


Assembling a file of curriculum materials 
for a course of study 


Locating and assembling instructional 
material for class use 


aa Little 
= eed 


Taping or otherwise recording lessons 
or demonstrations 


Conducting "housekeeping" chores--room 
Cleaning, straightening, bulletin boards) 


SUPERVISORY 


Supervising the work of interns or 
student teachers 


Supervising the work of other 
teachers 


Monitoring hallways, playground, or 


lunch rooms 


PLANNING-~ADMINISTRATIVE 


Attending school meetings 
Scheduling and coordinating the assignment 
of aides to teachers 


Planning with other teachers a mode of treating 
learning difficulties of particular students 


Sian 


Conferring with other teachers on the 
use of classroom space 


Coordinating the instructional program 
for a team of teachers 


Advising fellow teachers on curriculum 
matters 


Developing a strategy with other teachers 
for handling particular discipline cases 


Working out daily or weekly class schedules 
with other teachers 


Working with others to select instructional el 


materials for a class 

Assigning duties to teacher aides or 
ssistants 

Helping decide on appropriate student 

groupings with other teachers 
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IN-SERVICE: EDUCATION 
Systematically studying others’ 
teaching behavior 


Demonstrating to other teachers instruc— 
tional techniques with which you are familia 


Working with specialists from outside 
the school 


Developing own particular instructional 
skills 


Consid 
erable 


CLERICAL, 


Making out grade reports 


Keeping records on student progress and 
grades 


Typing or duplicating materials to 
use in class 


Doing bookkeeping chores (checking textbooks, 
attendance, lunch money, etc.) 


COMMUNICATION 


Holding parent-teacher conferences 


asaac 


= iad _ 
sad ils  « = 


i ; 7 Ry 6 EA as i 
Mn a a a af puemen 0050 


| Cai, | - 


i ome 


od efnksosem patisaliquh.x0 onlay? ‘eo aun 
77 ' ; aasto ab Oath -<« <a 
vithisads) severe palqsaatood’ ealtéa 


: I 
i 7 . a a 
7 _ AS : 
WONPADTNUNMOD 
4 i area _ 


. = | | - 
es : 
« - : 


_ ~ = 
oa ai. . 7 7 re " 7%; 
oy 7 = wees ci) : : 

1G 7 ¢ Ov. ri-/ 
ee onl 4 at ei © 7 - 
= he p> Rae 


: jdeaieaanhis be oie ’ tie out 
ey 7 PPO ) 
t. * rt = ia eeatd 7 iene ibna? . - | 
7 7 < _ i le aie (é+y vr ow) : - 
_ 7 ° 7 ) va Fi 
| S ee ee i 
ee ee 


sea, ie yen A 


184 


I ge ee ee ee 


INTERVIEW FORM -- PAID PARAPROFESSIONAL STAFF 
(secretarial, clerical, aides) 


eh er nee pee en ee a ee ee 
A. DEMOGRAPHIC (Personal) 


1. Name of staff member 


2. *Posttaon* held 


3. (a) Do you have any children at this school? re No 


10?) 


t 


(b) If YES, what are their ag-s and sexes? 


4. What is your highest level of formal education? 


5. Where were you educated? 
(aye School 


(b) Post-Secondary 


6. Have you received any formal teacher education? Yes No 


7. Have you received any formal instruction which is directly 
related to your work at this school? Yes No 


Tf YES, of what type? 


oo 


What other occupations have you had? 


9 What were your main reasons for undertaking this type of work? 
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B. WORK IN SCHOOLS 


ies 


For how many years have you been working as a paid staff 
member? 


(a) Have you done this work in any other school? Yes No 


(b) LE YES; where? 
How many hours do you work each week at school? 
Who interviewed and hired you? 


(a) Do you intend to work again in this school next year? 
Yes No 


(b) If NO, why not? 


Who directs your work at the school? 


How clearly is your work responsibility defined? 
Clearly Vaguely 


Do you have any suggestions for changes in the use of paid 
paraprofessional staff in this school so that they could be 
used more effectively? 


(a) Wo what extent are vou involved in the following tasks? 


(hb) To what extent would youritke to"-pe involved in these 
tasks? 


(Refer to List.) 
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A. 


INSTRUCTIONAL 


Help individual students 


Take charge of a small group of 
students working on a project 


Teach a new skill to a small 
group of students 


Read stories to students 
Listen to students read 


Instruct a class during a 
teacher's absence 


Instruct a class while the 
teacher is present 


a) Standardized 


b) Teacher constructed 


c) Other: Specify 


EMOTIONAL 


Interest a restless student 
in activities 

Encourage students to use 
their abilities 


Talk to an upset student 


Encourage students to help 
one another 


Others 
(list) 


(cont. next page) 


PAID PARAPROFESSIONAL STAFF 


Actual Extent Preferred Extent 
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Interview--Paid Paraprofessional Staff 


B. EMOTIONAL (Cont) 


‘teachers 


PAID PARAPROFESSIONAL STAFF 
Preferred Extent 


T ccontieecanal 
Some 
Little 


Others 
(list) 


SUPERVISORY 


Supervise playground at lunch 
or recess 


Take students on trip outside 
school 


Supervise other lunchtime 
activities 

Escort students within the 
school 


Supervise class for a few min- 
utes during teacher's absence 


Supervise intramural athletic 
activities 

Supervise other extracurricular 
activities 


Others 
(list) 


CLERICAL 


Type materials for teachers 


Type materials for school 
office 


Duplicate materials for 


(cont. next page) 
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Interview--Paid Paraprofessional Staff 


1D) 


Considerabl 


CLERICAL (Cont) 


Duplicate materials for 
school office 


Distribute, collect and 
file materials 


Keep attendance records 
Collect money 
Purchase supplies 


Keep library records 
Catalogue library materials, 
including books 


Others 
(list) 


TECHNICAL-HOUSEKEEPING 


Prepare audio-visual materials 
(e.g. Transparencies) 


Keep classroom materials 
in order 


Prepare displays 
Operate audiovisual equipment 


Set up equipment 


Prepare science lab materials 
& maintain lab equipment 


(Cont. next page) 


Actual Extent 
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PAID PARAPROFESSIONAL STAFF 


| Preferred Extent 
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None 
None 
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PAID PARAPROFESSIONAL STAFF 
Actual Extent Preferred =xtent 


E. TECHNICAL-HOUSEKEEPING (Cont) 


Others 
(aici) 


F. COMMUNICATION 


Provide information to teachers 
about individual students 


Interpret the community to the 
school staff 


Interpret the school to the 
community 


Telephone parents 


Others 
(list) 


G. PLANNING 


Contribute ideas at sessions 
for pianning for classes 


Contribute ideas for activities 
other than classes e.g field trips 


Others 
Gorse) 


Lives 


Considerable 


ace les 
None 
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Interview--Paid Paraprofessional Staff 


ADDITIONAL COMMENTS 
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INTERVIEW FORM -~ ADULT VOLUNTEERS 


A. DEMOGRAPHIC (Personal) 


1. Name of adult volunteer? 
PAE EE RE Ae le aa i oN rea LD 


2. Name of school? 
Be a a wea et 


3. (a) Do you have any children at this school? Yes No 


_— 


(b) If YES, what are their ages and sexes? 


4. What are the ages and sexes of your other children who are 
not at this school? 


5. What is your husband's occupation? 


6. What is your highest level of formal education? 


7. Where were you educated? 
(aJeochool 
(b) Post-Secondary 
8. Have you received any formal teacher education? Yes No 


9. Have you received any formal education which is directly 
relevant’ to your WOrk at cis schnoor:s Sleour No 


If YES, describe. 
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10. What are your main employment skills? 


11. For which organizations have you worked? (Record the 
major organizations) 


12. When did you last work full-time? 15° PA 
13.. How was contact made before you became a volunteer? 
(a) You contacted the school? 


(b) The school contacted you? 


WORK IN SCHOOLS 
1. When did you begin working here as a volunteer? 19.... 


2. (a) Have you been a volunteer in any other school? 
Yes No 


ed 


(b) If YES, which school (s)? 


3. What were your main reasons for deciding to work at this 
school as a volunteer? 


4. How many hours do you work each week at school? 


5. What are your main duties? (Free response) 


6. How clearly is your work responsibility defined? 
Clearly Vaguely 
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TCs 


Els 


(a) Could some of your duties be considered as instructional? 
Yes No Undecided 


ed 


(b) If YES, please elaborate. 


{a) Do you intend to serve as a volunteer here again next 
year? Yes No 


(b) If NO, why not? 


Who directs your work at the school? 


Do you have any suggestions for changes in the use of adult 
volunteers in this school so that they could be used more 
effectively? 


In what ways do you think that your work at this school assists 
the students' learning? (Will not always be appropriate.) 


ADDITIONAL COMMENTS 
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rrr em a ae ee a 
INTERVIEW FORM -- EXTERNAL STUDENT VOLUNTEERS 


A. DEMOGRAPHIC (Personal) 


l. Name of external student volunteer 


2. Name of home school 


3. Name of school where serving as volunteer 
efit atc ce oe tienas Btnnn hc Me. 


4. Sex 
5. Age 
6. Grade 


B. WORK IN SCHOOL 


1. What sort of work do you do here? 


2. Are you serving as a volunteer for course credit? Yes No 
3. How inany hours per week do you spend here? 
4. With how many different classes do you work? 


5. Why did you choose to serve as a volunteer? 
6. Do you enjoy being a volunteer here? 


7. What problems, if any, do you have with the students? 
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8. Which teacher(s) directs your work? 


trary noone 


What are your usual duties? (Free response) 


ADDITIONAL COMMENTS 
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